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SUMMARY FOR PROFESSIONAL EDUCATION UNIT


NCATE 2000 Standards


Institution:    Southwest Missouri State University                                                                                                             
Standards
Team Findings


Initial
Advanced

1
Candidate Knowledge, Skills, and Dispositions
M
M

2
Assessment System and Unit Evaluation
M
M

3
Field Experiences and Clinical Practice
M
M

4
Diversity
NM
NM

5
Faculty Qualifications, Performance, and Development
M
M

6
Unit Governance and Resources
M
M

 M = Standard Met

NM = Standard Not Met

PART I:  Introduction:

The Institution

Southwest Missouri State University (SMSU) is a comprehensive institution based in the metropolitan focal point of southwest Missouri in Springfield, MO.  The University was founded in 1905 as the Fourth District Normal School.  Continuing its primary mission, it became Southwest Missouri State Teachers College in 1919.  As SMSU continued to grow in size, its mission also expanded to include other liberal arts and sciences areas.  In response, the Missouri legislature officially authorized a change of name to Southwest Missouri State College in 1945.  Continued growth and development resulted in still another name change in 1972 to its current status as Southwest Missouri State University.

The University, while based in the third largest metropolitan area in Missouri, also began serving south central Missouri beginning in 1963, from a branch campus in West Plains, 110 miles southeast of Springfield in the Ozark hill country just north of the Arkansas line.   Coursework and specialized resources and programs are now offered through Joplin Missouri, through interactive video at a variety of locations, via the internet, through the University’s William H. Darr Agricultural Center in southwest Springfield, through an agricultural research campus near Mountain Grove, and at the Baker Observatory near Marshfield.  SMSU now ranks as the second largest university in the state of Missouri.  SMSU-Springfield is a selective admissions, master’s-level teaching and research institution while SMSU-West Plains is an open admissions campus serving seven of the 24 counties in the SMSU service area.  

In addition to baccalaureate, master’s, and specialist’s degrees in education, the Springfield campus participates in a cooperative doctoral degree in educational leadership and in a master’s level cooperative arrangement in library science, both with the University of Missouri-Columbia.  The West Plains Campus is mandated by state statute to offer one-year certificates, two-year associate degree programs, credit and non-credit courses, and a four-year completion program in Elementary Education through the School of Teacher Education, College of Education on the main campus in Springfield 

Demographics

Southwest Missouri State University serves a 24-county region as defined by the Missouri legislature.  The southwest quarter of the state is also the fastest growing area of Missouri, featuring the entertainment center of Branson, recreation offered by several lakes (including the Lake of the Ozarks), a popular retirement destination, and nearby major industrial growth points with Tyson’s and Wal-Mart.  The region surrounding Springfield is predominantly rural, including many communities that are isolated both by distance and by the terrain of the Ozark hills.  

Overall census data (2000) for Missouri indicated that the state’s population was 84.9% white and 15.1% non-white.  The demographics for the 24-county service area of SMSU are more homogeneous with 846,202 whites out of a total regional population of 910,723, for a 7.08% non-white percentage of the population.  Data from KidsCount reveal that the k-12 student population for the region has been increasing in recent years.  For 2001, the non-white student population (20,022 of 222710) for the 24 counties was 10.1% of the overall total.

The Unit

The Professional Education Unit (PEU) consists of faculty, advisors, supervisors and administrators from the six academic colleges of SMSU:  Arts & Letters, Business Administration, Education, Health & Human Services, Humanities & Public Affairs, Natural & Applied Sciences.  Within the PEU, the School of Teacher Education includes programs in early childhood, elementary education, middle level education, special education, instructional media technology, and reading.  Together with these programs preparing individuals for classroom roles, the College of Education (COE) also includes programs to prepare counselors, instructional support personnel, and educational administrators.  Finally, programs to prepare teachers at the secondary level reside within the content area home for the area of specialization.  For example, secondary mathematics is based within the Department of Mathematics in the School of Natural and Applied Sciences. 

Integration of all secondary education content areas into the PEU is reflective of the dean’s State of the College address in 2000 stating that “education is everybody’s business.”  Faculty who teach or advise candidates in any one of the programs under the auspices of the PEU are eligible to be included as members of the PEU regardless of the college or school in which they area assigned.  A representative body known as the Professional Education Committee (PEC) serves as the primary governance body for the unit. All program and curricular changes must be approved by the PEC, thus bringing a high level of collaboration between general education and professional education faculty and well-articulated curriculum across the entire institution.

The College of Education is also home to a variety of special projects and departments of the unit.  As mentioned above, the School of Teacher Education, the Department of Counseling, and the Department of Educational Administration are within the COE.  In 2000, the Institute for School Improvement (ISI) was moved to the COE along with about $1.6 million in grants.  The ISI provides such resources as ISI Research & Program Evaluation, Professional Development, and Community-School Partnerships.  The SMSU Library department is the home for a certification program to prepare school librarians.  In addition, the program offers a degree through a cooperative arrangement with the University of Missouri (at its main campus in Columbia, MO).  

Student Services and Academic Outreach fall under the auspices of the COE.  This office coordinates Field Experiences and Clinical Practice as well as overseeing student portfolio Checkpoint data and requirements of DESE for medical and background information on candidates.  The office assists graduates in obtaining an initial license through its Teacher Certification and Compliance Office.  As a part of the induction year process for teacher education graduates, Student Services coordinates the Beginning Education Assistance, Renewal, and Support (BEARS) program.  This office also provides the home for advisement of teacher education candidates.

The Greenwood Laboratory School (GLS) is also within the COE and has been an integral part of the offerings of SMSU for over 90 years.  A P-12 laboratory school on campus provides ready access for clinical practice and early field experiences, observation, and access to practitioners who can embed pedagogical content and demonstrations in their teaching.

The unit has maintained its enrollment and even experienced an overall pattern of slow growth over the previous five years.  Currently, the unit includes 1750 full time undergraduate candidates, 300 part-time candidates, 155 full time graduate students and 794 part-time graduate students.

The mission of the COE is congruent with that of the overall institution.  Specifically, “The Mission of the College of Education at Southwest Missouri State University is to help all children learn and succeed in school; to become productive, caring citizens and active community participants.”  Within this guiding statement, the COE has established five goals:

1. to promote faculty recruitment, retention, and professional development

2. To promote student recruitment, induction and support

3. To continue college development of programs that are proactive and responsive to needs

4. Co continue college development and advancement through community outreach

5. To promote technology into the curriculum.

The Dean of the College of Education provides ongoing leadership to the entire PEU.  His annual “State of the College” addresses have provided further refinement of the mission and goals and a continued spirit of vitality and growth across the unit.  The unit has also succeeded to an amazing degree to fully integrate academic departments across the institution into the overall work of preparing school personnel with a shared conceptual framework and common system of assessment.

Programs

Figure I on the next two pages delineates the offerings of the unit that were reviewed during the onsite visit, degree and program level, as well as recent enrollment data. 

Figure I

Program Name
Award Level
Program Level
No. of Hours
# of Students 
Fall 2002

Agriculture
BS
Initial
137
39

Art
BS
Initial
139
64

Biology: Categorical
BS
Initial
125
New-
Fall '03

Biology: Unified
BS
Initial
134
26

Blind/Partially Sighted
 
Added Certification
 
 

Business
BS
Initial
139
26

Chemistry: Categorical
BS
Initial
130
New-
Fall '03

Chemistry: Unified
BS
Initial
140
9

Counseling Elementary
MS
Advanced
45
44

Counseling Secondary
MS
Advanced
45
59

Counseling Psych Examiner
Certification
Advanced
9-18
 

Deaf Education
MS
Initial
 
 

Driver Education
 
Added Certification
 
 

Early Childhood
BS
Initial
134
259

Earth Science: Categorical
BS
Initial
125
New-
Fall '03

Earth Science: Unified
BS
Initial
137
7

Educational Administration
MS
Advanced Added Certification
36
139

Educational Administration
Specialist (Superintendent)
Advanced Added Certification
64
49

Educational Administration
Specialist (Principal)
Advanced Added Certification
61
89

Educational Administration
Ed.D.
Advanced Non-cert.
 coop through  University of MO, Columbia
46
18

Elementary
BS
Initial
137
756

Elementary
MS
Advanced Non-certification
32
161

English
BS
Initial
125
135

Health
 
Added Certification
 
 

Instructional Media & Technology
MS
Advanced Non-certification
33
24

Journalism
 
Added Certification
 
 

Library Science
 
Advanced Added Certification
 
 

Master of Arts in Teaching (MAT)
MA
Initial
39
40

Mathematics
BS
Initial
125
64

Middle School
BS
Initial
130
85

Modern & Classical Languages French
BS
Initial
125
5

Modern & Classical Languages German
BS
Initial
125
2

Modern & Classical Languages Latin
BS
Initial
125
0

Modern & Classical Languages Spanish
BS
Initial
125
24

MSED Secondary
 
 
 
 

Music
BME
Initial
133 (127 new prog)
160

Physics: Categorical
BS
Initial
138
New-
Fall '03

Physics: Unified
BS
Initial
148
2

Physical Education
BS
Initial
129 (131 new prog)
156

Reading
MS
Advanced Non-certification
32
91

Social Studies/History
BS
Initial
125
183

Special Education
MS
Advanced
Non-certification
 
 

Alternative Special Education
 
 
 
 

Special Education Early Childhood
 
Added Certification
 
 

Special Education MM:Cross Categorical

MM:BD

MM:LD

MM:MH
BS
Initial
143
86

Special Reading
 
Advanced Added Certification
 
 

Speech & Language (CSD)
MS
Initial
 
78

Speech & Theatre
BS
Initial
135
48

TESOL (ESOL)
 
Added Certification
21
9

Vocational Family and Consumer Science
BS
Initial
125
27

 

Beginning in 1999, the SMSU School of Teacher Education began offering an elementary education teacher completion program on the SMSU-West Plains Campus.  This facility, located about 110 miles east of Springfield and near the Missouri-Arkansas border, serves one of the most rural, isolated regions of the Ozark mountains.  The program, while offered on a remote campus, does not stand alone or separate from the Springfield campus.  Several courses are provided via distance learning technologies.  This includes a course offered using Blackboard on the internet while others are offered via 2-way interactive video.  Facilities for such distance education offerings are excellent at both campuses, but in addition to this, faculty from the Springfield campus regularly travel to West Plains to teach coursework.  Some coursework in West Plains is offered by faculty who only teach on the remote campus, but participate in committees and governance along with colleagues in Springfield.  Students also must travel on occasion to the Springfield campus for specific events or learning opportunities.

Changes Since the Previous Visit 

July of 2000 marked a significant event in the life of the university and the PEU.  A retreat entitled The Reinvention of Professional Education (RIPE) was held, resulting in the “new” configuration that integrated departments across the university within the PEU under a single conceptual framework.  The Professional Education Committee (PEC) was established as the primary governance body for the PEU and needed subcommittees were established.  Ongoing revision and retooling of the unit’s conceptual framework has continued under the direction of one of these subcommittees.  A corollary development from RIPE was an effort to bring baccalaureate level programs into some reasonably consistent number of hours required for completion.

One additional noteworthy outcome of the RIPE retreat was the identification of an interim dean for the College of Education.  This individual has remained in that role since Fall, 2000. While the title “interim” might imply a caretaker role, this has not been the case.  The interim dean has provided leadership and the unit has demonstrated support for the leadership through implementation of programs and initiatives to move the unit forward.

Recent Initiatives
The Visual Impairment Certification Training is under development to be offered via the internet.  This medium promises to provide much needed training throughout the region for educators working with the visually impaired.

Project DIVERSE:  Developing an Infrastructure for Visual Impairment Education for Regions, States and Ethnic Groups is an effort underdevelopment to combine preparation to work with children and youth with visual impairments with particular attention to those from diverse backgrounds including Native Americans in the nearby Cherokee Nation and the growing Hispanic population of the region.

In accordance with the State of Missouri’s efforts to implement alternative routes to licensure, the unit has initiated its Master of Arts in Teaching (MAT) as an experimental program.  When the Missouri Department of Elementary and Secondary Education finalizes its “alternative routes” requirements, this program may move from being “experimental”.  In its second year, this highly selective program allows persons holding a baccalaureate degree with background in an academic content area to attend a summer institute for an intensive pedagogical training followed by an internship semester, a student teaching semester, another summer session, and a final fall semester of coursework.

An effort known as the Monett Project is building a strong collaborative relation between the PEU and a community near Springfield with a large newly settled Hispanic population.  A variety of field experiences have been implemented, particularly in the elementary education program area, to allow candidates an opportunity to work with students for whom English is a second language and who have a significantly different cultural background.

Willow Springs is a community not far from the West Plains campus that has experienced a recent (within the last 15 years) influx of immigrants from Russia.  Efforts have been underway since Fall of 2002 to initiate opportunities for West Plains candidates to experience cultural differences and a community in which English is a second language.  Initial efforts have included tutoring in the Willow Springs schools.

The Site-Based Methods Block has provided an opportunity for all elementary education candidates from the Springfield campus to work in a diverse field placement setting.  By embedding the methods course on a school site, it also increases the relevance of the experience and provides rich opportunities for candidates to practice new pedagogical skills and to observe veteran teachers at work.

One most notable initiative was a partnership between the PEU and a nearby rural school district that was losing its accreditation.  The PEU “adopted” the district and began providing an influx of candidates as tutors to help students in the district master key skills to show improvement on state assessments.  The ultimate result of the effort was that the district regained its accreditation and students showed marked improvement and learning.

The West Plains Campus program (cited above) has also been instituted since the last visit.  This effort has begun to provide a much-needed resource to the area by preparing elementary teachers who hope to work in the Ozark hill country where teaching positions were particularly difficult to fill.  Since Spring 2001, 82 persons have graduated from the West Plains campus.  Depending on the semester of program completion, up to 92% of the graduates have been offered positions following their graduation.

Under the auspices of the Institute for School Improvement, a range of programs are being offered since the previous NCATE visit.  These include:

· The Southwest Regional Professional Development Center (RPDC)

· The Missouri Reading Initiative (MRI)

· The Missouri Mathematics Initiative (MMI)

· Missouri Select Teachers As Regional Resources Program (STARR)

· The Missouri Accelerated Schools Project

· The Literacy Center

· The Blindness Skills Program

The Department of Counseling has expanded its offerings in recent years.  In addition to the preparation programs for elementary school counselors and secondary school counselors, this department also prepares non-educators for roles in community counseling.

In summary, the unit is involved in a wide range of programs that fill important needs for the service area of the institution and enhance the opportunities for candidates.  Further, the initiatives engage faculty of the unit in important opportunities for scholarship and service.

