
CHPA Dean’s Annual Report - 2020 

College: Humanities and Public Affairs 

 

Describe your progress on your previous year’s goals and how they support the university 

Action Plan. 

Recruitment of majors and minors and increase retention rate 

 

1. Criminology: The number of criminology bachelor’s degree-seeking students has increased 

by approximately 8%, from 423 in 2017 to 456 in 2020. The largest jump in CEM undergrad 

majors was a 4.6% increase from 2019 to 2020--which happened amidst the global coronavirus 

pandemic and when college enrollment nationwide was at a standstill. From 2017 to 2020, 

criminal justice master’s student enrollments have climbed substantially. Our master’s program 

had 49 students at the fall 2020 census mark, up 58% from the 31 enrollees in 2017. Using 

spring 2020 figures, the retention rate was 81.54%. 

 

2. Defense & Strategic Studies: With a large portion of the curriculum already taught online 

and the remainder shifted to ZOOM, DSS was able to not only retain its number of majors but 

expand it with the addition of the Professional Doctoral degree. Continued success in recruiting 

students from Ft. Leonard Wood also contributed to this success. In addition, the retention rate 

for students in this graduate only department has remained high. 

 

3. Economics: the pandemic took a significant toll on majors and minors. Most students do not 

come to a university to be an Economics major. They discover economics through either a 

required course in another program or through a general education offering and choose to then 

become a major. To recruit students to the major in these courses, having a face-to-face 

experience with the students is very important, and COVID-19 limited the ability to do this. As a 

result, while the previous years had seen majors and minors increasing, there was a significant 

drop during this year. Despite their difficulties, ECO does have the highest retention rate in 

CHPA (83.3%). From Fall 2014 – Present, Economics has the highest retention rate on campus at 

92.3%. It has generally stayed the same during that time falling between 85-100% throughout 

that entire time. 

 

4. History: With their retention numbers remaining consistent with previous years, it is worth 

noting that although undergraduate majors declined in 2020, that was more than offset by the 

growth in the MA program that is at maximum capacity given current faculty resources. This 

year 18 MA students, 18 BA and 30 BSED students graduated, the largest graduating class in the 

last five years. Freshmen retention decreased from 72% in 2018 to 64% in 2019 while senior 

class retention went up to 95% from 87%.  

 



5. Philosophy: The number of majors has remained consistent over the past five years. A lack of 

growth may be attributable to fewer GE sections and lower enrollments and the shift to online 

or ZOOM. Resumption of seated classes and the PHI club should help recruiting and retention. 

Current retention rate is 78.26%. 

 

6. Political Science: The number of undergraduate majors has remained steady and national 

data suggests an upswing in 2021. The MPA, since shifting to an online format, has shown 

modest growth and the numbers for the MGS, while lower than could be wished for, are 

looking much better for fall 2021. That program was hurt by the inability of international 

students to travel or get visas. Retention has improved with the appointment of a new 

Undergraduate Advisor and increased availability. 

 

7. Religious Studies: After an increase in 2019 (77), our number of majors (60) fell back to the 

levels of 2018 (58), but the number of degrees granted increased in 2020. Recruitment and 

retention of students was made more difficult by the pandemic along with the switch to remote 

instruction. The department had some success by contacting high-performing students 

individually by email. Faculty sent lists of their best students to the Department Head, who in 

turn contacted students to invite them to consider adding a major or minor in Religious Studies. 

REL retained 76.5% of its students, which is slightly below the university average of 77.2%. The 

Department’s retention rate stayed the same since Fall 2018. Note that many of our majors 

declare in the first year, and so these numbers do not reflect our overall number of students in 

the program. 

 

8. SOC/ANT: The number of majors and the retention rate have held fairly steady in both SOC 

and ANT. The shift of many SOC classes to online and the availability of an online major has 

made a difference in their overall SCH. ANT has had a decline in majors, the enrollment in upper 

levels classes has also declined and they will need to address that fairly quickly and do a better 

job marketing their new Certificate programs. Some curricular modifications in the major and 

minor are also designed to address retention issues. 

Support campus diversity and inclusion efforts 

 

1. All courses that support the African American Studies are now cross listed as AAS    

    courses and courses in the department (i.e., HST 331 = AAS 331). 

 

2. CHPA GE courses and the majority of its upper division classes contain significant  

    material related to historical, religious, and cultural diversity, modeling for students an  

    approach towards studying and understanding differences without bias. 

 

3. CHPA held a virtual Town Hall on Diversity to discuss the findings and the recommendations  

    of the College Diversity Council, which had been circulated to the faculty prior to the Town  



    Hall. The Council’s recommendations, which had been formulated in conjunction with the  

    Diversity Council in CNAS, received a great deal of feedback and helped to generate interest  

    in both the Town Hall and additional measures to be taken. As a result, a Diversity website is  

    being developed and will be linked to the College home page. In addition, several faculty  

     members attended diversity workshops and held departmental discussions. The Chair of the  

     Council also participated in the EAB sessions. 

 

4. SOC/ANT and CRM faculty held departmental discussions and participated in the Gardner  

     Institute courses on developing an inclusive classroom. Kyler Sherman-Wilkins conducted a  

     session for the Advisement Center on “incorporating anti-racism into advising practices.” 

 

5. Since women are significantly underrepresented in the field, ECO sponsored a  

    Women in Economics Club. Two members of the club just were accepted into Ph.D. 

     programs for fall 2021. The groups hosted the largest speaker presentation ECO has 

     ever promoted (50 students attending virtually) on Economics of Video Games. 

 

6. Philosophy faculty, evenly divided between male and female, are re-examining their  

    syllabuses and teaching practices to try to counter the “dead white male” nature of  

    the philosophical canon, especially after the events of Summer 2020. 

 

7. Recruitment efforts by CRM include targeting students in Kansas City and St. Louis to  

     increase diversity of majors. CRM 415, Diversity and Difference in CRM is a required course, 

     and two intersession courses, CRM 319 Queer CRM and CRM 321 Disability in American  

     Criminal Justice System are taught regularly. 

 

8. SOC hired an African American Instructor to meet the need for more sections of SOC 150 and  

    SOC 152. This makes SOC the most racially diverse department in the college. 

Promote faculty and student academic success 

 

     1. Despite the time required to retool courses for online or ZOOM instruction during 2020,  

         CHPA faculty continued to be productive scholars (see chart below).  They also received  

         grant funding from FCTL and the Provost’s Office (Assessment grants) and have  

         participated in the NSF Advance grant with CNAS.      

    

Year  Journal 
Articles  

Book Chapters  Books  Papers Read  

2007  35  17  11  125  

2008  32  17  7  116  

2009  27  17  10  109  



2010  35  27  5  127  

2011  56  13  13  152  

2012  45  19  17  156  

2013  35  37  6  122  

2014  40  22  9  181  

2015  41  14  9  136  

2016  43  18  8  130  

2017 34 33 14 123 

2018 33 20 6 121 

2019 31 22 7 132 

2020 30 18 11 46* 

 

*Travel restrictions during the pandemic limited paper presentations for the most part 

to those conferences utilizing virtual presentations. 

