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Optional Pre-conference Workshop: Developing and Evaluating Teaching Portfolios

The teaching portfolio is a tool for documenting professional achievement in teaching and is often a component of the promotion 
and tenure packet, providing useful information for peer review. Participants in this workshop will identify the key components 
of the teaching portfolio and explore a process for portfolio development. The session includes opportunities to begin the 
reflective process, a chance to experience peer feedback, and focused practice reading and evaluating sample portfolios.

Topics include:

    • What goes into a teaching portfolio?
    • Potential uses of teaching portfolios
          o Improvement (formative evaluation)
          o Planning
          o Decision making (summative evaluation)
    • Developing readers for portfolios
    • Evaluating teaching via portfolios
          o Methods and criteria for evaluation
          o Rubrics for developing and reading portfolios
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What is a teaching 
portfolio?

• A product• A product

• A process
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The Teaching Portfolio 
Product

• A presentation of yourself as teacher

• Narrative + appendices

The Teaching Portfolio 
Process

• Reflection  discovery  disclosure• Reflection, discovery, disclosure

• Writing + collecting/selecting



3

Purposes of a Teaching 
Portfolio

• Reflection/improvementReflection/improvement

• Tenure/promotion/awards

• Job applications

• Planning

Value of a Teaching 
Portfolio (product)

• Provides evidence of teaching 
accomplishments from multiple sources

• Presents teaching in context• Presents teaching in context

• Is faculty owned
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Value of a Teaching 
Portfolio (process)

• Promotes reflection by individual faculty 
member

• Is often both affirming and motivating
• Serves as a catalyst for dialogue about • Serves as a catalyst for dialogue about 

teaching within or across departments

Beginning the Reflective 
Process

• Focused Freewrite #1• Focused Freewrite #1

• Focused Freewrite #2
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Continuing the Reflective 
Process

• Worksheet #1• Worksheet #1

Drafting the Teaching 
Portfolio Narrative

• Teaching portfolio process guide• Teaching portfolio process guide
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Gathering Evidence

• Worksheet #2• Worksheet #2

Reviewing Portfolios

• Checklists• Checklists

• Practice
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Questions and Comments



 



Checklists for Readers of Teaching Portfolios 

If you are reading to provide formative feedback on the portfolio: 

 Does the portfolio give you a clear sense of what the teacher believes about teaching and 
learning? 

 Does the portfolio give you a clear understanding of how the teacher designs courses and 
facilitates student learning? 

 Does the portfolio include examples and samples that illustrate the points made in the 
narrative? 

 Does the portfolio include goals for future work? 
 Does the portfolio include sufficient information about the context of teaching?  
 Is the portfolio coherently written and logically organized?  

If you are reading to provide formative feedback on the teaching represented by the portfolio: 

 Are the principles and values described in the teaching philosophy consistent with teaching 
strategies the teacher uses? 

 Are the learning goals consistent with the assessment strategies used? 
 Do the work samples (syllabi, visuals, assignments, etc.) reflect what is known about effective 
teaching practice? 

 Do the student ratings and comments suggest areas that could be improved? 
 Are the teaching approaches appropriate for the particular student audience? 
 Are the exams and other assessments at the right level for the particular student audience? 

If you are reading to provide summative evaluation of the portfolio and the teaching it represents: 

 Are the claims made about effectiveness of teaching credible?  
 Does the portfolio include evidence from multiple sources?  
 Are the ratings by peers and by students consistent?  
 Does the portfolio show evidence of a reflective teacher? Is there evidence of improvement 
over time? 

 How does the teaching represented by the portfolio align with research on learning/teaching?  
 How does the teaching represented by the portfolio compare with that of others on such 
characteristics as innovation, accessibility to students, appropriate challenge of students, 
support of students? 



 



Focused freewrites are used to get faculty thinking and talking about learning and teaching and prepare them to 
write a draft of their teaching philosophy. 
 
Focused Freewrite #1 Characteristics and Practices of Best/Worst Teachers 
 
Consider your entire educational experience. Who was your best teacher? What made him/her the best? 
 
 
Who was your worst teacher? What made him/her the worst? 
 
 
Focused Freewrite #2  Learning 
 
What is learning? How does it happen? What does it look like? What does it feel like? 
 
What metaphors for learning capture what you believe about learning? Try completing the following sentences: 
 

Learning is…. 
or 

Learning is like….. 
 
 
Try drawing a picture that illustrates what you believe about learning. 
 
 
What are the qualities of a good learner? 
 
Focused Freewrite #3  Teaching 
 
What is teaching? How does it happen? What does it look like? What does it feel like? 
 
What metaphors for teaching capture what you believe about teaching? Try completing the following sentences: 
 

Teaching is…. 
or 

Teaching is like….. 
 
 
Try drawing a picture that illustrates what you believe about teaching. 
 
Focused Freewrite #4  Teaching and Learning 
 
Reflect on the images and metaphors that you used for learning and for teaching. Are they compatible? How do they fit together? 
 
Complete the following analogy in as many ways as you can: 
Teaching is to learning as ___________________ is to _____________________. 
 
What is the role of the learner in the learning process? What is your role as the teacher in the learning process? 
 