The Visit

Under the partnership agreement with the Missouri Department of Elementary and Secondary Education (DESE), the NCATE team reviewed the unit at both the initial and advanced levels while the DESE team reviewed individual programs for program approval.  The Board of Examiner team visited the Springfield campus of SMSU on October 11-15, 2003.  Team chairs from the two teams spent a day at the West Plains campus on October 10th, 2003 prior to the main visit.  This was a continuing accreditation visit for both initial and advanced levels.

PART II

CONCEPTUAL FRAMEWORK

II.
Conceptual Framework

The conceptual framework(s) establishes the shared vision for a unit’s efforts in preparing educators to work effectively in P-12 schools.  It provides direction for programs, courses, teaching, candidate performance, scholarship, service, and unit accountability.  The conceptual framework(s) is knowledge-based, articulated, shared, coherent, consistent with the unit and/or institutional mission, and continuously evaluated.

Level: (initial and advanced)

Findings:

The conceptual framework was initially developed prior to the 1993 NCATE onsite visit.  Over the last ten years, a variety of revisions have taken place and the current version of the conceptual framework was approved May 9, 2001.  In January of 2001, the Conceptual Framework Committee (CFC) was formed as a subcommittee of the primary governance body for the unit, the Professional Education Committee (PEC).  While the central theme of “Reflective Practitioner” was retained, the overall framework was revised to better align with the aims of the unit, with the six NCATE standards, with the standards set forth by the Specialty Program Areas, and the Missouri Standards for Teacher Education Preparation (MoSTEP).  

As a part of the development and implementation of the conceptual framework, the PEU conducted three large group meetings in September of 2002 to introduce the revised framework to over 700 candidates who were in attendance.  Student leaders (candidates) from across the program areas facilitated the meetings, thus demonstrating a sense of “ownership” by candidates for the conceptual framework.

Shared Vision

Preparation of professional educators is one of the five primary areas of emphasis for the entire University.  The shared belief that “education is everyone’s business” was in evidence through interviews with faculty across all program areas of the PEU and was further reflected in the use of content faculty for teaching of methods courses at the secondary level.  Since the PEC is inclusive of faculty from virtually every program area within the University that participates in the preparation of teacher candidates and other school personnel, the conceptual framework has, in essence, been developed, approved, and embraced by the entire university.  The PEC continues to utilize compliance with the conceptual framework as a necessary criterion for any changes or additions of programs.  Each course syllabus has been subjected to a review by the PEC under a rubric designed to determine appropriate alignment with MoSTEP standards and the unit’s conceptual framework.

The institution’s mission “to develop educated persons” has been further explicated in the Professional Education Unit’s mission to “develop educated persons with the specialized competencies and skills to be both powerful and effective in facilitating, promoting, and enhancing the learning and development of all learners.”  This mission continues to serve as a foundational principle for revisions to the conceptual framework.

The revised conceptual framework is founded on a broad research base supporting the efficacy of the ability of “reflective practitioners” to positively influence learning for students.  In this context, the unit identifies three areas for the application of reflective-making:

1. finding clear and fruitful ways of characterizing problems and opportunities;

2. careful, well-informed consideration of possibilities or alternatives for action

3. thoughtful assessment of choices made and implemented.

The unit further indicated that “reflective practitioners in professional education contexts:

· Make informed, rational choices in a variety of learning contexts and assume responsibility for those choices. 
· Actively pursue learning themselves, as practitioners, mentors, coaches, and co-creators, with their students, of meaningful learning experiences. 
· Critically examine their own and others’ experienced-based perceptions, strategies, and conventional wisdom about schooling and learning. 
· Draw routinely from academic and real-life knowledge, and scholarship on educational theories and best instructional practice. 
· View teaching as a dynamic process of renewal and re-examination in light of the refinement of established models and the emergence of new ones. 
Coherence

A part of the process of revision and approval of the current conceptual framework has included a comparison of its various elements with the MoSTEP Standards.  By embedding the MoSTEP Standards within each program, both initial and advanced, the unit has indirectly created an alignment of every program with the unit’s conceptual framework.  Faculty across the various program areas continue to grow in their level of understanding of the conceptual framework and in their sophistication of implementing the MoSTEP standards as a guide for their assessment of candidate work.

The PEU has instituted the use of an electronic portfolio (spring, 2003) for all candidates across all programs.  This portfolio is developed by the candidate with certain artifacts being required at key assessment decision points throughout their programs.  The portfolio requires that candidates collect artifacts over time that represent each of the MoSTEP standards.  Candidates are further required to include as part of each artifact’s cover page, an explanation of why the particular item is an example of the standard in question.  This explanation is to include a self-critique of the artifact and demonstrate, over time, increased levels of mastery of the goals of the respective programs. 

The curricular outline of each program area has been aligned with the MoSTEP standards since the adoption of the conceptual framework in 2001.  Use of the new electronic portfolio as a primary database of candidate performance across all program areas, ensures some level of alignment of assessment across the entire unit.  Candidates are provided a complete set of MoSTEP standards for their individual program areas as a part of their orientation to the portfolio development process.  Candidates revealed in interviews that they do, in fact, utilize the standards on an ongoing basis and continually reflect on how their work is representative of those standards.

Professional Commitments and Dispositions
Within the conceptual framework, the unit has delineated specific knowledge, skills, and dispositions that are shared across all program areas.  These include the following items.

Knowledge

· A broad liberal arts education is the hallmark of an educated person and serves as a framework for understanding. 
· Knowledge of major theories of learning and human development is crucial to developing effective instructional practices and professional relationships. 
· Knowledge of the historical, cultural, political, technological and community contexts of education serves to illuminate and focus educational ends, purposes, values and practices. 
· Knowledge of subject matter content must be sufficient to enable practitioners to fully understand the important ideas in their knowledge domains.  They understand the influence that knowledge has on their pedagogical orientations, teaching decisions and on their teaching acts. 
· Knowledge of pedagogical and leadership theories impacts teaching practice, serves as a foundation for developing and expanding existing and emerging theories, and guides evolving educational policies. 
· Knowledge of current research and subsequent data contribute to the development of best practice teaching methods. 
Knowledge of one’s self as a professional educator – including personal theories, “practical” knowledge, beliefs, insights and expectations – serves as a potent source of teaching behaviors

Skills
· Professional educators have the interpersonal skills necessary to cooperate and collaborate with diverse learners, colleagues, parents, support personnel, and community agencies. 
· Professional educators are instructional leaders who play an active role in the development of classroom goals, curriculum, instructional and disciplinary practices  and assessment procedures.
· Professional educators are critical thinkers, active listeners, skilled communicators, and helpful collaborators with learners.
· Professional educators effectively apply current technologies in teaching, assessment and professional development. 
· Professional educators are skilled at creating and fostering facilitative learning environments, for diverse learners, that are active, expressive and energized.
Dispositions

· The challenges and requirements of a democratic society demand that educators become knowledgeable about, and sensitive to, issues such as equality and human diversity.  They must develop an awareness of the societal barriers that individuals with disabilities face. 
· Professional educators are highly empathic, and show positive regard for the potential of all students for academic and personal growth.  Professional educators are ethical, caring and willing to provide assistance in developing each student’s individual talents. 
· Professional educators are passionate about teaching; they are intellectually curious, genuinely concerned about the progress of students and dedicated to excellence in their own professional development.  
· Professional educators are responsible for creating and fostering a respectful, tolerant, collaborative and healthy environment for diverse learners in whatever context they practice, as this is essential for student learning and development.  
· Professional educators engage in self-appraisal, and use feedback from students, supervisors, mentors and peers to improve their practice. 

The unit has further identified general learning outcomes in ten areas as follows:

1. Foundations:  knowledge of the historical development of the profession, and foundational issues and arguments underlying its practices, as well as understanding of the importance of integrated learning across disciplines. 
2. Subject Matter:  knowledge of subject matter discipline content and the ability to integrate content with pedagogy appropriate to the candidate’s field of study. 
3. Learning and Development:  knowledge of human development and motivation, theories of learning, pedagogy and assessment. 
4. Reflective skills:  communication skills, critical and creative thinking abilities and other skills crucial to reflective decision-making. 
5. Technology:  knowledge and skills in the use of technology appropriate to the candidate’s field of study. 
6. Professional Skills:  the practical abilities to implement the skills, techniques, and strategies associated with student learning and development in the educational context in which they practice. 
7. Assessment Skills:  the skills to conduct valid and reliable assessments of their students’ learning, and use that assessment to improve learning and development for their students. 
8. Dispositions:  the intellectual, social, ethical, and other personal attributes and beliefs previously ascribed to reflective decision-makers in a variety of professional settings, including a commitment to their own lifelong learning and professional development. 
9. Diversity:  the ability to skillfully facilitate and promote the learning of all students, including those from diverse cultural, racial and economic backgrounds, and those with disabilities.    
10. Collaboration and Leadership:  the ability and skills to foster and maintain collaborative, empowering relationships with other professionals within schools and the community. 

The unit provides faculty and students with a matrix demonstrating the correlation between their identified conceptual framework and the MoSTEP standard and assisting with assessment of candidates at Checkpoints utilizing their electronic portfolios.  

Commitment to Diversity

The unit established a subcommittee of the PEC to deal with issues of diversity.  This group guided development of the unit’s diversity plan – a primary element of the unit-wide plan is that every department or program within the unit must also develop its own diversity plan.  Some elements are, therefore, implemented with consistency across all programs, while other elements are developed by the specific program area and may vary between programs.

One consistent element of the diversity plan is its attention to integration of diversity issues across all curricular areas within the unit.  The unit has made significant progress through a concerted effort to ensure that topics related to working with diverse learners and dispositions related to valuing diversity have been integrated within coursework across all program areas.  Use of the electronic portfolio aligned with the MoSTEP standards requires that all candidates consider the implications of meeting the needs of diverse learners as a part of their reflection on practice.  A review of course syllabi across all programs provided evidence that attention to the needs of diverse learners and use of varied instructional strategies have been carefully integrated.  Oversight of all new courses and programs by the PEC ensures continued attention to these issues in a consistent manner across all program areas.

One area allowing for variation between programs is their design of field placements.  Currently, not all program areas systematically design field placements to ensure experiences with diversity.  A review of all program area diversity plans (some still under development) revealed that not all programs will necessarily guarantee such experiences in the future, either.  The elementary education program at the Springfield campus has met the challenge by instituting its Site Based Methods Program for all candidates in diverse settings.  Candidates in some program areas (e.g., secondary education and educational administration)., though, have greater latitude to select their own placement sites and no mechanism is in place to guarantee that some portion of field experience will provide those candidates the opportunity to work with ethnically and racially diverse populations.  Candidates in these programs reported that it was possible to “avoid” a diverse experience and that some persons, in fact, did so.  

Many of the diversity plans currently approved or under review used almost identical language for the action step necessary to ensure experiences with diverse populations for all candidates:  “Utilization of interaction between SMS classes and outlying diverse classrooms.”  The sole performance indicator for this effort will be “identification of the diverse populations and their distributions within the Springfield and surrounding area.”  It is unclear from several of these plans whether there will be any new systematic documentation to guarantee that candidates will have a diverse placement sufficient for the candidate to demonstrate that they are effectively prepared to educate students with diverse learning needs.  The only documentation offered is that diverse populations will be identified within the Springfield area.  

Commitment to Technology

The commitment to technology was clearly in evidence across program areas within the unit.  Technological resources are widely available and are utilized by the faculty of the unit to enhance their teaching.  Candidates are further expected to make use of technology in the development of their artifacts for their portfolios and in their work with students in school settings.  While each candidate is required to take specific coursework that introduces the “how to” for use of technology tools, methods course also include appropriate practice with the application of technology to enhance the teaching and learning process.  Teaching within the unit included integration of technological tools that were appropriate to the learning goals and candidates demonstrated their ability to utilize these tools in lessons observed at their field placement sites.

Use of technology is included among the MoSTEP standards and becomes a link between the unit’s goals for use of technology and its assessment of the appropriate use of technology across all courses and experiences.  Artifacts demonstrating how technology is used to enhance student learning, therefore, become a part of the ongoing development of the candidate’s electronic portfolio.

Candidate Proficiencies Aligned with Professional and State Standards
Some unit assessment instruments (e.g. the summative evaluation form for student teaching) are not clearly aligned with the conceptual framework, but rather contain assessment items that may reflect broad general groupings of several elements of the conceptual framework.  Faculty members receive orientation to the conceptual framework to help ensure that the general categories are, in fact, representative of the conceptual framework in practice.

The primary point of alignment for candidate proficiencies remains the electronic portfolio that is developed in conjunction with the overall unit assessment system and as an integral and ongoing part of each candidate’s documentation of her/his work.  Each artifact within the portfolio must be accompanied with a cover sheet on which the candidate identifies the specific MoSTEP and conceptual framework elements being demonstrated by that item.  Further, candidates must include a reflection on how well the artifact represents the knowledge, skill, or disposition in question along with ideas for improvement.  Samples of artifacts and reflections were reviewed across all program areas – the level of sophistication varied greatly between samples, however, since the portfolio system is only in its second year of implementation, a case for individual candidate growth is still being developed and should be evident at the time of a future review.

As described earlier, the unit reviewed the MoSTEP standards as a part of the development of the current conceptual framework and revised that framework to include the various elements from those state standards.  The electronic portfolio requires that all artifacts be documented according to their alignment with state and professional standards and are, therefore, aligned with the conceptual framework for the unit.

PART III

FINDINGS FOR EACH STANDARDS CATEGORY

1.
Candidate Skills, Knowledge and Dispositions
Candidates preparing to work in schools as teachers or other professional school personnel know and demonstrate the content, pedagogical, and professional knowledge, skills, and dispositions necessary to help all students learn. Assessments indicate that candidates meet professional, state, and institutional standards.

A. Level:  Initial and Advanced
B. Findings:

Content Knowledge for Teacher Candidates 

Teacher candidates are knowledgeable about the subject matter they teach.  To be eligible to enroll in professional education courses, a candidate must have a valid ACT score on file (if required by the university for admission purposes) and a combined GPA of 2.50 or above.  Additional criteria for admission to the program in music education include the candidate must audition for a committee of applied faculty in the major performance area.  Admission to the teacher education program requires a combined GPA of 2.5 or above, a score on the CBASE exam of 265 or higher (not required of students with a baccalaureate degree), and completion of   one of the introductory education courses (SEC 300/301, SEC 302, ELE 302, SPE 321, PETE 200) with a grade of C or higher.  Table 1.1.1 below shows the range and means for candidate ACT scores, GPA and CBASE scores for the year 2002-2003. 