     2. HST has appointed an undergraduate coordinator for the BA and BS majors who will assist  

         with advisement and evaluate trends in enrollment and assessment data that may lead to  

         curricular and instructional changes. In addition, the department received a small grant  

         from the AHA to explore the Cornerstone Project as a way to improve GE courses with its  

         focus on STEM students and what they need to learn from the humanities. 

 

     3.  John Schmalzbauer initiated work on an externally funded grant project from the Lilly  

          Foundation ($980,000) on the current state of campus ministries in U.S. universities. 

     4. The Center for Archaeological Research continues to obtain contracts for archaeological  

          surveys from a variety of agencies including the Army Corps of Engineers, the Sho-Me  

          Power Electric Cooperative, and the Federal Aviation Administration. They also sponsor a  

          summer archaeological field school. 

 

Continue student participation in service learning and high impact learning experiences to the 

extent possible in light of limitations resulting from the pandemic.  

 

All CHPA departments continue to encourage students to participate in service learning and 

internships, although some of those have been put on hold during the pandemic. The number 

of students seeking internships will likely increase this next academic year when conditions are 

more favorable across agencies.  

Jennifer LaPrade’s (CRM) restyled the Evidence class into a mock trial setup and promoted 

participation in the Mock Trial club and its competitions.  



ANT staged its annual Student Conference (virtual mode this year) with students presenting 

papers and prizes awarded by judges. 

 

The Model UN in PLS continues to be an award-winning learning experience. PLS also added the 

Model Arab League this year. 

 

Suzanne Walker-Pacheco (ANT) led the Paws to the Polls project, a get-out-the-vote endeavor 

that involved a large number of student volunteers. 

Promote partnerships, global initiatives, & greater visibility for departments & the college 

 

1. All CHPA departments have 2+2 articulation agreements with OTC. 

 

2. CRM has completed an initiative with Kansas City Kansas Community College that  

    resulted in a 2+2 articulation agreement.  

 

3. ECO is currently working on a 2+2 agreement with St. Charles Community College. 

 

4. ECO is working with GGP to develop a new undergraduate certificate in Economic  

    Development. 

5. PLS instituted 3+3 accelerated options with UMKC and MU Law Schools. 

6. The “seated” version of CRM 215 Criminology and Criminal Justice Field Exploration has been 

     revised so that the course is co-instructed by the Missouri State Highway Patrol and reflects  

     components of a citizen’s police academy. 

 7. Mike Kyle (CRM) has connected with forensic science teachers at local high schools and is  

      conducting guest lectures and providing program and certificate overviews. 

 8. Bill Sandel (CRM) is helping to build a stronger relationship between CRM and the  

      Springfield Police by working on a “shots fired” data project.  

 

 9. PLS continues to pursue partnership with La Sabana University in Bogata, Columbia  

                 with the help of Brad Bodenhausen in MSU International programs. 

10. REL has an international partnership with Ruhr-University Bochum in Germany. They are  

     listed as a partner institution and potential collaborators in a large multi-year grant proposal  

     that the Center for Religious Studies (RUB) has submitted to the German government. 

 

Expand academic programs with high student and workforce demand. 

     1. Crime Prevention Graduate Certificate: Focuses on utilizing theory-driven and  

         evidence-based practices to reduce crime by drawing from environmental and social  



         design strategies aimed at deterring would-be offenders and rehabilitative  

         programming that targets criminogenic needs among high-risk populations.  

     2. Criminal Justice Leadership and Management Graduate Certificate: Fills a need among  

          criminal justice agency executives and supervisors who require more specialized  

          knowledge and skills in leadership and management. Public Administration courses  

          from are integrated to bolster the certificate’s advanced management and budgeting  

          components. 

     3. History Master’s Program: With the greater demand for masters’ level courses,  

          especially among in-service teachers, faculty have been shifted from survey classes 

          and greater utilization of per course to teach these classes. 

 

     4. MPA program moved entirely online facilitating enrollment of practitioners. Dropped  

          cognate fields in MPA program and created five new free-standing certificates. 

Enroll students in new academic programs.  

 

Over the last two years, CHPA departments have created numerous undergraduate and 

graduate Certificate programs. In the case of the MPA program, they totally revised their 

curriculum, creating a set of stackable Certificates. The numbers listed with each program 

below indicate their current enrollment. Note in particular the quick success of the 

undergraduate Certificates in Criminal Investigation and Medical Humanities. 

Undergraduate Certificates 

Archaeology - 3 

Conservation Law Enforcement - 11   

Criminal Investigations – 51 

Diversity in U.S. – 3 

Family/Juvenile Support Services – 15 

Interfaith Engagement - 4 

Medical Humanities - 48 

Non-Profit Leadership – 6 

Terrorism and National Security - 11   

Graduate Certificates 

Crime Prevention – 4 

Criminal Justice Leadership and Management – 5 

DSS – Weapons of Mass Destruction – 20 

Economic Development (ECO/AGR) - 1 

Homeland Security and Defense – 14 

MPA – Public Management - 2 



Enroll students in new professional doctoral and terminal degree programs and develop      

plans for additional programs.  

 

The Professional Doctorate in DSS began offering classes to its first cohort in spring 2020. It has 

a current cohort of 22 and anticipates admitting 35 in the upcoming cohort.     

Evaluate opportunities to redeploy academic assets in light of enrollment trends and  

reductions in available faculty.  

 

    a.  Given the growth in majors and SCH in SOC coupled with the departure of the Head,  

         who was a SOC faculty member, an additional Instructor was hired for 2021-2022 to  

          teach SOC 150 and SOC 152. 

 

    b. When retirements occur in REL after the 2021-2022 academic year, a line will be  

         reassigned to another department in CHPA that is experiencing growth – probably HST,  

         which has had explosive growth in its Masters’ program. 

 

General Evaluation of the College 

1. Based on the dashboards, enrollment reports, and other data reviewed, what trends do 

you see first? What data has formed your next steps? 

 

a. Current trends in GE enrollment indicate a decline in overall GE SCH for the college. That 

has resulted in the reduction of per course instructors and the reduction in the number of 

sections of GE courses offered. It has also reduced the number of Honors courses taught. 

Unless university enrollment has a marked increase, it is unlikely that GE SCH will return to 

its previous high levels. A further concern arises from the recent increase in the number of 

courses being added to the GE curriculum. It would not be good to return to the massive 

menu that existed prior to the reform of the GE program in the mid-1990s. 

 

b. Although the reduction in the number of majors in some departments (ECO and REL in 

particular) is a concern, fluctuations do occur over time and the popularity of some 

disciplines (even CRM) can increase or wane. Efforts to update and improve marketing 

measures, increased visibility for the department, and partnerships with other departments 

and colleges (Interdisciplinary Minors and Certificates) should help. 