 



 



  
Center for Teaching Excellence 
                       at Texas A&M University 
 

Teaching Portfolio Reflection Process Guide 
 

The teaching portfolio is made up of two components:  (1) a narrative description of teaching, 8 to 10 
pages in length, double spaced, and (2) a set of appendices containing information (artifacts of 
teaching) that support the claims made in the narrative.  The following table provides an overview of 
the topics to be addressed in the teaching portfolio, a list of reflection cues to assist you in thinking 
about each topic and suggestions for supporting documentation.  This information is not intended to 
be a template for portfolio production, but rather as a catalyst for your reflection and a framework for 
the process. 

 

 Reflection 
Topics 

Reflection 
Cues 

Process 
Documentation 

 
 
 
 
 
Philosophy of 
learning and 
teaching that 
drives your 
classroom 
performance. 
 
 
 

Why am I a teacher? • Why do I teach the 
way I do? • What motivated me to select 
a career path that includes teaching? • 
What is my personal definition of a great 
teacher and what experience formed that 
definition? • What do I believe about 
learning and teaching? • How do I 
approach learning? • What does learning 
look like when it happens? • When 
learning does not happen – what has 
gone wrong? • What do I want my 
students to know and be able to do when 
they leave my course? • How do I hope 
that students are changed by 
experiencing my course? • What do I 
want students to wonder about as a result 
of taking my course? • Why do I choose 
the teaching strategies/methods that I 
use? • Why do I select particular 
assignments/experiences for my 
students? • What synonyms for “teacher” 
would accurately describe what I believe 
myself to be, or what I would like to be, 
for my students? 

A description of materials 
that have helped to form 
your beliefs about teaching 
and learning. 
Materials that demonstrate 
growth and change in your 
thinking about teaching and 
learning. 

 
 
Context and 
description of 
your courses. 
 
 

What do I teach? • How long have I been 
teaching? • What are the learning 
objectives of the courses I teach? • What 
level(s) are the students  
(Undergraduate/Graduate)? • How many 
students? • Required/Elective? •  
Majors/Nonmajors? • Do I supervise 

List of course titles, 
numbers, credit hours and 
enrollments. 
Record of supervision of 
honors or graduate courses. 
Course goals and objectives. 
Course curriculum. 



 teaching assistants? • Do I chair or serve 
on graduate committees? 
 
 

Articulation with other 
courses. 
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 Reflection 

Topics 
Reflection 

Cues 
Process 

Documentation 
 
 
 
Your choices of 
methodologies/ 
strategies for 
learning and 
teaching. 

How do I teach? • What do I do in the 
classroom/outside the classroom? • What 
do I ask students to do in the 
classroom/outside the classroom? • What 
guidance do I give my students? • What 
kind of feedback do I give my students? • 
How do I assess my students’ learning? • 
What do I ask my students to read? • 
What do I ask my students to do with 
what they read? • What do I ask my 
students to write? • What do I ask them to 
do with what they write? • What kind of 
course materials do I prepare? • What 
kind(s) of exams do I give? 
 

Course planning and 
teaching materials. 
Course materials prepared 
for students. 
Examples of student 
assignments, projects, etc. 
Examples of exams. 
Examples of feedback to 
students. 

 
Other activities 
that 
support/inform 
learning and 
teaching. 
 

Outside of my actual classroom teaching, 
what do I do that is related to teaching? • 
Advising? • Textbook editing/consulting? • 
Serving on curriculum committees? • 
Presenter/Facilitator for teaching 
workshops? •  Mentoring? • Continuing 
Education Activities? 
 

Evidence of effectiveness 
working with students 
outside the classroom. 
Evidence of other teaching-
related activities. 

 
 
 
 
Efforts to assess 
and improve 
learning and 
teaching 
effectiveness. 
 
 

What do I know about my teaching 
effectiveness and how do I know it? • 
What do I know about how well my 
students are learning and how do I know 
it? •  Am I reaching all of my students or 
just the ones who learn the way I do? • 
Am I sensitive to differences (ability, 
culture, ethnicity, gender, learning styles, 
race, etc.) that may have an impact on 
learning in my classroom? • Do I need to 
update my course to reflect current 
research on learning? • If I overheard my 
students talking about my class, what 
would I want them to be saying? • What 

Student evaluation results. 
Peer observation/evaluation 
reports. 
Mid-semester evaluation 
results. 
Periodic one-minute 
evaluation results. 
Course goals/objectives and 
student performance. 
Response to evaluation 
results. 
Participation in teaching 
improvement activities. 
Evidence of use of multiple 



would they be saying? • What, 
specifically, do I want to improve about 
my teaching? • What are my short-term 
and long-term goals with regard to 
improvement of my teaching? • What 
steps am I taking (or have I taken) to 
improve my teaching? • Where do I go 
from here? 
 
 
 

teaching methods and 
strategies. 
Evidence of growth and 
change in teaching 
Pre-post tests/attitude 
surveys. 
Unsolicited letters regarding 
your teaching. 
Election/appointment to 
teaching committee. 
Honors or awards received 
for teaching. 
Exit interviews/alumni 
testimonials regarding 
teaching. 
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