Table 1.1.1

Initial Candidate Content Knowledge as Measured by ACT,
Composite GPA and CBASE Scores 
2002-2003 Academic Year
(n=269)
  
Min
Max
Mean

ACT Composite
14
31
23.04

Composite GPA*
2.51
4.00
3.30*

CBASE - English
258
418
310.43

CBASE – Writing
251
383
307.72

CBASE – Math
250
459
336.03

CBASE – Science
243
458
323.42

CBASE – Social Studies
239
438
317.87

For candidates with CBASE scores below the requisite 265 after two attempts, it is possible to gain admission to teacher education through one of two waiver options, which allow content knowledge to be further demonstrated through a combination of ACT score and GPA , or GPA and additional coursework with a grade of B or higher.  The data for admission by waivers for the five-year period 97-98 through 01-02 is below in Table 1.1.2.    

Table 1.1.2

Students Admitted to Teacher Education: All Departments
Number of Students with C-Base Scores above 235 but below 265 
  

 
1997-98
1998-99
1999-00
2000-01
2001-02
Total

Number of Total Waivers
29
45
37
49
60
220

Number Admitted to Teacher Ed.
358
420
349
470
477
2074

Waivers Compared to No. Admitted. (%)
8.1%
10.7%
10.6%
10.4%
12.6%
10.6%

The GPA of 2.5 must be maintained for admission to student teaching, with a minimum grade of C in all professional education courses.  As of fall 2003, candidates must pass the appropriate PRAXIS II exams prior to student teaching; unit pass rates for the five-year period 97-98 through 01-02 are given below in Table 1.1.3.

Table 1.1.3
 Initial Candidate PRAXIS II Pass Rates, 1997-2002
Year
N
N Pass
% Passing

1997-1998
293
292
99.7%

1998-1999
334
325
97.3%

1999-2000
365
353
97.6%

2000-2001
393
377
95.9%

2001-2002
428
414
96.7%

Applicants to the MAT program must have a bachelor’s degree in, or related to, the area of certification desired, a GPA of 2.5 or above and/or a GRE score of 475 on one section and not less than 400 on the other.  Before entering the program, MAT candidates must take the relevant PRAXIS II specialty area test; the pass rate was 87.5% for 2001-02 (n=8) and 2002-03 (n=32).  Licensed applicants for advanced master’s degree programs must present a bachelor’s degree, GPA of 3.0 or higher for the last 60 hours of undergraduate work and/or a GRE score of 475 on one section and not less than 400 on the other (500 verbal and 400 quantitative for the master’s degree in Reading).  Advanced programs in Elementary Education, Reading and Special Education require that candidates pass comprehensive exams at the end of the program in order to earn the degree.   Available data shows a 100% pass rate on these exams for candidates in Elementary Education and Special Education during the period 1998-2003; no data was found for candidates in the Reading program.

Program content at both initial and advanced levels is aligned to the MoSTEP subject area competencies as well as to standards set forth by national specialty professional associations.  The following undergraduate programs have approval from national organizations:  Early Childhood Education (NAEYC), Elementary Education (ACEI), Physical Education (NASPE), Special Education (CEC), Secondary Social Studies (NCSS), Secondary English (NCTE), Secondary Math (NCTM).  The master’s program in Reading is accredited by IRA.

All initial certification programs have evaluation of candidate content competence associated with the Professional Practice Portfolio with a minimum of three Checkpoints for each program: (1) admission to teacher education (2) pre-student teaching tied to special methods courses and (3) formative and summative evaluation process tied to the student teaching experience. Advanced programs have identified different Checkpoints where candidate performance is evaluated based on course sequence and program design.  Both portfolio and field experience evaluations attest to candidate content knowledge, as is shown in Tables 1.1.4 and 1.1.5 below. 

Table 1.1.4

Portfolio Checkpoints Summary, Spring 2003
  
Not Met
Met
Exceeded
No Data**
Grand Total

Checkpoint 1
39
201
17
53
310

Checkpoint 2
11*
135
 8
65
219

Checkpoint 3
0
231
40
9
 280

Total
50
567
65
127
809*

Table 1.1.5
Mean Cooperating Teacher (Coop) and University Supervisor (Supv) 
Evaluation Ratings of Student Teachers (n=371) 
1st and 2nd Blocks, 2002-2003
Evaluation Component
Coop Block 1
Coop Block 2
Supv Block 1
Supv Block 2

Curriculum
3.79
3.85
3.81
3.87

> 3.7 on a scale of 1-4; 3 satisfactory level of performance, 4 high level of performance

Interviews with cooperating teachers and school administrators indicate a high degree of satisfaction with the content knowledge of candidates, particularly for P-8 candidates.  Secondary candidates are very strong in content knowledge.  Practitioners made special note of the quality of secondary programs in special education, English, social studies and science.  Candidates in both initial and advanced programs stated in interviews that they felt they were well-prepared in their content areas.  In a 2003 follow-up survey of all initial programs, graduates rated their understanding of their discipline and its content at a means of 3.86 on a scale of 1=Not competent and 5= Highly competent.  A 2003 survey of advanced program graduates’ perceptions of their own competence with regard to the ten Conceptual Framework standards shows a similar self- assessment of their subject matter competence, with an overall mean of 3.83 on a scale of 1=Not at all competent to 5=Completely competent (Table 1.1.4).

Table 1.1.4

Program Area
SUBJECT MATTER

Reading (N=7)
4.29

Elementary Education (n=51)
3.78

Special Education (N=5)
3.4

Secondary Education(N=13)
3.85

Total (N=76)
3.83

.

   As depicted in Table 1.1.5, employers, using a survey instrument based on the ten Conceptual Framework Learning Outcomes, rated SMSU program completers high in knowledge of content area.

Table 1.1.5
 Candidate Performance Data from Employers
2001-02 & 2002-03 Graduate Follow-Up Study
 Means on All Programs Combined
Conceptual Framework Item
% Competent
01-02*
% Competent
02-03*
Mean
01-02
Mean
02-03

Subject Matter
95.9%
95.7%
3.78
4.13

1=Not Competent, 2=Somewhat Competent, 3=Competent, 4=Quite Competent, 5=Highly Competent.  
*Percent of respondents who selected “Competent,” “Quite Competent,” or “Highly Competent” response choice

Content Knowledge for Other Professional School Personnel
Advanced level candidates preparing for other professional school roles are knowledgeable in their subject area.  Candidates in elementary and secondary counseling, instructional media technology, library media specialist, speech and language pathology, and educational administration must all fulfill the general requirements for admission to the graduate program; for speech and language pathology, the applicant must have either a bachelor’s degree in Communicative Sciences and Disorders or have complete required pre-professional coursework in CSD.   

Candidates in counseling must maintain a B average in their coursework throughout their program.  In the final semester, they take the Counselor Preparation Comprehensive Examination (CPCE) and prior to certification, the PRAXIS II.  Data on CPCE results for 2001-03 are in Table 1.2.1; pass rate for the PRAXIS II in 2002-03 was 100% (n=19).

Table 1.2.1
Counselor Preparation Comprehensive Exam Results
SMSU, 2001-2003
Semester/Year
  N
Maximum Possible
Range
N Pass
% Pass

Spring 2001
50
136
55-120
48
96

Summer 2001
13
136
61-118
12
92

Fall 2001
25
136
74-105
24
96

Spring 2002
29
136
73-112
27
93

Summer 2002
21
136
71-109
16
76

Fall 2002
31
136
51-107
30
96

Spring 203
33
136
67-106
26
79

Total
202
136
51-120
183
91

National Norms 
Fall 2002
355
136
40-114
309
87

The program in Instructional Media is recognized by ECIT and that in Speech and Language Pathology is accredited by AHSA.  The Library Media Specialist program is guided by and meets the standards of the American Association of School Librarians.  All course goals, objectives and activities in the Educational Administration program are aligned and referenced with ELLC and ISLCC standards.  To date graduates from the EAD program have over a 98% pass rate on the ISLCC test required for certification as school administrators in Missouri.  Since the curricular realignment, the pass rate is 100%.

The pass rate on the academic content section of the PRAXIS for Speech and Language Pathology candidates over the five-year period 1998-2002 is 96%.  In addition to external tests and coursework, content knowledge is also assessed in Counseling, Speech and Language Pathology, and Education Administration within the required portfolio, and in Instructional Media by a research project.

Interviews with candidates indicate that they feel well prepared in the content area of their subject.  A 2003 survey of counseling and educational administration graduates shows a self-assessment of their subject matter competence with a mean of 3.81 on a scale of 1=Not at all competent to 5=Completely competent (Table 1.2.2).

Table 1.2.2

Program Area/Conceptual Framework Item
SUBJECT MATTER

Counseling (n=40)
3.83

MS Educ Administration (N=52)
3.67

EdS Educ Administration (N=35)
3.94

Total (N=127)
3.8

Pedagogical Content Knowledge for Teacher Candidates

Teacher candidates are knowledgeable about pedagogical content.  Pedagogical content knowledge is assessed in accordance with the 10 General Learning Outcomes of the Conceptual Framework, MoSTEP standards, and SPA standards and competencies.  For candidates in initial programs, this knowledge is assessed through coursework in introductory professional education courses and in methods courses, in which they are required to maintain a minimum grade of C.  Candidates are required to show in their portfolios that they have mastered MoSTEP/INTASC standards and the Standards for Effective Practice through the artifacts they select and the reflection pieces they write.  They are evaluated during field experiences and student teaching on the basis of their knowledge of child/adolescent development and theories of learning and their use of effective motivation strategies.  Table 3.1.1 shows a summary of this data. 

Table 1.3.1
Mean Cooperating Teacher (Coop) and University Supervisor (Supv) 
Evaluation Ratings of Student Teachers (n=371) 
1st and 2nd Blocks, 2002-2003
Evaluation Component
Coop Block 1
Coop Block 2
Supv Block 1 
Supv Block 2

Development, Learning, Motivation
3.76
3.81
3.78
3.85

3.75 on a scale of 1-4; 3 satisfactory level of performance, 4 high level of performance

Candidates in advanced programs are assessed on pedagogical knowledge through coursework, portfolios, field experiences, comprehensive exams and culminating seminars or thesis papers.  A sample of this type of assessment for Elementary Education master’s candidates is shown in Table 1.3.2. 

Table 1.3.2

Assessment Summary of Course Specific Assignments

Advanced Elementary Education     Fall 2002 – Spring 2003 – Summer 2003
Course
Number of Students
Project or Assignment
Number (%) of Students at Exceeds level (A)
Number (%) of Students at Meets level (B)
Number (%) of Students at Does not Meet level (C)

ELE 672

Seminar in Education
76
Seminar Research Paper
7 (10%)
69 (90)%
 

ELE 613

Adv Theory & Practice in Communication Arts
 

51
Collaborative

Group 

Presentation
49 (95%)
2 (5%)
 

ELE 614

Adv Theory & Practice in Social Studies
44
Literature

Response 

Activity
44 (100%)
 
 

ELE 615

Adv Theory & Practice in Mathematics
53
On-Site 

Literature 

Reflection
53 (100%)
 
 

ELE 616

Adv Theory & Practice in Science
46
Journal Critique
37 (81%)
9 (19%)
 

ELE 611

Contemporary Issues in Elementary Ed
101
Literature 

Review
86 (85%)
15 (15%)
 

ECE 625

Trends & Issues in ECE
30
Project
30 (100%)
 
 

Knowledge of instructional technology is evidenced by candidate performance in the required technology course IMT 365, the web-based portfolio requirement, field experience evaluations, and student teaching evaluations.  In interviews, cooperating teachers and school administrators were very positive about the ability of candidates to use technology effectively and with ease.  Cooperating teachers and field supervisors reported that student teachers were quite comfortable with SMART boards, digital cameras, Power Point presentations, and a variety of other instructional technologies.  

Candidates who were interviewed said they felt themselves to be well-prepared in pedagogical content.  In a follow-up survey from 2003, graduates of the teacher education program evaluated themselves in this area as ranging from ‘Competent’ to ‘Quite Competent’ (mean of 3.54).  Evaluation by employers is given in Table 1.3.3.

Table 1.3.3

Candidate Performance Data from Employers
2001-02 & 2002-03 Graduate Follow-Up Study
 Means on All Programs Combined
Conceptual Framework Item
% Competent
01-02*
% Competent
02-03*
Mean
01-02
Mean
02-03

Foundations of Education
92.3%
97.3%
3.41
3.77

Learning and Development
89.8%
93.6%
3.35
3.79

Technology
95.9%
93.6%
3.67
3.67

1=Not Competent, 2=Somewhat Competent, 3=Competent, 4=Quite Competent, 5=Highly Competent.  
*Percent of respondents who selected “Competent,” “Quite Competent,” or “Highly Competent” response choice
Professional and Pedagogical Knowledge and Skills for Teacher Candidates

Teacher candidates have professional and pedagogical knowledge and skills.  For initial licensure candidates, the assessment of professional and pedagogical knowledge and skills includes specific performances which are linked to MoSTEP standards 1.2.1 through 1.2.10.  These ten standards, or performance domains, are individually and severally assessed in a variety of ways throughout the teacher education program.  They form the organizers for the professional portfolio, and the quality indicators for each portfolio artifact must be identified.  The portfolio guides contain the MoSTEP standards combined with the learning outcomes of the Conceptual Framework in one grid.  For some programs national specialty standards form a third component.  

The central focus for the assessment of professional and pedagogical knowledge is the candidates’ ability to engage in reflective practice about their teaching.  Candidates are asked to develop reflections on their choice of artifacts and course products included in the portfolio as part of the evolving performance-based assessment process.  Candidates provide these reflections as a part of the cover sheet which undergoes continual revision through the professional education sequence.  Reflections on unit plans developed in an early professional education course are revised or improved later as required elements in methods courses, and then as they are applied in the context of student teaching.  

The portfolio is monitored at the Checkpoints described above, and the summary assessment data is provided again in Table 1.4.1 (=1.1.4). 

Table 1.4.1

Portfolio Checkpoints Summary, Spring 2003
  
Not Met
Met
Exceeded
No Data**
Grand Total

Checkpoint 1
39
201
17
53
310

Checkpoint 2
11*
135
 8
65
219

Checkpoint 3
0
231
40
9
 280

Total
50
567
65
127
809*

Checkpoint 2 * = 1 student later met checkpoint.  809* refers to 808 students (since one person is counted
 twice for checkpoint 2.)  “No Data = lack of data due to problems with the electronic database utilized for maintaining records as it was initially put into service.

Professional and pedagogical knowledge and skills are assessed in field experiences and student teaching.  Table 1.4.2 summarizes student teaching evaluations for 2002-03.  