 

c. Because Master’s programs in DSS and HST have continued to expand, new resources 

have been added to support their needs for more courses. In the case of DSS, they have a 

pool of qualified per course instructors available to staff their Masters’ and Professional 

Doctorate courses. HST will need another line in the near future and that will most likely 



come from redistribution of a line following an expected retirement in REL. 

 

2. What data do you find to be the most significant for your future plans? 

 

Given the college’s dependence on Gen Ed enrollment and the fact that most of our majors 

(with the exception of CRM and DSS) are ones that acquire majors and minors only after 

students have taken a GE course with us, I would have to say that the future plans of the 

college are dependent on three things: (1) number of majors and retention rates, (2) GE 

enrollment trends, and (3) growth of our graduate programs. Each of these factors will 

determine the distribution of faculty resources and in some cases the redistribution of 

faculty lines from one department to another.  

 

3. What data surprised you? 

 

There were no surprises here. Trends have been evident for the past three years. 

 

4. What evidence of student learning data did you look at and what did you change because 

of it? When you make curricular changes, how are students and their data involved? 

Each department has an assessment plan that is periodically revised and updated. A 

compilation of these results from their examination of student learning measures is 

attached to this report as Appendix A. A variety of measures are used from portfolios to exit 

interviews, to course evaluations. The pandemic did make it more difficult to implement 

some of these efforts, but it is fair to say that all of the departments pay attention to 

student comments and the trends within their disciplines. 

 

No major curricular changes are envisioned at present in the undergraduate majors. CRM 

did replace CRM 380 Criminal Justice Organization and Management with CRM 341 

Introduction to Criminal Justice Data Analysis as a program requirement. Students are often 

ill-prepared to digest management and leadership material at the undergraduate level 

simply because they have few real-life professional experiences critical for fully appreciating 

and relating to the corresponding concepts and theories. 

 

Changes in the graduate programs include the complete overhaul of the curriculum in the 

MPA, transforming it into a fully online program that consists of stackable Certificates. This 

change was the result of a recommendation from their External Reviewer and dialogue with 

local city government practitioners who had been reluctant to continue their education in a 

seated environment. 

 

DSS added a new degree – the Professional Doctorate – requiring the addition of several 

800-level courses to the curriculum and a capstone experience. 

 



5. Have departments reviewed program learning outcomes this year? 

 

Yes - see the answer in #4. 

 

6. What information other than retention, enrollment, or grades, do you review on student 

learning? This should include surveys, focus groups, employer advisory groups, and 

faculty  conversations about student learning. 

 

a. Student results on standardized exams (MFAT for PLS, TUCE for ECO) are strong indicators  

    of the effectiveness of the curriculum in the PLS and ECO major. 

b. Comments solicited from supervisors where students have Internship placement. 

c. Comments solicited from alumni about their readiness to enter graduate or law school or  

    the job market.  

d. Regular conversations during departmental retreats or internal workshops on new  

    pedagogic methods as well as issues related to diversity and inclusion. 

 

7. Pick two to three areas/programs/majors/minors that you are trying to improve or 

create. Why are you focusing on that? Your answer should include an interpretation of 

current enrollment figures and what plans you have in response. Highlight specific 

programs upon which you want to focus. 

       See the response above (p. 5) regarding measures to “Expand academic programs with high  

       student and workforce demand. 

8. What evidence did you use to improve student learning and what changes did you make 

this year to improve student learning and what evidence/data/ experience led you to 

make those changes? If no changes were made, highlight what is working well. 

 

CHPA has had professional advisers in CRM and for the HST BSED students for several years. 

Their work with students has resulted in higher retention and more degree completions for 

these departments. Feedback from students has shown their appreciation for their efforts. 

However, the workload and the need to improve retention has grown and as a result Caryn 

Saxon (CRM) has initiated a proactive advising campaign for at-risk students and is currently 

serving 9 students. She expects to add approximately 10 students to her caseload in fall 

2021.  

HST has also created the position of Undergraduate Director for their non-BSED majors in 

order to provide better advisement for these students and to conduct periodic student 

surveys to determine the effectiveness of the curriculum and program requirements.  

In another change, Nick Beatty has been appointed as the full-time advisor for all 

undergraduate majors in PLS and will be available during normal business hours in person 



every weekday. Like the other professional advisors, he conducts meetings in person, by 

phone, and on ZOOM. 

The arrangement between ECO and the Bearclaw to provide tutors continues to work well. 

9. How has the college assisted student learning in regard to diversity, inclusion, and/or 

equity? Where are you supporting the cultural competence arm of the public affairs 

mission? 

 

See the section above on Equity and Diversity efforts. 

 

10. How are your general education classes going this year? What is your forecast for next 

year? 

 

A number of factors have influenced SCH in CHPA GE courses this past year. Number one is 

the pandemic that reduced the size of seated classes. Second was the smaller FTNIC class 

and a reduction in transfer students that meant less demand for some GE courses. Finally, 

the increase in the number of courses in the various categories in the GE program has 

increased competition, and some students have taken the route to “easier” courses and 

avoided what they consider to be “more rigorous” courses in the curriculum. With a return 

to more normal conditions in fall 2021, I would expect that CHPA GE courses will fill, but it is 

unlikely that they will return to fall 2019 levels. The result will be fewer per course hired, 

except in HST, to support these courses. 

 

11. How do you envision the modalities changing during the next academic year as compared 

to the past year? – More face-to-face; more online; more blended; the same? 
 

The undergraduate majors in CRM, HST, REL, and SOC are now fully available online as are 

the graduate degrees in DSS, CRM, and the MPA. 

 

Especially during the pandemic, but also for several years CHPA has been providing students 

with a wide variety of pedagogic pathways, including online, blended, block classes, broad 

summer offerings, and the use of ZOOM. We fully expect to continue these options, 

although not at the pandemic levels. There will be a better balance of modalities going 

forward to meet student needs. 

Teaching Modalities in CHPA Courses by Section 

 Sp20 Sum20 Fa20 Sp21 Fa21 

Traditional  181 0 129 73 144 



Internet  96 62 140 158 134 

Blended  10 0 38 44 23 

ZOOM 0 0 5 20 13 

Block 8 0 12 8 8 

Traditional 
Evening 

22 0 16 11 15 

  

12. What has been your most effective recruiting or marketing strategy this year? What has 

or has not worked? 
 

CRM, DSS, and PLS (MPA and MGS graduate programs) have worked with University and 

New Media to coordinate campaigns. Among their efforts has been a redesign of their web 

pages, brochures, and their use of social media outlets (Facebook, Google, Linkedin, and 

Twitter). In addition, more hands-on recruiting experiences have taken place, including the 

CRM Open House and Cops on Campus Day, mock classroom presentations by Kathleen 

Kennedy (HST) and Ken Brown (ECO), and more targeted postcard mailings and visits to high 

schools and community colleges. 
 

13. Did the college’s retention go up, down, or stay the same? What are your thoughts on 

retention rates in your college? 