Table 1.4.2
Mean Cooperating Teacher (Coop) and University Supervisor (Supv) 
Evaluation Ratings of PEU Student Teachers (n=371) 
1st and 2nd Blocks, 2002-2003
Evaluation Component
Coop Block 1
Coop Block 2
Supv Block 1 
Supv Block 2

Instruction
3.70
3.78
3.74
3.80

3.75 on a scale of 1-4; 3 satisfactory level of performance, 4 high level of performance

MAT candidates follow the guidelines for undergraduate portfolios, but have a different set of checkpoints.  Advanced programs which require a portfolio use standards which are specific to the field, and they are evaluated on that basis. 

 In interviews, cooperating teachers and school personnel expressed satisfaction with the professional and pedagogical knowledge of candidates.  Particularly in the Teaching Academy, candidates were cited as having multiple teaching strategies, being strong in instructional technology, and able to bring new pedagogical approaches to the classroom.  

Discussions with candidates revealed that they have developed reflective practice as their fundamental approach to teaching.  They attributed this to the infusion of the reflective concept throughout the curriculum and the practice of it they saw modeled by their own professors.  In a follow-up survey from 2003, graduates of the teacher education program evaluated themselves in the areas of professional and reflective skills as ranging from ‘Competent’ to ‘Quite Competent’ (mean of 3.75).  Evaluation by employers is given in Table 1.4.3.

Table 1.4.3

Candidate Performance Data from Employers
2001-02 & 2002-03 Graduate Follow-Up Study
 Means on All Programs Combined
Conceptual Framework Item
% Competent
01-02*
% Competent
02-03*
Mean
01-02
Mean
02-03

Reflective Skills
79.6%
95.7%
3.39
3.87

Professional Skills
86.8%
94.4%
3.37
3.88

1=Not Competent, 2=Somewhat Competent, 3=Competent, 4=Quite Competent, 5=Highly Competent.  
*Percent of respondents who selected “Competent,” “Quite Competent,” or “Highly Competent” response choice
Professional and Pedagogical Knowledge and Skills for Other School Personnel

Candidates in advanced programs for other school personnel have the professional and pedagogical knowledge and skills necessary for their fields.  The advanced programs in Counseling, Educational Administration, Special Education and Speech and Language Pathology are all aligned with the Missouri standards.  The curriculum in the following programs are aligned with national professional standards:  Educational Administration (ISLLC/ELCC), Speech and Language Pathology (ASHA), and  Reading (IRA).   The curriculum of the Instructional Media Technology program is guided by ECIT standards.

Candidate comments during interviews in Counseling and Educational Administration indicated that they have appropriate knowledge and understanding of their field.  A Spring 2003 follow-up survey of advanced programs graduates reveals their degree of satisfaction with their program.  Overall, graduates perceived their preparation in all programs positively.  Among the items representing the Conceptual Framework standards, means ranged from a high of 4.18 to a low of 3.50 (scale of 1-5). The more highly rated self-perceptions of respondent competence regarding CF standards were those concerning Lifelong Learning, Communication Skills, Collaboration Skills, Dispositions, and Professional Skills (4.13-3.9).  Perceptions of respondent competence regarding CF standards were in Foundations, Technology, Diversity and Subject Matter content (3.80-3.50).

Dispositions for All Candidates

The dispositions as they are written in the Conceptual Framework are not presented in outline form, but are embedded within descriptive sentences about what professional educators are and do.   


The challenges and requirements of a democratic society demand that educators become knowledgeable about, and sensitive to, issues such as equality and human diversity.  They must develop an awareness of the societal barriers that individuals with disabilities face. 
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Professional educators are highly empathic, and show positive regard for the potential of all students for academic and personal growth.  Professional educators are ethical, caring and willing to provide assistance in developing each student’s individual talents.
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Professional educators are passionate about teaching; they are intellectually curious, genuinely concerned about the progress of students and dedicated to excellence in their own professional development.
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Professional educators are responsible for creating and fostering a respectful, tolerant, collaborative and healthy environment for diverse learners in whatever context they practice, as this is essential for student learning and development.  

[image: image4.png]



Professional educators engage in self-appraisal, and use feedback from students, supervisors, mentors and peers to improve their practice.

These are the dispositions that are found in the Conceptual Framework, but the language used in portfolios and in interviews with candidates and faculty reveal that they see desired dispositions as being reflective practice, multicultural awareness, communication and collaboration, and life-long learning.  In initial programs, reflection is what is primarily focused on and assessed in coursework, the portfolio, and the student teaching experience.  Every artifact cover sheet in the professional portfolio must contain a reflective piece, and these are written, re-written and discussed with faculty.  In the field experience and student teaching evaluation forms, the area cross-listed with this Conceptual Framework Outcome is Professionalism; the items to be rated under this are 

· Uses self-reflection to evaluate and improve teaching

· Participates in activities designed to make the entire school a productive learning environment

· Adheres to school standards in a professional manner

· Exhibits professional personal attributes and attitudes

· Fosters positive relationships with colleagues, parents and community agencies

Table 1.6.1 shows the summary data for candidates in this area.

Table 1.6.1
Mean Cooperating Teacher (Coop) and University Supervisor (Supv) 
Evaluation Ratings of PEU Student Teachers (n=371) 
1st and 2nd Blocks, 2002-2003
Evaluation Component
Coop Block 1
Coop Block 2
Supv Block 1 
Supv Block 2

Professionalism
3.88
3.90
3.91
3.93

Dispositions have been formalized in the initial Special Education program.  Program information states that “starting in spring 2003 assessment of each candidate’s professional behaviors and dispositions was initiated. Specific professional behaviors and dispositions have been identified by the Council for Exceptional Children as critical for beginning special education teachers to be able to effectively interact and collaborate with a variety of individuals (e.g., parents, general education teachers, school and district administrators).”  Assessment was to be done by faculty teaching one of a specified set of special education courses.  No list or description of these dispositions was found, and there were no assessment results.  A one-semester delay in implementation occurred and documentation was shared with the visiting team.

Assessment of multicultural awareness was piloted in several foundations courses in September 2002.  After some adjustments, this assessment was utilized in selected sections of ELE 302, SEC 301, and SPE 310.  The same candidates will be assessed again during the student teaching experience to learn what effect the program has had on multicultural awareness and values.

In the Department of Educational Administration, leadership dispositions are assessed through ISLLC standards linked to particular courses. The department created summary statements that captured the essence of the ISLLC statements and assigned the statements to the courses where their study was most pertinent. In each course, students are expected to address the dispositions assigned to that course either through a self-reflective paper, a journal, a project or some other tangible means.  Candidates in Counseling reported that they were assessed continually for dispositions, beginning with an extensive admission interview, and using journals, reflective papers, and transcripts of micro-sessions.  In the advanced Reading program, dispositions are assessed indirectly via the candidates’ reading logs.

Table 1.6.2 shows employers’ assessment of the dispositions of graduates.

Table 1.6.2

Candidate Performance Data from Employers
2001-02 & 2002-03 Graduate Follow-Up Study
 Means on All Programs Combined
Conceptual Framework Item
% Competent
01-02*
% Competent
02-03*
Mean
01-02
Mean
02-03

Dispositions
88.7%
93.4%
3.46
3.97

Diversity
80.0%
89.2%
3.11
3.62

Collaboration and Leadership
85.0%
95.3%
3.50
3.86

Total (Average %) 
Overall Mean {S.D.}
82.9%
93.9%
3.25
3.82

Student Learning for Teacher Candidates

Both initial and advanced teacher candidates have the ability to help effect student learning.  Candidates begin observing and monitoring student learning in their first field experience.  As they complete the coursework required for their program, they develop various assessment strategies and integrate assessment into their assignments and lessons plans.  Candidates in RDG 420/421 are taught how to administer an Observation Survey of Early Literacy Achievement and are required to design instruction based on the findings of this assessment.  In SPE 310 (Introduction to Special Education) candidates are required to develop an Individual Educational Program from information provided.  Candidates in RDG 670, Remedial Reading for the Clinician, and RDG 674 (Assessment and Instruction of Less Skilled Readers) are required to assess students’ abilities in reading and write clinical/tutoring reports based on the findings. 

A candidate’s ability to help all students learn is addressed in the professional practice portfolio section which corresponds to MoSTEP Quality Indicator 1.2.8 Assessment and it is closely tied to the reflection piece that must accompany every portfolio artifact.  Table 1.7.1 shows data from the part of the student teaching evaluation that includes assessment and student learning.

Table 1.7.1
Mean Cooperating Teacher (Coop) and University Supervisor (Supv) 
Evaluation Ratings of PEU Student Teachers (n=371) 
1st and 2nd Blocks, 2002-2003
Evaluation Component
Coop Block 1
Coop Block 2
Supv Block 1
Supv Block 2

Assessment
3.72
3.78
3.72
3.82

Interviews with cooperating teachers revealed that candidates are assessing student learning in the classes they teach, and are making appropriate changes in their teaching strategies as a result.  Candidates were described as “very flexible” and “willing to do what it takes to help students learn.”  During interviews, candidates said that they were very familiar with the processes of assessment of student learning and the use of multiple teaching strategies.  

In the advanced Reading program, reflective reading logs are used by the candidate to determine the progress of a student’s reading, and are assessed as part of the coursework.

Student Learning for Other School Personnel 
The internship program in Educational Administration is composed of two full semester courses and is designed to allow candidates to critique and reflect on their work within the context of student learning. Candidates also learn to establish educational environments that support student learning, collect and analyze data related to student learning, and apply strategies for improving student learning within their own jobs and schools.

In the School Counseling program, candidates complete a 150-hour, semester-long field experience, participating in the guidance and counseling program at a school under the supervision of a certified professional school counselor.  In this experience, they are required to conduct a needs assessment, and then develop a plan for comprehensive guidance at their school. They also develop, deliver in the school classroom, and evaluate guidance lessons appropriate to their placements. Samples of these are collected in candidate portfolios. Finally, they are required to keep reflective journal logs about their on-site experiences throughout the semester.

Speech and Pathology Level IV candidates complete an externship in a school setting, and will have completed hearing screenings and speech screenings in public and private schools.  Artifacts reflecting student learning are included in their portfolio.  Library Media Specialist candidates have a practicum of 90 hours in a school library media center.

Overall Assessment of Standard

Candidates in the unit demonstrate the knowledge, skills, dispositions associated with the appropriate initial and advanced programs of study.  Programs have been reviewed by the Missouri Department of Elementary and Secondary Education (DESE) and all were recommended for approval during the joint onsite accreditation visit.  In addition, many programs also voluntarily participate in review by their respective Specialty Program Areas and have either been approved or are in the rejoinder process.  Candidate progress is monitored via a wide range of assessment tools including reflective journals, projects, traditional tests, observations, etc.  Electronic portfolios are utilized to organize the assessment of all candidates at initial and advanced levels and provide current assessment data 

C.
Recommendation: 


Initial and Advanced -- Met

D.
Areas for Improvement: 


Corrected

1.
Former Category I: The guidelines and standards of specialty organizations are not reflected in the development of Education Administration programs.

Rationale:  In Education Administration, the knowledge base has been developed based on learned societies such as National Association of Elementary School Principals (NAESP), National Association of Secondary School Principals (NASSP), and American Association of School Administrators (AASA).  Standards have been referenced in program syllabi and all candidates produce products relating to specific standards throughout the program of study.  In addition, EAD faculty realigned the entire curriculum to Educational Leadership Constituency Consortium (ELCC) and Interstate School Leaders Licensure Consortium (ISLCC) standards.  This work was completed in October 2000 and is now operational in all EAD programs.  The program was approved in January 2002 by the Educational Leadership Constituent Council.

Continued:  


None

New:  


None

2.
Assessment System and Unit Evaluation
The unit has an assessment system that collects and analyzes data on the applicant qualifications, the candidate and graduate performance, and unit operations to evaluate and improve the unit and its programs.

A. Level:  Initial and Advanced

B.  Findings:

The unit has identified an assessment system for its initial and advanced programs. The system encompasses assessments of candidate performance, program quality, and unit operations. Specific checkpoints for assessment of candidate performance have been identified in each program. Program materials describe performance measures at each of those checkpoints. Program quality assessments include both internal and external measures of quality. Assessments of unit operations focus on institutional research data, faculty activity reports, and strategic plans developed by the university, colleges, and departments. In each of the three components of the system, the unit has collected data and has determined procedures for continuing development of the system. All programs within the unit have collected data, disseminated data to faculty and stakeholders through web-based reports, and initiated processes for using assessment data for program improvement.

Assessment System 

The unit’s assessment system for initial and advanced programs was designed by the members of the Professional Education Unit (PEU) and approved by the Professional Education Committee (PEC) in Spring, 2002 (IR, p.43).  Minutes from PEC meetings throughout the spring term of 2002 record discussions and approvals of specific components of the system. Input on the design and implementation of the assessment system was received from various stakeholders through the PEC membership, which includes representatives from the PK-12 schools. Interviews with program faculty, PEC members, PK-12 teachers, and advisory council members indicate their involvement in the development of the assessment system.  In addition, mentor teachers involved with the elementary education site-based methods courses described their continuing contributions to the development and implementation of candidate performance assessments during the practicum experience.

All three domains of the unit’s assessment plan (candidate performance, program quality, and unit operations) reference the unit’s conceptual framework. Assessments of candidate performances are organized around three sets of criteria: the unit’s conceptual framework (CF), the Missouri Standards for Teacher Education Programs (MoSTEP) and the standards set forth by national organizations in the specialty program areas (SPA). Assessment checkpoint rubrics, student teaching evaluations, and portfolio guides indicate specific elements from each set of standards addressed in the described portfolio artifacts and assessments. Program quality measures demonstrate connections to the conceptual framework in their planning and implementation. Interviews with members of the PEC Program Review Subcommittee revealed that the criteria used for program reviews were designed to reflect the conceptual framework. The guidelines for preparing program review reports specifically reference both the MoSTEP Standards and the conceptual framework. The guidelines require faculty reviewers to examine course syllabi to determine whether they clearly show the relationship between the course content and the conceptual framework. 

Follow-up studies of graduates are also used in assessing program quality.  Follow-up studies include specific questions concerning the conceptual framework to determine candidate understandings and applications of the elements of the conceptual framework. College and department assessments of unit operations are grounded in the unit’s conceptual framework, as reflected in the Professional Education Activities Report (PEAR) Form and the strategic planning documents from all program areas.  Although university-level assessment data do not explicitly reference the conceptual framework, elements of the conceptual framework are apparent.  The university’s Countdown to the Centennial, a strategic planning document for the university as a whole, emphasizes the importance of excellence in teaching for all faculty and places high priority on the use of technology.  The Countdown lists preparation of professionals for educational settings as one of the five major goals for the university.

Candidate Performance

Candidate performance is assessed at identified checkpoints throughout initial and advanced programs.  Checkpoints and performance assessments for candidates in initial programs are summarized in the following table.

Checkpoint
Internal
External

Pre-admission
Portfolio Artifact: Educational Philosophy
ACT Scores; 
Attempt CBASE;
Highway Patrol Background Check Initiated

Admission/First Portfolio Checkpoint 
GEN-ED GPA;  Maintain GPA;  ELE 302, SEC 301, or SPE 310; 
CBASE Scores; HP Background Check Completed

Second Portfolio Checkpoint 
Maintain GPA; attention will be given to the nature and extent of all prior and concurrent field experiences. Portfolio Artifact: Obs/Field Evals, Program/Content Specific Methods & Courses Artifacts 
  

Third Checkpoint
GPA; Met Criteria for Student Teachers; CF measured to assess if portfolio does not meet, meets, or exceeds standards. Portfolio Artifact: Obs/Field Evals, Program/Content Specific Artifacts. Summative evaluation of portfolio is completed jointly by content area faculty and/or in collaboration with assigned field supervisor.
Praxis II passed

Graduation
GPA, Satisfactory Completion of Portfolio 
 

First Year Out
Graduate Follow-up Focus Groups; Beginning Educator Assistance Renewal & Support (BEARS) Data 
Graduate Survey; Employer Survey;Teacher/Administrator Supply & Demand;
Title II Report

Second/Third Year Out
Graduate Follow-up
Graduate Follow-Up Survey; 
Employer Survey;Teacher/ Administrator Supply & Demand; Title II Report

Initial and advanced candidates are assessed using internal and external measures.  Initial candidates prepare an assessment portfolio according to guidelines prepared by each program area. The guidelines, available online and in candidate handbooks, indicate the required artifacts to be used in assessment at each checkpoint, reference the conceptual framework and MoSTEP elements assessed through the artifacts, and reflect national standards for each professional area.  Although rubrics are not explicitly included in the guidelines document, the MoSTEP reference numbers lead candidates to the rubrics and quality indicators that will be used in assessing the portfolio. Candidate interviews provided evidence that the candidates are expected to provide clear explanations of how their work reflects the indicated MoSTEP and conceptual framework elements. Rubrics used in assessing field experiences and course assignments explicate each element and assure that candidates receive guidance in preparing the required artifacts. External measures of initial candidates include the CBase and Praxis II tests required for state certification. Other external assessments are provided through employer surveys.

Assessments of candidates in advanced programs vary according to program area and occur at three checkpoints during the programs: at admissions, prior to completion of 15 credits (following 16 credits in counselor education), and at program completion. Program descriptions and online exhibits provide evidence of the variety of assessments used in advanced programs. Admission assessments include examinations of undergraduate coursework, statements of purpose and philosophy, teacher certification, and letters of reference.  Assessments at the candidacy checkpoint include verification of minimum gpa, approval of graduate program of study, portfolio reviews, and course projects.  Professional dispositions are assessed in Special Education programs at this point and prior to program completion. Other assessments used at program completion in advanced programs include comprehensive exams in all programs leading to graduate degrees, research or seminar papers in all programs, portfolio reviews and practicum evaluations.

Assessments used in initial and advanced programs reflect national, state, and program standards.  Candidate dispositions are embedded conceptually in the assessment measures used at the identified checkpoints.  However, the wording used in the checkpoint rubrics is not clearly aligned with the dispositions listed in the conceptual framework.  The faculty regularly examine the measures to determine their appropriateness for assessing candidate quality at all three checkpoints.  Minutes from PEC meetings and interviews with the Dean of the Graduate College indicate satisfaction with the data being provided from the range of assessments used in initial and advanced programs.

Program Quality Measures

Systematic reviews of programs, conducted by the PEC Program Review Committee, provide data for the program quality component of the assessment system . The PEC oversees the work of the committee, providing input from a variety of stakeholders. Program Review Committee members represent all colleges in which professional education programs are located. Each program prepares a “Program Review Overview and Scope Report” (PEC Program Review Subcommittee document), which includes the following items: 

Website Accessibility

Narrative Program Summary

Knowledge Base

Program Matrix
Program Syllabi

Program Assessment Plan

Assessment Summary/Outcome Data

Description of Clinical and Field Experiences
Program Faculty

Program Review/Certification Outcomes

Supporting Program Documents

Other sources for program quality assessments include follow-up studies of graduates and surveys of employers conducted by the university’s Office of Institutional Research (OIR). Course evaluations, program reviews conducted by the Specialty Program Areas (SPAs), and standardized exams of program graduates provide additional data on program quality. 

Programs are reviewed on a three-year cycle. The reviews begin with the examination of the required items, followed by an initial report shared with the program.  Programs are asked to review and revise their documents and submit them for a second review.  Subcommittee members indicated that the process has increased communication among professional education programs and has encouraged program faculty to “look more critically at themselves” (PEC Program Review Committee Interview).

Unit Operations

Data for assessments of unit operations include university measures, the Professional Education Activities Report (PEAR) Form, and strategic planning documents prepared by the university, college, and departments. University measures include department profiles prepared by OIR. The university’s Center for Assessment and Instructional Support develops a standardized report (Chart R) for each department.  Chart R contains information about credit hour costs, faculty demographics, student data, and other areas used in unit operations assessments. The PEAR Form includes data on teaching, scholarship, and service.  The PEAR Form provides a standardized tool for collecting information about faculty productivity. Strategic planning occurs at all levels: university, PEU, colleges, departments and the Greenwood Lab School.

The unit has developed a system for assessment and has begun evaluating the various assessment measures used in the initial and advanced programs. Structures such as the PEC Program Review Subcommittee assure that the unit will continue to study the quality of the assessments and the program decisions based on those assessments.

Data Collection, Analysis, and Evaluation
The unit has established timelines for data collection in each of the three domains of the assessment system. Candidates are assessed throughout their programs at the identified checkpoints. Assessments in initial programs are linked to specific courses and field experiences.  The portfolio checklist, which reflects elements of the conceptual framework, the MoSTEP standards and the national specialty program area standards, provides a documentation mechanism for candidates and their academic advisors.  In addition, internal and external reviewers will be able to access the results of the assessments as the program continues its efforts to aggregate and report those results.  Advanced level programs have established plans for assessing candidates at admission, candidacy, and program completion.

The three-year cycle of program review by the PEC subcommittee provides a systematic assessment process of program quality.  Data are collected from initial and advanced programs and are reported in a standardized format.  It is notable that the programs have voluntarily added this level of review to an assessment process that already included university-mandated data collection and external review by state and national teams.

The PEAR Form used to collect information on faculty productivity will provide a means for maintaining and analyzing data for individual faculty members as well as aggregating data for assessment of programs, departments, and the unit as a whole.  The PEAR Form was developed by members of the PEU and is being considered for adoption by the university.

Interviews with the Directors of the Center for Assessment and Instructional Support and the Office of Institutional Research indicate that they have added items to their data collection instruments at the request of programs within the unit.  For example, surveys of graduates and employers now include items directly referencing the unit’s conceptual framework.

While much of the data from school and community stakeholders is currently collected through informal means, program faculty have begun to formalize opportunities for collection of evaluative feedback from these groups.  For example, faculty from the elementary education site-based practicum program meet regularly basis with mentors and principals from the Title One schools in which practicum students are placed. Interviews with mentors and principals indicate that they welcome the meetings and have found them productive.  They describe sharing concerns during the meetings and having program faculty respond in a positive and timely manner.  They note that the meetings have helped avert difficulties in scheduling and have resulted in greater understanding of program goals.

Summary and analysis of assessment data by the unit reflect the transitional stage of the assessment system.  As the system matures and the unit begins to make greater use of data for decision-making, additional analyses and evaluation of the assessment measures will be necessary to meet expectations for a fully-implemented assessment system.

The unit has begun a promising use of technology to manage and maintain their assessment system as evidenced by the development of the PEAR Form.  University data collection and the databases available to the unit are likely to foster further discussion of such issues as efficiency and credibility of assessment measures.

Use of Data for Program Improvement

Multiple sources of evidence suggest that data from the assessment system have been used to make changes in courses, programs, and clinical experiences.  Examples of the changes resulting from assessment data include the addition of an internally-developed exit assessment for candidates in secondary Spanish education.  Results of the state-mandated Praxis tests showed that passing rates for candidates in Spanish were lower than any other academic area.  Program faculty, with the support of the PEC, determined that candidates found the test structure problematic.  Faculty developed an exit test for candidates structured in a similar fashion to collect additional information about the candidates and to provide an opportunity for candidates to encounter the test format prior to taking the Praxis test. Another example of program response to assessment data is provided in the meeting minutes of the PEC.  The committee analyzed teacher education admission data to determine the effect of their decision to raise the required minimum score on the CBase. As a result, candidates who met the minimum scores set by the state were provided with a clearly delineated set of guidelines for proving competency through alternate evidence and waiving the test minimums.

More extensive changes to programs have also been driven by assessment data. Candidate assessments based on MoSTEP standards have highlighted areas for improvement within several secondary certification programs.  Mathematics, for example, made curricular changes to assure that candidates would develop knowledge and skills identified in the standards.  The Biology education program used assessment data from the Praxis tests and from surveys of biology teachers to develop two new courses, Introduction to the Diversity of Life (BIO 215) and Laboratory Internship (BIO 398).  

The Dean of the Graduate College indicated that assessments developed by the unit had resulted in the “disciplines taking more responsibility for their own programs.”  He further indicated that the unit’s assessment system requires greater communication among faculty across colleges to implement the system and analyze its results. The B.S.Ed. Oversight Committee provided additional examples of program changes resulting from assessments. 

Feedback from candidates and faculty indicated confusion about the portfolio requirements and the procedures for evaluating portfolio artifacts.  As a result, each program articulated  guidelines for portfolio development, clarified the alignment of the portfolio with the conceptual framework and the MoSTEP standards, and linked portfolio checkpoints to courses and field experiences.  

At this transitional stage of the assessment system’s implementation, some of the program changes have not been evaluated fully.  Further development of the system and its three components will allow the unit to expand their evaluations of program quality and the relationship of quality measures to recent program changes.

The unit’s assessment system provides the framework for collection, analysis, and dissemination of assessment data. The PEAR Form and other technology-based data management systems may be used to assist in these tasks. The capabilities of the newly-developed electronic portfolio templates are likely to facilitate aggregation, analysis, and dissemination of candidate assessments. 

The unit currently provides performance data to candidates through assessment checkpoints, test results, rubrics for assignments, evaluations of field experiences, and grades in required courses. These data are shared with faculty and stakeholders through reports of aggregated test results and global evaluations of candidate portfolios. Program quality assessments are disseminated through web-based reports such as “Chart R” and through written reports from internal and external program review processes.  Community stakeholders are informed of program quality assessments during meetings of advisory boards. Data from the PEAR Form have been used to communicate with departments the extent to which faculty are incorporating multicultural issues in their teaching.  

Overall Assessment of Standard

The unit’s assessment system was developed in collaboration with its professional community, including faculty from other colleges and stakeholders in the PK-12 schools and community. Assessments reflects the conceptual framework, professional standards, and Missouri state standards. The unit uses multiple evaluation measures to monitor candidate performance and manage and improve operations and programs. Assessments in initial and advanced programs are linked to transition points within programs and at program completion. The unit’s assessment system provides information on candidate performance, unit operations, and program quality. The unit has begun to use information technologies to maintain its assessment system. The unit regularly and systematically uses assessment data to evaluate the its courses, programs, and clinical experiences. The unit analyzes program evaluation and performance assessment data to initiate changes where indicated. Assessment data are shared through a variety of means with candidates and faculty to help them improve their performance.

C.
Recommendation: 


Initial and Advanced -- Met

D.
Areas for Improvement:

New 


None

Corrected

None

Continued

None

3.
Field Experiences and Clinical Practice

The unit and its school partners design, implement, and evaluate field experiences and clinical practice so that teacher candidates and other school personnel develop and demonstrate the knowledge, skills, and dispositions necessary to help all students learn.

A. Level:   initial and advanced

B. Findings: 

Collaboration between Unit and School Partners

The PEU through its Elementary Education program has formed partnerships with schools that support their candidates in field experience.  For observations/practica, a Site-Based Program has been designed to place candidates at six Springfield Title I elementary schools.  Candidates participate for 30 hours - two days a week for 8 weeks - Tuesday and Thursday - followed by a weekly seminar on Friday.  Elementary Education majors are required to do one of their field placements in this setting in order to meet their diversity standard.  At the present time, Elementary Education majors are the most likely candidates to be used for this program, however, Special Education and Early Education majors have also been used.  Cooperating teachers expressed a desire to include more Special Education majors as well.   Candidates, cooperating teachers and university supervisors are very positive about the results of the program.  There appears to be excellent communication between the university supervisors and cooperating teachers and between the candidates, cooperating teachers, and university supervisors.  Supervisors conduct evaluations of candidates and review the cooperating teacher’s weekly evaluations with the candidate.

Site Based Schools

School
SES
Minority
Caucasian
Total Pop
Minority %

Campbell
88.19%
65
164
229
28.38%

McGregor
88.24%
52
124
176
29.55%

Westport
80.80%
65
491
556
11.69%

Fairbanks
88.74%
51
161
212
24.06%

Weaver
92.11%
30
119
149
20.13%

York
83.72%
20
234
254
7.87%

Teaching Academies have been designed for Elementary Education major’s final field experience.  The Teaching Academies are based on the professional development school model of training pre-service teacher candidates at field sites.  Candidates may be placed individually with a cooperating teacher or they may be placed with a peer and work as a team under one cooperating teacher.  The candidates teach individual lessons, team-teach, peer coach one another and teach independently in other grade levels.  Candidates spend 16 weeks in this setting, 8 weeks at two different levels.  University supervisors are in the schools at least once per week and are often there daily.  The working relationship between the cooperating teachers/administrator/university supervisors and candidates is excellent.  Cooperating teachers are given adjunct faculty status with the PEU and the benefit of a ZIP CARD which gives them free dial-up access to the internet through the University server, access to computer labs and resources, library privileges such as 6-month materials check out, and discounts at the University bookstore and campus events.  In addition, they are paid a stipend/per candidate, per semester.   