 

Retention in CHPA has remained approximately the same over the last five years. We will 

continue to employ a variety of measures to try to improve these figures. That may result in 

curricular changes depending on student learning assessment. It will be actively addressed 

by increased efforts at advising, high impact student experiences, participation in Mission 

Diploma, and intervention with students who are showing difficulties in handling the course 

material.  

 

14. Share a student success story. 

 

Three female students in ECO will be pursuing graduate study beginning in Fall 2021. 

Mackenzie Morris will be pursuing her Ph.D. in Environmental Economics at Penn State 

University, Sydney Schultz will be pursuing a Ph.D. in Economics at Kansas State University, 

and Devyn Akowicz will be pursuing her master’s degree in Agricultural Economics at 

Missouri State. Devyn’s success is particularly exciting. In 2018 Devyn approached the 

department head about transferring to University of Missouri to pursue agricultural 

economics. Devyn was offered all the support she needed to make that transfer, but 



through discussions with her about her interests and goals, she ultimately made the 

decision to stay at Missouri State. Her interest inspired us to develop a certificate in 

Agricultural Economics, which she completed, and now she will be pursuing her master’s 

here at Missouri State. Our support of her led to not only retaining her as a student at 

Missouri State, but it also led to the development of a new certificate (which we expect 

more students to pursue) and to her pursuing her graduate education here at MSU. 

 

15. Share two or three faculty scholarship success stories. 

 

Philippa Koch (Assistant Professor in REL)) published her first book entitled The Course of 

God’s Providence: Religion, Health, and the Body in Early America (New York University 

Press). 

       Kevin Pybas (PLS) was interviewed for a segment on the Today Show that examined the  

       pros and cons of the Electoral College and was cited in an amici curiae brief filed with the  

       U.S. Supreme Court on anti-discrimination law and church autonomy. 

       Gabriel Ondetti (PLS) published a book entitled Property Threats and the Politics of Anti- 

       Statism: The Historical Roots of Contemporary Tax Systems in Latin America. Cambridge U.  

       Press.  

       William Meadows (ANT) published a book entitled The First Code Talkers: Native American  

       Language Communicators in World War II. University of Oklahoma Press. 

16. How satisfied are you about the number of external grants submitted by faculty? 

I am not satisfied with the current number of submissions for external grants. I expect that 

CRM and SOC will be submitting one or two in the coming year, but no other departments 

are likely to be as active. 

 

On a brighter note, the Center for Archaeological Research had another good year obtaining 

grants to do archaeological survey work from a variety of agencies totally $453,229. 

17. Did you receive a major grant? From whom? 
 

John Schmalzbauer (REL) was awarded a multi-year external grant from the Lilly Foundation 

totaling over $980,000 for a multiyear study of chaplaincy and campus ministries. 

 

Michael Masterson (PLS) was awarded a post-doc at Dartmouth’s John Sloan Dickey Center 

for International Understanding for the academic year 2021-2022. 

 

Kyler Sherman-Wilkins (SOC) was named a Mellon Emerging Faculty Leader by the Institute 

for Citizens & Scholars with a stipend of $17,500. 

 



Lyle Foster (SOC) received a grant from Bass Pro to support the “Springfield Greene County 

African American Heritage Trail” project for $20,000. 

 

18. Rate how satisfied you are about your college’s scholarship compared to prior years. 

 

See response above with chart on p. 3 showing comparative data for prior years. 

 

19. What plans do you have to support faculty in the area of scholarship? 

 

With the restoration of a portion of the travel funds in 2021-2022, each faculty member 

who reads a paper at a regional or national conference will receive $1000 to help cover 

expenses. A lesser amount is available to those just attending a meeting.  

 

Faculty publishing monographs that require a subvention or a fee for publication in a 

refereed journal will receive financial assistance from the college. 

 

Funding is available to faculty who need to travel to archives to do research and in some 

cases print items or databases have been funded to facilitate research. 

 

The college will provide financial support for faculty attending grant workshops. 

 

20. What follow-up actions are you making due to program review? 

 

During 2020-2021 CRM had a virtual program review. Since that “visit” did not occur until 

spring 2021, the department is planning to meet in July to consider the recommendations 

of the reviewer. One item that indicated the need for additional space will be supported. 

Therefore, ECO and CRM will trade space in Strong Hall at the end of the fall 2021 semester 

providing sufficient room for growth of the faculty and additional meeting space. 

 

21. Anything else you would like to add 

 

CHPA anticipates leadership changes in the coming year. The Director of CAR retired, the 

Head of SOC/ANT resigned to take a position at another university, and the Head of PLS has 

chosen to return to the faculty. As a result, a new CAR Director will begin his duties in July 

2021 and searches for the two Head positions will take place in the coming academic year 

with the new Heads to be in place by July 2022. 

 

 

 



Appendix A: Assessment Report - 2020 

Criminology 

Department Student Learning Outcomes  

1.  Students will demonstrate academic proficiency in the core criminal justice areas (law 

enforcement, law, theory/methods, and corrections; evaluated with senior exit exam 

administered in CRM 496 – Senior Seminar). 

2.  Students will be able to communicate effectively, orally and in writing, using appropriate 

references and technologies (evaluated with paper and presentation rubrics in CRM 496 – 

Senior Seminar).   

3.  Students will be able to assess the basic quality of research in criminology and criminal 

justice publications and other media (evaluated with paper rubric in CRM 496 – Senior 

Seminar). 

4.  Students will be able to evaluate ethical issues related to the criminal justice system and 

criminology (evaluated with paper rubric in CRM 496 – Senior Seminar). 

5.  Students will identify issues of diversity and social justice in relation to the workings of the 

criminal justice system and criminology (evaluated with assignments in CRM 415 – Difference 

and Diversity in Criminology). 

6.  Students will employ critical thinking skills when evaluating issues in criminology and 

criminal justice (evaluated with paper rubric in CRM 496 – Senior Seminar). 

The Department assesses SLO 1 through an exit exam created by the criminology faculty (see 

Table 4 and 5). The mean percentage correct on the exit exam for the spring, summer, and fall 

semesters of the 2020 calendar year was 74%, with area scores ranging from 67% 

(theory/methods) to 81% (policing). These percentage correct scores are well above the mean 

percentage correct scores on the various sections of the widely distributed Major Field Test for 

Criminal Justice. Those scores range from 48-62%. 