Teaching Academies

School
SES
Minority
Caucasian
Total Pop
Minority %

Mann Elementary Springfield
24.07%
33
339
372
8.87%

Gray Elementary Springfield
8.12%
31
563
594
5.22%

East Elementary Willard
28.79%
1
388
389
0.26%

South Elementary

Willard
42.20%
0
327
327
0.00%

North Elementary

Willard
34.75%
3
346
349
0.86%

Central Elementary Willard
29.23%
10
380
390
2.56%

East Elementary Ozark
31.47%
13
515
528
2.46%

North Elementary Ozark
20.57%
12
513
525
2.29%

Matthews Elementary Nixa
25.49%
10
441
451
2.22%

Inman Elementary Nixa
28.33%
28
555
583
4.80%

Century Elementary Nixa
34.29%
5
338
543
1.46%

Espy Elementary Nixa
23.64%
14
`

373
387
3.62%

The Greenwood Lab School is the only K-12 Lab School in the state.  Thirty students per class are accepted each year; many who began together as kindergartners will graduate together as seniors.  The school is accredited by the North Central Association and is a member of the Coalition of Essential Schools.  The faculty is from the university and must hold a minimum of a Master’s degree, three successful years of teaching experience, and multiple certifications.  They work collaboratively with other areas of the university in staff development, curriculum development and research.  Greenwood is used as an initial placement for ELE 302, which includes a 30-hour observation practicum.  With two-way mirrors in the classrooms, observations can be made for research, teacher observation, candidate observation as well as being in the classroom.  

At the secondary level, the Monett project partners the university with Monett Public Schools as they work with the Hispanic community in their area.  Nine practicum students from the PEU were involved in a project to bring Monett High School students to the university.  This was a recruitment effort to encourage them to attend SMSU and to possibly seek a degree to teach Spanish in the public schools.  Following the trip to campus, the Hispanic student’s parents were invited to a social at the high school library to meet faculty, administrators and students from SMSU.  The practicum students established a rapport with the Hispanic students and began a tutoring program that included spending the afternoon once a week with their Hispanic students.  After visiting the Monett classrooms, the practicum students were able to help modify lessons and try different teaching methods to help the Spanish-speaking students learn both the language and content.  In addition, 13 Spanish III and IV students from the Greenwood Lab School traveled to Monett and were paired with the Hispanic students in their 3rd or 4th year of English.  The result has been that at least one Hispanic student from Monett will be attending SMSU in the fall 2003 and the project will continue with both the practicum students and the Greenwood Lab School.  

A similar language project with the Willow Springs district will begin this fall for the Russian community located there.  They hope to develop seminars in Russian language and culture for the SMSU students and the Willow Springs Community.  In addition, they plan to develop material to teach American idioms to Russian students, especially at the high school level and a tutoring program in English for Willow Spring’s students and adults in the community.  

Design, Implementation and Evaluation of Field Experiences and Clinical Practices

In determining sites for candidates to participate in field experiences, a set of guidelines, Student Teaching Placement Policies and Procedures, has been approved by the PEC.  Placements have been aligned with Missouri State’s DESE certification requirements and with the candidate’s major department/college.  Most placements are made in a 24-county area in southwest Missouri.  If a student requests either the Kansas City or St. Louis area, prior approval must be obtained from the Head of the Academic Department of the student’s major prior to placement an at least one of the blocks would be in a school that has a diverse setting.  Candidates could also seek out-of-state placement with the same approval route.  University supervisors living in those areas supervise the candidates and their placements.

Policy and Procedure element #7, “Most student teachers will be placed in two separate districts.  An effort will be made for one of the placements to be in a “diverse” setting.  When diverse/multicultural populations of students are not available, an effort will be made to place student teachers in an urban placement and a rural placement

Much greater levels of diversity are evidenced by a review of the demographics of all Springfield public schools.  Intentional placements in those sites would allow for all candidates to demonstrate the knowledge and skills necessary to meet the needs of a diverse student population.  Such placements are not guaranteed within the current structure for programs other than elementary education at the initial level and counseling at the advanced level.    

Candidates have the opportunity to be exposed to a variety of experiences for their field experiences.  Early Elementary, Elementary, and Special Education may participate in the site-based programs at the Title I schools, the Greenwood Lab School, or a school of their choice.  Candidates are given the opportunity to suggest two sites and generally receive their first choice.   Their preparation for working with diverse groups has been very good.  They are exposed to diversity through their coursework, methods and theory classes, discussions, and campus opportunities through lectures.  Being able to utilize what they have learned is more difficult because of the lack of diverse settings to work with students.  Community needs were the driving force that created some additional settings that are being used.  A community center not far from campus offers tutoring to minority students in an after school program and the Monett Hispanic Program is continuing to offer tutors in English.  

Candidates begin their Professional Portfolios including reflections about their experiences.  They are given instruction about the portfolios and the three checkpoints that will be used.  Although the portfolios are not graded, material that is included in the portfolio has an array of assessments of the candidates and their work, including but not limited to lesson plans, reflections about the day, the week, a particularly good activity, best practices in teaching, and modifications for students.  Everything is set to Missouri state standards - MoSTEP and the Conceptual Framework.  Interviews with cooperating teachers gave the candidates excellent reports for knowing both the MoSTEP and conceptual framework and how to incorporate them into their lessons.  They were, also, very impressed with their knowledge of technology and how to incorporate it into their lessons.  Candidates in most cases were helping their cooperating teachers become more knowledgeable about technology, including the use of power point and smart boards.  

The following charts indicate the number of hours and required course for field experience, followed by the supervised teaching requirement.  

Early Ed, Elementary Ed, Middle School, Secondary Ed

ECE 301
Emerging Literacy and Communication Arts


ECE 302
Social Studies and Sociomoral Development


ECE 303
Mathematics and Science for Young Children
40 Hours Total for ECE 301, 302, 303

ECE 401
Curriculum – Early Childhood Education


ECE 402
Assessing Young Children
25 Hours Total for ECE 401, 402

ECE 490
Supervised Teaching in Infant/Toddler Settings
8 Weeks (Full time)

ECE 491
Supervised Teaching in Preschool/Kindergarten Setting
8 Weeks (Full time)

ECE 492 
Supervised Teaching in Primary Settings
8 Weeks (Full time)

ECE 605
Field Experiences in Early Childhood Education
Varies

EEM 305
Field Experience in Education
15-30 Hours

ELE 300
Service Learning in Elementary Education
30 Hours

ELE 302
Introduction to Elementary Education and Clinical/Field Experience
30 Hours

ELE 425
Developing Children’s Communication Potentials


ELE 429
Teaching Mathematics in Elementary Schools


ELE 434
Teaching Science in Elementary Schools


ELE 438
Teaching Social Studies in Elementary Schools
128 Hours Total for ELE 425, 429, 434, 438 Methods

ELE 440 
Classroom Management and Assessment in the Elementary Classroom
30 Hours

ELE 495
Supervised Teaching (Elementary)
8 Weeks (Full time)

ELE 496
Supervised Teaching (Elementary)
8 Weeks (Full time)

MID 439
Middle School Instructional Strategies
8 Weeks (Full time)

MID 493 
Supervised Teaching (Middle School)
8 Weeks (Full time)

MID 494
Supervised Teaching (Middle School)
8 Weeks (Full time)

SEC 300
Clinical and Field Experiences in Secondary Education
30 Hours

SEC 302
General Methods of Instruction in the Middle and Secondary Schools
30 Hours

SEC 495
Supervised Teaching (Secondary)
8 Weeks (Full time)

SEC 496
Supervised Teaching (Secondary)
8 Weeks (Full time)

Special Education

SPE 300
Service Learning in Special Education
30 Hours

SPE 321
Introduction to Teaching Cross-Categorical Special Education Lab
Varies

SPE 485
Curriculum and Methods in Early Childhood Special Education
30 Hours

SPE 491
Practicum – Teaching Individuals with Behavior Disorders/Emotional Disturbance
60 Hours

SPE 492
Practicum – Teaching Individuals with Learning Disabilities
60 Hours

SPE 493
Practicum – Teaching Individuals with Mental Retardation/Developmental Disabilities
60 Hours

SPE 495
Supervised Teaching – Special Education
8 Weeks (Fulltime)

SPE 496
Supervised Teaching – Special Education
8 Weeks (Fulltime)

The MAT program is an alternative teaching certification program for those holding a degree in another field and would like to change careers.  They must complete nine hours of teaching methods and the field experience requirement in order to receive their degree.

MAT Program

SEC 683
Internship in Teaching I
75 Hours

SEC 684
Internship in Teaching II
12 Weeks-Fulltime

SEC 685
Internship in Teaching III
Varies

Field experience and clinical practice does not provide ALL candidates with the opportunity to work with diverse populations.  Many students choose to return to their home communities to do their field experience or simply choose schools without diversity.  With the exception of the Elementary Education practicum required at the site-based schools, opportunities to choose a diverse setting are encouraged, but not required. 

Candidates’ Development and Demonstration of Knowledge, Skills, and Dispositions to Help All Students Learn

The College of Education has made some changes in its structure.  The COE oversees the Early Education, Elementary Education, and Middle School programs while the Secondary Education programs are under the jurisdiction of their individual colleges with the methods classes being coordinated by the individual colleges and the COE.  A formal application form is not necessary to be admitted to any of the education programs.  Candidates purchase a handbook, SFR 250 or the Secondary Education Handbook, read and sign the enclosed Student Contract Agreement, and begin the step-by-step process outlined in the handbook.  Once students have completed the required entry level education coursework with a C or higher (COM 115, SFR 250, ELE 302, SEC 300/301, or SPE 310), passed all four of the CBASE components with a 265 or higher (or granted a waiver by the PEC Exceptions Committee), and have a cumulative GPA of 2.5 or higher, passed the first portfolio checkpoint and have a cleared highway patrol background check on file, candidates are eligible to enroll in the professional education methods courses.  Advisors are assigned to each candidate and candidates are encouraged to do a transcript review each semester with their advisors.  Candidates use their handbooks to give them additional information for coursework, watch for deadlines, give them information about their portfolios and prepare for portfolio checkpoints.  

Generally, candidates are asked to submit a request for placement for their observation experience and every effort is made for them to receive their first choice.  Discussions are held between the supervisor and the cooperating teachers to make final decisions.  Field placements are handled in very much the same way.  The candidate requests a certain placement and generally receives that placement if at all possible.  The unit makes significant efforts to place candidates in the site that is desired by the candidate, even if it means contacting a higher education institution in another part of the United States to provide supervision for a candidate who has returned “home” for student teaching.  

Contracts between the school districts and the COE for student teachers are available.  Placements are often made with schools and teachers who have established a relationship with the COE.  A letter is sent to the superintendent who forwards the information to the principal; teachers are asked to volunteer.  Cooperative teachers must have a Bachelor or Masters degree, or a Bachelor with 16 hours of additional study, current certification in the area they are teaching, at least three years of experience, and have been in their current position at least one year. A cooperating teachers handbook is given to the teacher.  This includes important deadlines, information about the field experience, weekly evaluations for the teacher to fill out, and pertinent information about the expectations of the candidate.  Regular meetings are scheduled with the cooperating teacher and for the supervisor to observe and evaluate the candidate.  For observations, meetings are usually scheduled once a week; for field placements, there are 3-4 visits per 8-week block when there are two placements; or 3-5 when there is a 16-week block.  Interviews confirmed that the supervisors are available to both candidate and cooperating teacher and that problems are handled professionally, using good communication skills.  Cooperating teachers are invited to attend, but not required to attend, a summer seminar for cooperating teachers.       

Candidates begin their field experiences with their first class in their second year of college.  This experience gives them a hands-on experience in the classroom with support from their cooperating teacher and university supervisor.  Candidates reflect on their experiences, are evaluated on a weekly basis by the cooperating teacher using both a rubric and personal comments, and the university supervisor reviews the evaluations with the candidate and cooperating teacher.  Ultimately, it is the university supervisor, with input from the cooperating teacher, who awards the final grade.    Initial field experiences require a minimum of 30 clock hours in the classroom.   Candidates are asked to perform duties within the classroom, i.e. take attendance, hand out class work, work with a small group, or tutor a student while observing the cooperating teacher.  Cooperating teachers are expected to use best practices and model those for candidates.  Candidates are asked to prepare lessons and present them to the class.  The cooperating teacher and university professors are used both as resources and for evaluative feedback.  

For student teaching, candidates at in the Early Education, Elementary, and Middle School programs are placed in two 8-block settings at different grade levels within their certification or in two different settings.  For instance, an Early Education major may do kindergarten and first grade, Elementary Education may do third grade and fifth grade and Middle School Science majors may do a physical science block with one teacher and a life science block with another teacher in a different setting.  Secondary music majors may work on a Middle School endorsement and have one field experience in a high school and another in the Middle School.  Both the university and the school districts appear to be very flexible in finding the best possible field experience for their candidates.  Candidates are encouraged to fully participate in the school and its activities, to participate in the public affairs activities within the district and community.

The Professional Preparation Portfolio is required for all education candidates seeking teaching certification.  Portfolios may be done as an e-Portfolio with assistance through the technology lab. The Portfolio represents a graphic anthology of the candidate’s progress for coursework, practicum placements and field experience.  Instructors and candidates have a conference at each of the three checkpoints.  Instructors use a portfolio rubric that indicates the student “Meets the Standard,” “Not Yet Meeting the Standard,” or has “Insufficient Evidence” to meet the standard.  The student must show evidence in each area and indicate that they are working toward the MoSTEP Quality Indicators and subject area competencies.  The first checkpoint occurs in the introductory education courses:  ELE 302, SPE 310, and SEC 302.  The first artifacts that are required include an Educational Philosophy, Professional Resume, Clinical Placements Log, Portfolio Guide including the Conceptual Framework Learner Outcomes, MoSTEP, and Specialty Area Standards, Artifacts with Coversheets as assigned, Checkpoint 1 faculty evaluation and comments.  Checkpoint 2 occurs during the Special Methods courses and requires taking the Praxis II, and Checkpoint 3 occurs at the completion of the final field experience.  The portfolios are time consuming and cumbersome, but there is agreement between all parties that they are an invaluable tool that provides evidence that the candidate is progressing at an acceptable rate and meeting the standards from MoSTEP and the CF. Through checkpoint 3, evidence that the candidate can transfer the learning from their coursework to the classroom and be an effective teacher is also shown through the evaluations of the cooperating teacher and university supervisor.  Candidates and cooperating teachers are given opportunities for feedback to the university through informal settings with the university supervisor and through surveys done at the end of each block.

Table 1.9 Secondary Education Degrees Conferred 1998-2002

Secondary Program
1998
1999
2000
2001
2002
Total Degrees Conferred

Art
7
6
2
7
4
26

English
19
24
16
12
22
93

French
1
0
0
1
2
4

German
0
0
0
0
0
0

Latin
0
2
0
0
0
2

Spanish
2
2
4
1
4
13

Music
14
19
12
12
15
72

Speech/Theatre
5
1
6
6
2
20

Business Ed
11
6
7
5
4
33

Voc Fam & Con Sci
5
6
2
5
10
28

Physical
25
27
20
17
26
115

History
26
17
26
29
22
120

Agriculture
11
7
7
7
10
42

Unified Sci – Biol
0
6
7
7
5
25

Unified Sci – Chem
0
0
1
3
3
7

Unified Sci – E. Sci
0
2
0
2
0
4

Mathematics
11
9
8
12
16
56

Unified Sci – Physics
0
0
0
0
1
1

Industrial Education
2
3
4
2
2
13

Totals
139
137
122
128
148
674

The School of Teacher Education offers the following advanced degrees:  Master of Science in Education for Elementary Education, Instructional Media Technology, Reading and Special Education.  The Master of Science in Education for Educational Administration is in the Department of Educational Administration, the Master of Science in Education in Secondary Education is an interdisciplinary program and the Master of Science in Counseling is under the Department of Counseling.  

Each program has its own entrance and exit requirements.  To be admitted to the Counseling program for elementary or secondary certification, the applicant must hold a valid Missouri teaching certificate or take an additional nine hours of teaching curriculum approved for the alternative certification program, in addition to the standard admission requirements.  Applications are reviewed by a committee of faculty and pre-selected on credentials and references.  Admission is not solely based on that criteria, however.  Applicants have a small group interview as well before the final selections are made.  A Program of Study must be presented prior to completion of 15 hours in the program.  For graduation, the counseling degree requires 45 semester credits, 60 hours of practicum, and 150 hours minimum in field experience, a 3.00GPA for all coursework, a thesis, an electronic professional portfolio and pass the Counselor Preparation Comprehensive Examination.  Periodic checkpoints have been set up to review the candidate’s work, evaluate their academic and professional performance, review their portfolio progress and determine the candidate’s readiness to continue.  One of the checkpoints is prior to taking practicum courses.  Candidates must apply for and receive departmental approval and permission to enroll in COU 680 or COU 682 or COU 684.  The portfolio is completed during COU 665, Research Seminar in Counseling.  The e-portfolio is web-based and includes candidate work, exams, tapes, and projects.  
Advanced Field Experiences

Course
Title
Time Required

COU 680
Secondary School Counseling Practicum
60 Hours

COU 681
Field Experience – Secondary
150 Hours (Min)

COU 682
Elementary School Counseling Practicum
60 Hours

COU 683
Field Experience – Elementary
150 Hours (Min)

COU 686
School Psychological Examiner Practicum
150 Hours (Min)

EAD 660
Internship – On Site
150 Hours (Min)

EAD 663
Internship – Related Agencies
Varies

IMT 663
Administration of Instructional Technology
Varies

IMT 667
Instructional Technology Practicum
60 Hours (Min)

The Education Administration program for both the Elementary and Secondary Principal requires a valid teaching certificate and at least two years of successful teaching experience, GRE score on the Verbal or Qualitative section of 475 or higher and not less than 400 on the other section as well as the appropriate applications and letters of reference.  An emphasis is placed on the practical aspects of the principal, although there is a research component, a comprehensive examination, a program portfolio and a Leadership Capstone project.  Internships on site are generally competed at the school where the candidate is teaching.   Middle School endorsements for principal must be done through either with the Elementary or Secondary degree by adding Teaching Reading in the Content Fields and an additional reading course to equal 5 hours and Methods of Teaching Elementary Math for at least 2 semester hours.  

Instructional Media Technology is an interdisciplinary program.  This program works well for School Library Media Specialists who are working toward state certification and for instructional technologists who want to become specialist, or for classroom teachers seeking to improve their skill with instructional design and technology.  Advisors are assigned and once the candidate has consulted with the advisor, an advisor-approved program of study is filed with the Graduate College.  The program must be approved prior to the completion of 12 hours that are being applied toward the degree.   

Library Science

LIS 500
Libraries and Librarianship:  An Introductory Seminar
5 Hours

LIS 528
Library Media Administration
10 Hours

LIS 599
Library Practicum
90 Hours

The Reading program, in addition to the 32 hours of coursework, requires a thesis or the completion of one seminar, RDG 679 including a required extensive paper.  Most of the coursework includes practicum of at least four hours for each course and field work in clinical settings.

Special Education requires an elementary or secondary teaching certificate or an equivalent granted by a state agency or national organization and is required for admission to the program.  Two areas are emphasized – Mild to Moderate Disabilities or Low Incidence Disabilities.  Requirements also include a thesis (of not more than 6 hours of the 32 required) in addition to the coursework or an additional seminar that will include an extensive paper or major creative work.   

SPE 679
Application of Technology in Special Education
30 Hours

SPE 684
Advanced Procedures in Teaching Students with Mild to Moderate Disabilities
60 Hours

SPE 685
Advanced Procedures in Teaching Students with Low Incidence Disabilities
60 Hours

SPE 687
Advanced Behavioral Analysis and Intervention
60 Hours

SPE 689
Practicum:  The Exceptional Child
Varies

SPE 692
Advanced Diagnosis and Remediation of Students with Disabilities
60 Hours

There is an excellent rapport between programs and faculty and between the university and the placement sites.  Internships are working well and appear to be effective.  

Overall Assessment of Standard
Candidates in initial and advanced programs are engaged in field experiences that are intensive, extensive, and are integrated throughout coursework.  Assessment of field experiences is integrated along with the overall assessment system through use of the electronic portfolio system.  At the initial level, all elementary education candidates have structured interaction with diverse learners through the site-based methods coursework.  Counseling candidates also must document the time spent working with students/clients from ethnically and racially diverse backgrounds.  Candidates in other programs in the unit may have the opportunity to interact with diverse learners, but may also avoid such experiences since they may select the locations for their field experiences.  

C.
Recommendation: 


Initial and Advanced -- Met

D.
Areas for Improvement:


New 



None


Corrected



Former Category I:
“The Educational Administration programs do not provide experiences that are extensive or intensive enough to prepare candidates for their roles.”



Rationale:  Since the previous visit, field experiences have been significantly expanded for Educational Administration candidates.  Authentic tasks that are job embedded are a significant portion of the field experience, thus providing the candidate with opportunities to develop and demonstrate the knowledge and skills required by the roles for which they are being prepared.


Continued



None
4. Diversity
The unit designs, implements, and evaluates curriculum and experiences for candidates to acquire and apply the knowledge, skills, and dispositions necessary to help all students learn. These experiences include working with diverse higher education and school faculty, diverse candidates, and diverse students in P-12 schools.

A. Level:  initial and advanced

B. Findings: 

Design, Implementation, and Evaluation of Curriculum and Experiences

Each program area within the unit has developed its own, content-specific sets of knowledge, skills, and dispositions that expand beyond the unit-wide conceptual framework.  Specific to the conceptual framework, candidates are expected to exhibit the “knowledge of the historical, cultural, political, technological, and community contexts of education serves to illuminate and focus educational ends, purposes, values and practices. Candidates are further expected to demonstrate “the interpersonal skills necessary to cooperate and collaborate with diverse learners, colleagues, parents, support personnel, and community agencies.”
Items identified as dispositions by the unit included the following:

· The challenges and requirements of a democratic society demand that educators become knowledgeable about, and sensitive to, issues such as equality and human diversity.  They must develop an awareness of the societal barriers that individuals with disabilities face. 
· Professional educators are highly empathic, and show positive regard for the potential of all students for academic and personal growth.  Professional educators are ethical, caring and willing to provide assistance in developing each student’s individual talents. 
· Professional educators are responsible for creating and fostering a respectful, tolerant, collaborative and healthy environment for diverse learners in whatever context they practice, as this is essential for student learning and development.  

Every program area assesses the MoSTEP guidelines that also reflect the knowledge, skills, and dispositions of the PEU.  Candidates are, across all program areas, expected to demonstrate “ the ability to skillfully facilitate and promote the learning of all students, including those from diverse cultural, racial and economic backgrounds, and those with disabilities.” 

One course is required of all initial programs are intended to provide an awareness of the importance of diversity in teaching and learning and to initiate the development of knowledge, skills, and dispositions to meat the learning needs of exceptional learners:  for all initial programs except for secondary education, the required course is SPE 310, Introduction to Special Education.  For candidates in secondary programs (including middle level), SPE 340, Educational Alternatives for Exceptional Learners is required.  In initial programs, candidates at the elementary level take ELE 302 – an introduction to teaching in elementary schools.  Middle school and secondary education candidates take SEC 301.  These two courses include some content related to meeting the needs of diverse learners.

In addition to the required courses, a review of course syllabi across both initial and advanced programs revealed a common thread of attention to meeting the needs of diverse learners.  Methods courses taken by elementary education candidates have been designed to be taught in Title I schools and are conducted in settings with from 10% to 30% racial and ethnic diversity.  Methods courses for middle level, secondary candidates, and advanced programs in educational administration are not necessarily conducted in diverse settings.

The primary assessment tool for candidates is the ongoing evaluation of their portfolios, particularly at the major program checkpoints.  Using the MoSTEP standards as aligned with the unit’s conceptual framework, candidates demonstrate mastery of the key evaluation points at almost a 100% rate.  Candidates who do not successfully demonstrate the knowledge and skills via their portfolio are allowed to submit corrections after receiving feedback.  Following this additional step, candidates are able to successfully complete the demonstration required by their portfolios.  In addition to the portfolios, individual departments have developed their own checklists and other forms for assessment of dispositions – data from these is used for internal program improvements, monitoring candidate progress, but is not the primary tool for unit-wide monitoring of candidates.

Surveys of graduates regarding the adequacy of the preparation they received indicated their most common concern, not atypical for beginning practitioners, was classroom management skills.  Interviews with candidates in field placements and practicum experiences provided further insights into the knowledge and skills developed by candidates.  Their highest level of concern was also expressed as “classroom management”.  When elaborating on this concern, they indicated that, depending on the kind of experiences they had with diverse student populations, they felt more or less confident about their abilities to implement in practice what they had demonstrated in theory through their portfolios.  

Experiences Working with Diverse Faculty

The university tracks the percentage of full-time minority employment by way of a performance measure contained in the Welcoming the 21st Century: A Long-Range Vision and Five-Year Plan (1995-2002).   The performance measures are evaluated on an annual basis.  According to the data provided by the offices of Equal Opportunity and Academic Affairs, the overall ethnic diversity of the university full-time faculty including lecturers has increased from 5.9% in 1995 to 10.9% in 2002.  

Several different sets of data were provided for the ethnic distribution of the unit.  The source of the variation in data may be due to the variation in the types of unit faculty included based on academic status, i.e. ranked, unranked full-time lecturer, professional staff, per course faculty and adjunct. 

Based on the self-report data collected by the unit’s PEAR data system, the Non-Caucasian PEU faculty total for Fall 2003 is 6.64% (15/226).  When the PEAR data for December 2002 was disaggregated for the College of Education, Non-Caucasian faculty and staff totaled 4.63% (5/108).  The racial/ethnic faculty and staff distributions is: one Hispanic at assistant professor level; two Hispanics at the full professor level; one African American and one Hispanic at the staff level.   The data include faculty in the Greenwood Laboratory School and the professional staffs of the unit’s support offices.  Data on faculty with disabilities are not consistently available in summaries of faculty diversity. The associate dean of the college is blind.  

A preliminary review of the employee census for 2002-2003 by the Offices of Equal Opportunity and Academic Affairs identifies 64 full-time, tenured or tenure-track faculty members within the College of Education (specifically the departments of Educational Administration, Counseling, School of Teacher Education, and Greenwood Laboratory School) with a minority representation of 3% (1.92) and a female representation of 62.5% (40). 

However, data for the College of Education from Chart R of the 2002 annual assessment report by Institutional Research indicate that there are no racial/ethnic minority full-time, tenured or tenure-track faculty members in any of the College of Education’s academic departments (Counseling, Educational Administration, School of Teacher Education, including Library Science).  The summary table below draws from the Chart R data and shows a declining trend in diverse faculty appointments within the college for the past three years.  

Ranked Faculty Profile

Year
# of Ranked Faculty
Percentage Minority
Percentage International




Coun
EAD
STE
Lib
Coun
EAD
STE
Lib
Coun
EAD
STE
Lib



2000
6
9
28
0
0
11.1
3.6
0
0
0
0
0

2001
7
8
29
0
0
0
7.1
0
0
0
0
0

2002
7
9
28
0
0
0
0
0
0
0
0
0

Of the 27 appointments in the College of Education listed on “Ranked Tenure-Track Faculty Hired Between 1998-2002”, one minority faculty (African American) was appointed as instructor to the Greenwood Laboratory School.  This list included personnel assigned and appointments of ranked faculty (assistant professor and associate professor), field supervision and clinical experience, instructors, lecturers, and adjunct faculty. 

Opportunities for candidates to interact with diverse faculty come from diverse professional educator faculty in the other colleges who are members of the PEU, such as a faculty member in Art Education who is Native American.  As they are faculty specific to content areas and programs, it is not clear that the unit ensure that all candidates have opportunities to interact with diverse faculty during the course of their professional preparation.  Racial/ethnic data was not available on the teachers in PK-12 schools in which candidates do their field experience and/or student teaching.

The unit utilizes the Teachers-in-Residence program to increase opportunities for candidates to interact with instructors from diverse backgrounds.  Started three years ago, the program’s first Teacher-in-Residence was an African American and a kindergarten master teacher in the Springfield P-12 Schools.  She is currently a full-time faculty member at Greenwood Lab School, where several candidates are placed for their student teaching experience.  The current Teacher-in-Residence is not a minority.

Through the Mexico Teacher Exchange program, candidates have an opportunity to interact with Hispanic educators in forums and other small groups to learn about cultural issues affecting how to effectively work with the growing Hispanic population in southwest Missouri.  This cultural exchange program has brought four teachers to visit the campus and interact with the candidates.  The program is supported by $30,000 from the College of Education per course budget to fund the nine-month salary and an additional $900 to fund the visa application process with the U.S. Department of Education.  The Hispanic educators do not teach course nor supervise in the professional education program.

Based on a review of faculty vita, faculty members have experience in Springfield public schools and are engaged in scholarship activity related to diversity issues. Examples include presentations on multicultural children literature and a publication on the experience of teaching writing to educators in Bulgaria. 

The university has an affirmative action plan and has a statement of commitment to equal employment opportunity.  In addition to performance measures, the Office of Equal Opportunity has included the workforce profile/goals analysis for the College of Education as contained in the Southwest Missouri State University Affirmative Action Plan, 1997-2002.  The goals are established based on an underutilization study (a comparison of availability, based on 80%, and actual workforce).   The 2001-2002 goals for the percentage of diverse and female faculty in each department are summarized below.  If a job group employs within 80% of the availability, a NO is placed in the space indicating that there is no underutilization.  If the current workforce is less than 80% of availability, then underutilization exists.  This workforce analysis identifies only one minority member of the college (in Greenwood Lab School). 