 
Table 4: SLO 1 Assessment - Average Exit Exam Score by Semester, 2020 Calendar Year (N = 
101) 

 

Year and Semester Average Score and Overall 

Percentage Correct 

All Students (Spring, Summer & Fall 2020) (N = 101) 29.72 (74.3%) 

Students who Completed the Course in Spring (N = 

51) 30.40 (76.0%) 



                                                                      Summer (N 

= 16) 28.19 (69.3%) 

                                                             Fall (N = 34) 29.39 (73.5%) 

 
Table 5: SLO 1 Assessment - Percentage of Correct Exit Exam Responses by Topic, 2020 
Calendar Year (N = 101) 
 

Category Percentage Correct 

Percent Correct on the 10 Policing Questions 81.0% 

Percent Correct on the 10 Courts Questions 76.6% 

Percent Correct on the 10 Theory/Methods Questions 66.9% 

Percent Correct on the 10 Corrections Questions 72.9% 

 

The Department assesses SLO 2, 3, 4, and 6 through a capstone paper and presentation in CRM 

496 Senior Seminar in Criminology and Criminal Justice. SLO 5 is evaluated through relevant 

assignments in CRM 415 Difference and Diversity in Criminology. Components of each 

assessment are rated on the following 3-point scale: 1 = below expectations, 2 = meets 

expectations, and 3 = exceeds expectations. As reported in Table 6 and Figure 1, a majority of 

students met or exceeded Departmental expectations for SLO’s 2 through 6. Students scored 

particularly well on the SLO’s related to evaluating ethical issues and examining diversity and 

justice. On the other hand, students were rated the least effective on written and oral 

communication. The assessment scores for those two dimensions are quite lower than in 

previous years, which may be attributable to such factors as heightened student distraction and 

stress fueled by the coronavirus pandemic and the introduction of different faculty members to 

CRM 496 who may be applying varying evaluative approaches to the assessment rubric.  

Table 6: SLO 2 through 6, Assessment 2020 Calendar Year 

 
 

Cours
e 

 
 

SLO 

 
 

N 

 
Incomplet

e/ Not 
Present 

Poor/Fails  
to meet 

Expectatio
ns 

 
Competent/Mee
ts Expectations 

 
Excellent/Excee
ds Expectations 

CRM 
496 

2  
(writing) 

10
1 

2.0% 36.6% 37.6% 23.8% 

CRM 
496 

2 
(organizatio

n) 

10
1 

2.0% 10.9% 40.6% 46.5% 



 

 

 

 
Figure 1. 

Senior Exit Survey  

The criminal justice senior exit survey contains several items that directly assess student 

perceptions of their overall experience in our Department. Of the 98 students who completed 

the senior exit survey during the 2020 calendar year, the mean age was 24.23, ranging from 20 

to 43 (SD 4.53); 65.3% were female; and 81.6% identified themselves as white (non-Hispanic), 

10.2% as African American, and 3.1% as Hispanic. More than half (59.2%) were transfer 

students (mean number of transfer credits = 46.4, SD 29.37) and 44.9% identified as first 

generation college students. Figures 2 through 7 that follow provide the student response data 

to the survey items. As is observable across these figures: 
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• 82% rated the quality of instruction provided by Department faculty as “very good” or 

“excellent.” (Figure 2) 

• 88% indicated that the level of knowledge exhibited by Department faculty was “very good” 

or “excellent.” (Figure 3) 

• The accessibility of Department faculty for academic support was rated as “very good” or 

“excellent” by 80%. (Figure 4) 

• 82% rated the variety of courses taught in the curriculum as “excellent” or “very good.”  

(Figure 5) 

• 76% were “very likely,” and an additional 20% “somewhat likely,” to recommend the 

Department’s undergraduate program to others. (Figure 6) 

• 82% rated their overall experience as a criminology major as “very good” or “excellent,” 

compared to 79% who rated their overall MSU experience the same way. (Figure 7) 
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Figure 7. 

Teaching Evaluation Instrument 

The online teaching evaluation instrument provided a useful tool during the pandemic for 

getting student perceptions about the delivery of seated and hybrid courses. Although a paper-

based instrument has been used in the past, continuing with the current online tool should 

prove just as effective. Over time, the Department has actually found that written comments 

tend to be more extensive on an online versus seated self-administered teaching evaluation. A 

review of response rates, which have hovered around 60-65%, indicates that the responding 

samples should be representative enough to confidently infer to the full class populations.  

Defense and Strategic Studies 

The Classroom Assessment Techniques (CATS) process at DSS has evolved and become more 

systematic over the past 11 years. DSS requires a CATS report every semester for every course. 

These reports have been very useful to the professors and to me. In addition, CATS evaluations 

have proven to be very useful for the NDU program – demonstrating both the high quality of 

the courses and the fact that DSS professors adjust their courses based on useful/constructive 

comments from students from the CATS process. Results from the fall 2020 semester are 

provided below as an example of the usefulness of this instrument. 

Now that the DDSS has begun, the first step in measuring the effectiveness of its courses has 

involved a survey sent to each student and then evaluated by the members of the DDSS faculty. 

Initial results indicate strong student satisfaction with the program and especially its focus on 

practical aspects of strategic planning and implementation. 
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 Course Condensed CATS Summary 

 

DSS-601-001 

Nuclear Strategy and 

Deterrence 

Prof. Trachtenberg  

Students agreed that the course was a valuable 

learning experience and expressed satisfaction 

with the knowledge gained in the course, as well 

as that it benefited their studies in other 

courses taught at DSS. Generally, students 

found the readings useful and appreciated the 

diversity of viewpoints. The students 

unanimously agreed that the lecture material 

was relevant, expressed well, and presented 

without bias. For the term paper, it was the first 

time students were given the opportunity to turn 

it in twice, first as a draft, and second for final 

grading. Receiving feedback for the draft was 

appreciated by all the students, however some 

students did suggest two or three smaller 

papers as opposed to one large one. As a result 

of the pandemic, some students occasionally 

participated via zoom, however, most of the 

students preferred to show up in person.  

 

DSS-601-899 & 898 

Nuclear Strategy and 

Arms Control 

Prof. McGiffin 

Overall students found the course and material 

interesting. Despite being an online class, many 

of the students spoke favorably about the 

weekly live chats as a strong method of 

interaction with the instructor and peers. Some 

students did state that the weekly lectures were 

often repetitive of the readings and could be 

streamlined. Students also enjoyed writing the 

Op-ed paper as opposed to a traditional 



research paper as a valuable experience, and 

also thoroughly enjoyed the guest speaker. Prof. 

McGiffin’s feedback on discussion posts and 

quick responses to emails was also praised.  

 

 

DSS-632-401 

Survey and Writing in 

International Security 

Affairs 

Prof. Mattox 

Overall, students thought that their professional 

and academic writing had absolutely improved 

as a result of taking the class and that the 

course grades were strongly representative of 

their writing capabilities. Students said 

specifically that their structure for writing and 

ability for context improved, and that the 

experience has prepared them to articulate 

national security issues for their careers. The 

most consistent method students found for 

improving their capabilities was the extensive 

writing assignments that they saw as beneficial 

to their overall skills.  

 

DSS-632-898/899 

Survey and Writing in 

International Security 

Affairs 

Prof. Dodge 

Overall, the course received strongly positive 

evaluations, and the use of optional live zoom 

class meetings was also received well. Students 

offered only modest recommendations, such as 

different content to explore and that they 

wanted the online discussion board to be used 

more. Registration for the course was in high 

demand, resulting in two different sections.  



 

DSS-632-898-899 

Survey & Writing in 

International Security 

Affairs  

Prof. Geipel 

Demand for the course was strong, resulting in 

two sections with a total of 23 students. The 

course received strong positive evaluations. 

Students provided the most positive feedback 

for instructor responsiveness, the assigned 

readings, and the video recorded lectures. The 

zoom classes also received positive feedback. 

There were some complaints by students that 

there was a lack in participation on the online 

discussion boards.  

 

DSS-700-301 

Seminar on Strategy and 

US Defense Policy  

Prof. DeBiaso  

In general students identified the class 

discussions, decision memorandums, and 

seminars as the most beneficial aspects of the 

class. In terms of aspects that could have been 

improved, students requested more recent 

reading material and more structured review of 

the weekly reading material.  

 

DSS-704-301 

Arms Control Theory and 

Pracice  

Prof. Nelson 

Only one student submitted the course 

evaluation, however it rated the course 

favorably. The student enjoyed the video 

sessions and appreciated breaking down the 

readings for each week to be divided between 

the individual students. The student also 

appreciated the reading materials being located 

in the dropbox and said the course was the 

highlight of his graduate degree.  

 

DSS-705-899 

NATO Security Issues 

Prof. Dodge  

There was strong agreement that the syllabus 

outlined the course policies and that the 

instructor outlined the requirements to be 

successful in the course. Students also found 

the instructor to be highly responsive given that 



the class was online and that class discussion 

was well facilitated.  

 

DSS-707-301 

Seminar on Congress, 

National Security, and 

WMD  

Prof. Trachtenberg  

Every student expressed strong satisfaction 

with the class and found it to be both 

informative and enjoyable. Students especially 

appreciated discussion of contemporary events 

that were relevant to the class material. 

Students thought the readings were generally 

good, and that the weekly reading assignments 

were balanced. Despite the amount of writing 

for the exams, students thought the format was 

fair and that there were no surprises. Students 

also appreciated the memo writing assignment 

which provided a unique alternative to typical 

writing assignments.  

 

DSS-710-899 

Seminar on International 

Terrorism and Security  

Prof. Kiras 

The professor was rated as one of the most 

favorable aspects of the class and found that he 

was responsive and willing to go above and 

beyond for his students. Students also found 

the readings enjoyable and thought that the 

discussions were surprisingly in-depth given the 

course’s online format. Given the favorability of 

the discussion boards, some students 

expressed a desire to have the class be partially 

based on zoom to further facilitate that 

discussion.  



 

DSS-713-899 

Intell/Counterintell/Covert 

Action  

Prof. Bowden 

Overall, students found the class enjoyable. All 

of them cited the instructor as a key aspect of 

the class’s success, and that they provided a 

strong forum to facilitate class discussions. 

Students also thought the instructor did a good 

job of helping them understand the value and 

usefulness of the subject matter. The 

assignments were rated favorably as helping the 

students learning and students thought the 

instructor did a good job of organizing the class 

materials.  

 

 

DSS-719-899 

Strategic Culture 

Prof. Kartchner 

Students strongly agreed that the professor clearly 

outlined the course expectations what was required 

to be successful in the course. Almost all students 

found that the professor provided opportunities to 

interact with them during the course, however one 

student did not. Some students also expressed that 

there could have been more interaction amongst the 

students. Some students also felt that the 

assignments could have been more relevant to their 

learning.  

 

DSS-722-301 

Emerging Strategic 

Challenges 

Prof. Joseph 

All students stated that they liked and would 

recommend the course. All cited the importance of 

the professor drawing on real world experience. The 

readings, classroom discussions, and writing 

assignments all received high marks. The guest 

speaker was also highly appreciated.  

  
 



 

DSS-722-899 & 898 

Emerging Strategic 

Challenges  

Prof. Rose  

All students felt strongly engaged with the content 

and the instructor and that the methods used in the 

course strongly facilitated their learning. Students 

also found the class well organized and that the 

interactions with other students significantly 

contributed to the course. One student thought that 

there could have been more variety in the methods 

used to assess learning.  

 DSS-723-898 & 899 

Counterproliferation  

Prof. Bronson  

Students appreciated the instructor clearly outlining 

what was required to be successful in the course. 

The instructor was also rated favorably and was 

responsive when contacted by students. Overall 

students found the assignments were constructive 

and helped them understand the subject matter, but 

some expressed that their could have been more 

variety in the assignments throughout the semester.  

 DSS-726-899 

Chinese Military 

Power  

Prof. McKinney  

The professor noted that they received the highest 

mean satisfaction score in their time at DSS, and 

that students strongly appreciated the educational 

benefits of the course. The assignments were highly 

rated, in particular the powerpoint presentations, 

and the use of Microsoft Teams to facilitate 

classroom discussions was also well received. Some 

students did suggest that the reading load be lighter 

and that the professor could more clearly outline the 

course objectives.  

 DSS-727-898 & 899 

Chemical and 

Biological Warfare 

Prof. Moodie  

Section 898 had far more favorable reviews than 

section 899. In section 898, students appreciated 

the methods used by the professor to teach the 

class and thought that the materials were well 

organized. While students did rate the assignments 

favorably, they also felt the instructor could have 



been more constructive about giving feedback. This 

was also an issue in the 899 class, which also felt 

that there could have been far greater diversity in 

the methods of teaching used for the class.  

 DSS-796-899 

Reading/Research in 

DSS 

Prof. Shoumikhin  

Overall the course was highly reviewed, with 

students rating the professor favorably. Students 

agreed that the course clearly outlined expectations, 

and that the instructor was fair in grading and gave 

constructive feedback. One student did state that 

there could have been more diversity in teaching 

methods, but given that it is a directed reading 

course, this reform would be somewhat difficult to 

implement.   
DSS-798-001 

Colloquium  

Prof. Mattox  

A large majority rated the colloquium highly. While it 

was mentioned that some classes moved faster than 

others, the knowledge that participants gained was 

highlighted as being exceptional. Some participants 

did express that it should be easier to ask questions 

and that they preferred the colloquium in person as 

opposed to remote. Participants did find the course 

material highly relevant to current events and felt 

that they had become comfortable and familiar with 

topic areas at the colloquium’s conclusion. Many of 

the students personally gave compliments to the 

instructors and to the support staff for putting on a 

great event.  

DSS-801 

Pilot Program 

Prof. McGiffin and 

Payne  

Student views were highly consistent regarding the 

doctoral pilot. Students found the course readings 

and structure excellent as it allowed the students to 

discuss the readings with each other before they 

were graded for their coverage of the assigned 

readings. The assigned oral presentations were 



rated as useful in helping to understand the 

readings and also to hear the perspectives from 

other students. While students did comment that 

the course workload was heavy, they also stated 

that it was beneficial to their understanding of the 

material. Zoom was also a highly rated part of the 

course, as students said it allowed them to still have 

good discussions but without the long commute. 

The main suggestion students had was for more 

individualized feedback regarding their papers.   

 

 

Economics 

From a student learning perspective, the most direct measure we have for learning in the major 

is our Departmental Outcomes Assessment with tests students using the Test of Understanding 

College Economics Microeconomics and Macroeconomics exams. Over the past four years we 

have seen a slight downward trend in scores in both exams. In 2020, though, student scores on 

these two exams increased significantly. On the Microeconomics exam, student scores jumped 

from 17 to 22, which corresponds to scores in the 97th percentile. On the Macroeconomics 

exam, student scores jumped from 16 to 19, which corresponds to scores in the 91st percentile. 

Over the past few years, we have discussed at the department level the decline in the scores, 

and faculty have made changes in their courses. It appears these changes have had an impact. 

Of course, this is one year of new data, so we will continue to watch the trend over time. 

The significant increase in the TUCE scores was the most surprising in this year’s assessment. 

Not only were these numbers a significant increase over the scores from the past few years 

they are also the highest scores we have recorded on these exams. Given the recent declines 

and our efforts to improve, I expected the scores to increase, but to see this large increase in 

such a short time was extremely satisfying to see. 

History 

2020 SPRING/FALL – 103 ASSESSMENT TOTALS 
Objective Beginner % Competent % Proficient % 

Understand how various forms of written, oral, and 
visual expression contributed to human knowledge 
from prehistory to the 16th Century. 

50 20% 108 42% 98 38% 

Learn to interpret texts and other cultural products 
within the context of societies from prehistory to the 
16th Century. 

58 21% 92 34% 124 45% 



Learn to analyze and compare the influences of 
community institutions, and constructions such as 
class, gender, and race, on the ways of thinking, 
believing, and acting in historical settings from 
prehistory to the 16th Century. 

52 18% 126 44% 110 38% 

          

 
 

2020 SPRING/FALL – 104 ASSESSMENT TOTALS 
Objective Beginner % Competent % Proficient % 

Understand how various forms of written, oral, 
musical, visual, and bodily expressions contribute to 
human knowledge and experience. 

52 23% 89 39% 88 38% 

Interpret texts and other cultural products in ways 
that facilitate informed understandings and 
knowledge of relevant contextual factors including 
but not limited to socio-economic influence and 
cultural traditions, perspectives, and behavioral 
patterns. 

49 21% 96 42% 86 37% 

Analytically compare the influences of community, 
institutions, and other social constructions such as 
class, gender, religion, and race on the ways of 
thinking, believing, and acting other peoples' cultural 
and historical settings. 

50 22% 96 42% 85 37% 

 

 
 

                   2020 SPRING/FALL – 121 ASSESSMENT TOTALS 



Objective Target % Acceptable % 
Not 

Acceptable 
% 

Identify the rights and responsibilities they have in 
their own communities and the broader society 

305 48% 233 37% 98 15% 

Recognize the ways in which they can exercise their 
rights and responsibilities 299 47% 237 37% 106 17% 

Understand, critically examine, and articulate key 
similarities and differences between their own cultural 
practices and perspectives and those of other cultures, 
past and present 

288 45% 247 38% 107 17% 

Analyze the role that different languages, cultures, 
institutions, and beliefs have in shaping individual and 
collective behavior 

292 46% 242 38% 101 16% 

 

 

 

2020 SPRING/FALL – 122 ASSESSMENT TOTALS 

Objective Target % Acceptable % 
Not 

Acceptable 
% 

Identify the rights and responsibilities they have in 
their own communities and the broader society 

861 55% 458 29% 253 16% 

Recognize the ways in which they can exercise their 
rights and responsibilities 828 53% 517 33% 225 14% 

Understand, critically examine, and articulate key 
similarities and differences between their own cultural 
practices and perspectives and those of other 
cultures, past and present 

907 55% 461 28% 267 16% 

Analyze the role that different languages, cultures, 
institutions, and beliefs have in shaping individual and 
collective behavior 

867 55% 511 32% 206 13% 

 



 
 

2020 SPRING/FALL – 210 ASSESSMENT TOTALS 
Objective Excellent % Good % Average % Poor % Unsatisfactory % 

Historical 
Awareness 

18 30% 16 26% 19 31% 5 8% 3 5% 

Thesis 17 29% 15 26% 15 26% 8 14% 3 5% 

Argument 17 29% 16 28% 16 28% 4 7% 5 9% 

Evidence: 
Primary 
Sources 

31 525 14 23% 12 20% 2 3% 1 2% 

Evidence: 
Secondary 
Sources 

21 34% 19 31% 16 26% 3 5% 3 5% 

Format 28 47% 14 24% 7 12% 8 14% 2 3% 

Style/Grammar 22 35% 17 27% 15 24% 4 6% 4 6% 

        

                 2020 SPRING/FALL – 598 ASSESSMENT TOTALS 

Objective Excellent % Good % Average % Poor % Unsatisfactory % 
Historical 
Awareness 

10 45% 8 36% 4 18% 0 0% 0 0% 

Thesis 10 45% 6 27% 4 18% 0 0% 2 9% 

Argument 10 45% 5 23% 6 27% 1 5% 0 0% 

Evidence: Primary 
Sources 

10 45% 5 23% 5 23% 2 9% 0 0% 

Evidence: 
Secondary Sources 

10 45% 7 32% 4 18% 1 5% 0 0% 

Format 13 62% 3 14% 2 10% 2 10% 1 5% 

Style/Grammar 7 33% 8 38% 5 24% 1 5% 0 0% 

Philosophy 

Our primary instrument for assessing the department is the exit interview. We have graduating 

students fill out a questionnaire in which they provide their candid opinions on the strengths 



and weaknesses of philosophy instructors and the philosophy curriculum. Also, these students 

meet with the program director for half an hour or so to elaborate on their questionnaire 

answers and discuss their plans for the future. 

I am happy to report that in 2020 the graduating seniors with whom I conducted exit interviews 

were very pleased with the quality of our instructors and courses, rating philosophy courses 

and faculty as well above the university average (their only recommendation for improvement 

was that we offer more upper-level courses, especially boutique courses – we have 

experimented with boutique courses based on the perennial request for this, but it has not 

been possible for us to run these classes, given our numbers and the high enrollment 

minimums for upper-level courses).  I would like to reiterate that the students who met with 

our external reviewer in Fall 2018 had a number of very good things to say about the 

department, not least of which was hat philosophy truly felt like an academic home.  Students 

who are attracted to philosophy tend to like the challenge it provides, and most of the students 

I talk with tell me that their philosophy classes were both the most interesting and the most 

intellectually challenging ones they have taken at MSU. 

In 2020 we largely paused our gen-ed assessment, given the changes to the university 

assessment procedures implemented in 2019 and the strangeness of Fall 2020.  Informal 

assessment was conducted but more formal assessment will resume this fall (we also 

implemented a change to our assessment procedures – instead of rotating the position of gen-

ed assessment coordinator, we have assigned permanent coordinators for all three of our gen-

ed courses). 

Because of the Pandemic, the college began using an online evaluation system in Fall 2020.  

This was moderately successful; response rates were not as high as one might have hoped, 

which probably also skews the numbers a bit (those who are motivated to fill out an online 

evaluation are either very happy or very unhappy with the class; with paper evaluations, 

professors can pass out evaluations on a day when attendance is good and thus ensure better 

participation). 

 

Political Science 

With the University closed to in-person classes in Spring 2020, the Major Field Test (MFT) was 

cancelled. 
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The data from the Fall 2020 MFT in Political Science is consistent with all the 2019 data. We at 
or above the national average with respect to the overall mean, the three sub-scores of U.S. 
Government and Politics, Comparative Politics, and International Relations, as well as two of 
assessment indicators, Analytical and Critical Thinking and Political Thought. The below-average 
score in Methodology could simply be a one-semester aberration or, perhaps, reflects the 
pedagogy of the now departed faculty member responsible for this sub-field.   
 

Religious Studies 

The Department of Religious Studies reviewed program learning outcomes by way of conducting its 

assessment program. Consisting of surveys and an exit interview, the department gathered data from its 

graduating majors before analyzing and discussing it during a Fall Retreat for faculty. Key takeaways 

from this discussion include continued student satisfaction with what they learn about critical thinking 

and cultural competence in the major, lower feelings of student accomplishment in oral communication 

skills, the need to refocus survey questions on the development of skills, the value attributed to forming 

personal relationships with faculty, and the desirability to expand upon the narrowness of some 

graduate seminars. 

 

In discussing this assessment report, the department resolved to revise two questions on the survey 

instrument to elicit more substantive responses from students about what their coursework in Religious 

Studies contributed to their critical thinking and oral communication skills. This step has been taken, and 

a revised survey instrument was used in Spring 2021. Based upon feedback from exit interviews, the 

department intends to make additional changes to its programs. The question about appropriate topics 

for graduate seminars was referred to the department’s Graduate Committee, which has yet to present 

its recommendation. Student suggestions about improving how we communicate a vision of our 

program has resulted in preliminary steps to enlist graduating students to record short testimonials to 

be used in the department’s social media accounts.  

SOC/ANT 

Both programs participate in the general education assessment process. In addition, two 

methodologies are used to assess the sociology program:  The SOC Exit Exam – Assesses 

student knowledge of sociology and the Sociology Curriculum Survey – Assesses majors’ 

perceptions of the program.  

 

The current SOC assessment instrument was initiated in 2013 and includes 77 items designed to 
test majors’ knowledge of the field of sociology. Topics include general sociological concepts, 
theory and research methods but also topics related to race, class and gender. Results are 
provided by semester in Table 5.  
 



Results have been pretty consistent over the last several years (Table 5). It is important to note 
that we have larger numbers of respondents starting in Fall 2016, as a result of making the 
assessment a required part of a three-credit course that all majors take.  

 
Table 5. SOC Assessment Percent Correct by Semester 

Semester n Percent Correct 

SP 2013 9 72.2 

FA 2013 1 80.5 

SP 2014 12 74.4 

FA 2014 2 72.0 

SP 2015 8 76.9 

FA 2015 3 67.3 
SP 2016 10 73.8 
FA 2016 12 51.9 
SP 2017 14 70.7 
FA 2017 13 68.8 
SP 2018 11 73.8 
FA 2018 18 68.6 
SP 2019 15 65.5 
FA 2019 17 69.1 
SP 2020 17 66.2 
FA 2020 20 64.7 
SP 2021 14 70.1 

 
 

Almost half (48%) of the questions have an average correct response rate of less than 70%. An 
initial review, by the sociology program coordinator, of these 37 questions, suggests there are: 
 

10 questions students should definitely know, five are related to methods and statistics. 
14 are perhaps somewhat specialized, therefore subject for review, but are still 
reasonable. 
9 questions are problematic and need to be corrected or replaced. 
4 questions are perhaps too specialized or need to be modified. 

 
The sociology program committee is currently conducting a curriculum review and will review 
and revise the program assessment upon completion of this review. 
 
The Sociology Curriculum Survey assesses majors’ perceptions of the program. It includes items 
that measure students’ perception of how well courses in the program prepare them their 
futures, ratings of advising and teaching, and whether they intend to go to graduate school. The 
most recent form of the instrument was initiated in spring of 2012 (Table 6).  
 



Table 6. Responses to the Sociology Curriculum Survey by Semester* 

Semester % Reporting major 
courses ‘well 

prepared’ them for 
the future (n) 

% Reporting 
advisor was 

‘very helpful’ 
(n) 

% Reporting faculty 
were ‘very 

effective’ (n) 

SP 2012 92% (13) 100% (13) 92% (13) 

FA 2012 100% (4) 100% (4) 100% (4) 

SP 2013 90% (10) 77% (9) 70% (10) 

FA 2013 100% (2) 50% (2) 100% (2) 

SP 2014 66% (12) 83% (12) 75% (12) 

FA 2014 100% (2) 50% (2) 100% (2) 

SP 2015 89% (9) 86% (7) 67% (9) 

FA 2015 100% (4) 75% (4) 100% (4) 

SP 2016 83% (10) 100% (12) 92% (11) 

* Data not collected in Fall of 2016 or Spring of 2017 due to transition 
to an online data collection format. 

 
 

 

Results consistently show that students believe that their courses are helping them prepare 

well, or extremely well for the future, 84% in fall 2020 and 93% in spring 2021. A notable 

majority of students found their advisors to be very helpful, 89% in fall 2020 and 93% in spring 

2021. Also, most students believe that faculty are very effective or effective, 90% in fall 2020 

and 100% in spring 2021. 

 % Major courses 
prepared them for the 

future 

% Advisor was % Faculty are  

Semester Extremely 
Well 

Well Very 
Helpful 

Helpful Very 
Effective 

Effective N 

FA 2017 13.3  53.3 40.0 20.0 53.3 46.7 15 

SP 2018 14.3 85.7 50.0 35.7 92.9 7.1 14 

FA 2018 29.4 64.7 47.1 29.4 70.6 29.4 17 

SP 2019 46.7 46.7 80.0 20.0 73.3 26.7 15 

FA 2019 6.3 81.3 43.8 31.3 81.3 18.8 16 

SP 2020 37.5 56.3 56.3 36.8 43.8 50.0 16 

FA 2020 15.8 68.4 52.6 36.8 68.4 21.1 19 

SP 2021 57.1 35.7 64.3 28.6 85.7 14.3 14 



 
The anthropology program has been doing program evaluation in the program’s single 
required theory course, ANT 395. The instrument included 40 multiple choice items 
covering the four fields of anthropology plus two general questions about anthropology. 
The first administration showed great success with the average grade of 86 percent 
(Table 7). The second administration in 2019 also showed reasonable success with an 
average score of 78 percent. The third administration should have occurred in Fall 2020, 
but was forestalled by course changes due to COVID. Going forward, the program 
director has indicated her desire to detach the administration of the assessment from 
the ANT 395 course. We will be exploring options for how this is to be changed. 
 

Table 7. ANT Assessment Percent Correct by Semester* 

Semester n Percent Correct 

FA 2018 13 86 

FA 2019 16 78 

 

 

 