College of Education

Workforce Profile/Goals Analysis 

Department
Minority Recruitment Goals
Female Recruitment Goals

Educational Administration
12.0%
51.0%

Counseling
10.0%
63.0%

School of Teacher Ed
11.0%
N/A

Sec. Ed Found & Ed Tech
7.0%
N/A

Laboratory School
11.0%
N/A

Recently, the offices of Academic Affairs and Equal Opportunity updated the faculty hiring guide and restructured the faculty recruitment process. The hiring process has been shortened, with clear check points.  The focus is to “front-load” the process by aggressive, deliberate efforts to increase the diversity in the applicant pool.  Search committees are required to submit a recruitment plan that includes evidence of postings and advertisements in publications of professional organizations and in minority and women professional organizations, such as Chronicle of Higher Education, Black Issues of Higher Education, Women in Higher Education, and Hispanic Outlook.  In addition, there are mailings to historically black colleges and universities and listserv announcements as well as direct mailings to recent graduates from diverse backgrounds.  The offices of Academic Affairs and Equal Opportunity are in the process of building a database whereby applicant information about applicant pools for faculty positions will be more readily accessible.  Training in faculty hiring policies and process is required for new department heads hired within the last three years.

The purposeful efforts being made at the university level to increase faculty diversity on campus and in the unit, and the creation of PEU’s ad hoc subcommittee on diversity is one indication of the unit’s increasing commitment to diversity.  The unit and the PEC in particular should be commended for embracing the work of the committee with the adoption of a PEC Diversity Strategic Plan and in supporting the development of department diversity strategic plans in alignment to the conceptual framework.  PEU’s adoption of the Diversity Plan and giving the Diversity subcommittee oversight responsibility for its implementation connects the process for the first time within the governance of the PEU.  The committee has representation from COE faculty, and faculty from education programs outside of the college, minority faculty from ethnic studies department, P-12 school liaison, university and college staff (Multicultural Student Services, and Professional Education Advisement), and representatives from minority student organizations.  The summary of the committee’s activities as well as other diversity activities in the college indicates a variety of efforts to create awareness of diversity issues. The college and the Diversity Subcommittee should be commended for their accomplishments thus far. 

However, the strategies to increase minority faculty addressed in the Diversity Strategic Plan reflect beginning efforts to assess the current state of faculty recruitment.  Majority of the accomplishments related to diversity occurred within 2002-2003 academic year.  The Diversity Strategic Plan was adopted in September 2002.  As of April 2003, only the Educational Administration program submitted its diversity components in alignment with the Diversity Plan. The History department indicated that it has scheduled a meeting with its undergraduate committee to do the same. At the time of the accreditation site visit, only seven programs have submitted their department diversity plans and were approved by the Diversity committee.  It is hoped that continuing efforts will bring substantial progress for the next accreditation visit.

Experiences Working with Diverse Candidates

The candidate pool reflects the diversity of this region and the university so there is very little interaction of candidates with ethnic or racially diverse backgrounds.  Attempts have been made to encourage recruitment in the Kansas City and St Louis areas where representatives attend college days for the area high school seniors.  When looking at the total undergraduate population of SMSU, of the 15,448 students:  13,618 are White – 88%; 1220 are Non-White – 8%; and 610 – 4% are unknown.  In the 24 county regional area, according to the 2000 U.S. Census Bureau, 94.9% are White, 1% is Black, 1% is American Indian, .5% is Asian, .1% is Hawaiian or Pacific Islander, 2.1% are Hispanic, 1.7% is Multi Race, and .9% report themselves as Other.  The candidates more nearly reflect the region than the University.

Ethnic Diversity of Candidates (from the PEU Candidate Ethnicity by Program, 2003)

Asian American
African American
Caucasian
Hispanic
Native American 
Total Non Caucasian
Unknown
Total

4
10
1598
17
11
42
69
1640

0.24%
.61%
97.44%
1.04%
.67%
2.56%
3.19%
100%










Attempts to reach the Monett Hispanic population and the Russian population in Willow Springs are just beginning and although some inroads have been made, it will take some time and more patience for these populations to have a noticeable affect on the candidate recruitment for the university.  Candidates may volunteer to work with the Monett Hispanic Initiative as a part of their initial field experience.  

A review of the SMSU College of Education Recruitment Events for 2003-03, listed the Monett Initiative as one of the events.  Other areas for recruitment of minority students included The St. Louis College Fair where information and recruitment materials were distributed to High School Counselors in the St. Louis area.  Special Visit Days are designated for students who indicate an interest in SMSU and one of those was specifically for those from the Kansas City and St. Louis metro areas.  

Candidates are encouraged to attend seminars offered through the COE to learn about diversity.  Father Moses Berry, a descendent of Daniel Boone and owner/curator for the Afro-American Heritage Museum in Ash Grove, Missouri, has been hired as a consultant to COE to provide seminars and lectures to all classes that are interested.  Seminars in 2003 included Father Moses Berry presentation “Honoring Our Shared Heritage,” Dr. Robert Norton and the Exchange Teachers from Mexico who discussed working with Hispanic students, and Dr. Jamine Abidogun (History Department) and Dr. Deborah Cox (Counseling Department) who discussed working with diversity in the classroom.  

Elements of diversity are taught in many of the classes required for candidates and they must demonstrate their knowledge and skills in this area through their coursework and in their portfolios.  Diversity is discussed, reflected upon, lessons are designed and modified for use with diverse students, but few of the candidates actually have the opportunity to work with ethnic or racial diversity.  Most candidates are given the opportunity to work with low socioeconomic students or with handicapped students, but are not required.  Specifically, Elementary Education majors must have at least one of their field experiences in a Title 1 school, but even here there is some flexibility and according to one university supervisor, approximately 4-5% of these candidates do not have an experience in the Title 1 schools, however, they may have that experience in a different setting.   

Experiences Working with Diverse Students in P-12 Schools

The 24 county service area for SMSU features limited ethnic or racial diversity.  With notable exceptions in many of the Springfield public schools and select other districts (e.g. Monett) the unit must make a concerted effort to ensure experiences with ethnic/racial diversity, socioeconomic diversity, as well as students that are physically and/or mentally challenged.  The Elementary Education Site-based program has been in existence for six years and continues to provide excellent placements for a candidate’s first experience.  The five schools, Boyd, Campbell, Fairbanks, McGregor, and Westport Elementarys have minority populations and are located in low socioeconomic neighborhoods.

Title 1 Schools in Site Based Program

School
SES
Minority
Caucasian
Total Pop
Minority %

Campbell
88.19%
65
164
229
28.38%

McGregor
88.24%
52
124
176
29.55%

Westport
80.80%
65
491
556
11.69%

Fairbanks
88.74%
51
161
212
24.06%

Weaver
92.11%
30
119
149
20.13%

York
83.72%
20
234
254
7.87%

In order to provide candidates with some culturally diverse experiences, all elementary majors participate in a 30-clock hour practicum working with children in a Title 1, low socioeconomic school during their methods block, ELE 301.  Student teacher candidates at West Plains work with Russian students in the Willow Springs Public Schools as a part of their practicum requirements.  BSED specifically places candidates at Central High School because it is the only high school with an ESL classroom and Parkview High School because of the low SES.  The Middle School Counseling program requires a practicum in a departmental clinic where economic and ethnic diverse clientele are seen regularly.  Candidates in other programs are given opportunities to have diverse experiences with students, but are not required to do so.  

As a part of their Professional Portfolio, candidates at all levels must demonstrate how they would deal with diversity in a variety of situations.  Candidates do not appear to have difficulty understanding diversity and this is demonstrated in their lessons, their reflections, their coursework, and their evaluations.  It is more difficult to determine their dispositions regarding diversity.  The reflections of the Elementary and Secondary candidates talked about “understanding the culture,” “gaining insight,” and “feeling a sensitivity to differing cultures” based on the lecture series or article studies that were completed as a part of their coursework.  Dispositions about diversity were difficult to find; reflections, however, were very positive.  

Advanced programs include projects in diversity.  One project from the Educational Administration program was titled “An Action Research Project to Analyze the English for Speakers of Other Languages Program in the Willow Springs R-IV School District.”

This principal lived the ESOL project and helped get it implemented.  The Russian community included 71 elementary students whose first language was Russian.  ESOL teachers had to be employed and the project moved forward.  It is a continuing project and one that appears to be successfully using some teacher candidates as volunteer tutors.    

Interestingly, the Counseling Department did a study by using a multicultural assessment, the Miville-Guzman Universality-Diversity Scale – Short Form (M-GUD-S) that was given to volunteer undergraduate pre-service candidates to “…assess the multicultural experiences within a fairly short timeframe for undergraduate education majors.  Further, it was the beginning of efforts to address issues pertaining to the needed level of intensity and duration of experiences sufficient to produce change, and the kind of change there from.”  The results indicate “…no statistically significant pre/post differences were observed on any of the … subscales or …total score.  Thus, even with varying degrees of multicultural experiences, no significant shifts in multicultural awareness, on the whole appeared to occur with this sample.”  A second study was done using Counseling candidates and the more intense work that is expected in diversity.  A significant difference was found in the multicultural awareness of these candidates.  When comparing the two groups, it was determined that the more intense prolonged study and experience was necessary to have a significant shift in multicultural awareness.   

Overall Assessment of Standard

The unit has implemented a variety of strategies to recruit a more diverse candidate pool.  Faculty vacancies have been held open while a search for a minority to fill the position continues.  The Teacher in Residence Program has also been utilized to increase the diversity of the teaching staff of the unit.  Particularly in the College of Education, ranked faculty positions include almost no diversity.  Despite efforts to increase diversity, the unit continues to reflect, at best, the diversity of the geographic region of southwest Missouri.  The one area in which the unit has greater control – the field experiences of its candidates – has been significantly improved for elementary education majors and for counselors.  Current practice and the diversity plans of many program areas for future implementation do not systematically arrange field experiences to guarantee that all candidates have opportunities to practice and demonstrate the knowledge, skills, and dispositions necessary to help diverse student populations to learn.

C.
Recommendation: (met/not met)

Initial and advanced – Not Met

D.
Areas for Improvement:  (put in words as how it affects candidates)


New 



Item 3 below is added as a new area for improvement at the initial level.


Corrected



None


Continued


1.
Initial and Advanced



Former Category II.B:  The student body is minimally diverse.



Rewritten as:  Candidates do not interact and work with candidates from diverse ethnic and racial backgrounds.



Rationale: The candidate population at both initial and advanced levels that is non-white remains below the census data for the 24 counties that provide 56% of the unit’s candidates, farther below the ethnicity for the state, where an additional 38% of the candidates are drawn, and even farther below the proportion for k-12 students in the 24 county area and below the proportion for the university as a whole.


2.
Former Category III.B:  The unit’s faculty is minimally diverse. 



Rewritten as:  A significant proportion of candidates within the unit have extremely limited opportunity to interact in classroom settings on campus with professional faculty from diverse ethnic and racial groups.



Rationale:  Various sets of data, some including support staff, were presented which confound the actual opportunities that candidates have to interact with diverse faculty.  Some candidates report that they were not exposed to any minority faculty in their preparation classes.  While there are specific departments (particularly outside the College of Education) that display diverse faculty, such is not the case across the unit.  Thus, many candidates have limited opportunities to work with diverse faculty during their studies in the unit.


3.
Former Category I.H:  Not all candidates have an opportunity to work with culturally diverse learners.



Rewritten as:  Field experience and clinical practice does not assure that ALL candidates work with diverse students.



Rationale:  Candidates in secondary education programs and various advanced programs (e.g. educational administration) are encouraged but not required to complete field experience or clinical practice in settings with a diverse student population.  While many may do so by choice, there is no systematic documentation to ensure that all candidates have this opportunity to demonstrate their ability to meet the learning needs of all students.

5. Faculty Qualifications
Faculty are qualified and model best professional practices in scholarship, service, and teaching, including the assessment of their own effectiveness as related to candidate performance; they also collaborate with colleagues in the disciplines and schools. The unit systematically evaluates faculty performance and facilitates professional development.

A. Level:  Initial and Advanced

B. Findings:

Faculty involved in the preparation of educators include members of the College of Education and faculty in other colleges in content discipline departments.  All faculty members throughout the University who teach, advise, or supervise students at both the initial and advanced levels of professional education, make up the Professional Education Unit (PEU).  The PEU also includes academic administrators and professional staff who provide services for professional education programs and their students.   The Professional Education Committee (PEC) is the representative body to the Faculty Senate that defines professional education policies and procedures that ensure quality professional education programs at this institution. Table 5.1.1 and Table 5.1.2 below show the number of faculty in the College of Education and faculty from other colleges that are involved with the preparation of professional educators. 
Faculty are expected to be knowledgeable about current issues relevant to schools and to have periodic, direct personal involvement in the public schools as required by the state of Missouri. 

Table 5.1.1
 PEU Member Graduate Faculty Status
From PEAR Form Data 
December 2002
Status
N
%

Undergraduate Faculty
57
38.5

Graduate Research Faculty
74
50.0

Graduate Clinical Faculty
6
4.1

Graduate Performance Faculty (Speech & Theatre)
11
7.4

Total
148
100.0

Table 5.1.2
PEU Member Rank Frequencies
December 2002
Rank
Frequency
Percent

Assistant Professor
55
17.57

Associate Professor
43
13.74

Full Professor
53
16.93

Instructor
13
4.15

Lecturer
17
5.43

Per Course Faculty
49
15.65

Other Administrators & Staff
51
16.29

Deans & Dept. Heads
32
10.22

Total
313
99.98*

                                            * Less than 100% due to rounding.
Qualified Faculty

Professional education faculty at the institution have earned degrees, expertise and/or contemporary clinical experience relevant to their assignment.  Full-time faculty have doctorates as do part-time faculty. Student teachers are supervised by doctoral-level faculty from academic units and the College of Education, and by a staff of highly qualified supervisors housed within the College of Education Student Services and Field Experiences and Clinical Practice unit. Those who supervise candidates are licensed in their field, have a minimum of a master’s degree (some doctorates) with several years of successful public school experiences.  All supervisors work collaboratively with cooperating teachers in public schools who provided regular updates and offered training as to their role and responsibilities. 

Faculty hired to teach one or two courses a semester (per course faculty) have at least master’s degree, some hold doctorate degrees, and are current practitioners in or recently retired from the field.    Faculty model good teaching and reflective practice for their candidates.  They are involved in scholarly work including research, published in peer-reviewed journals and are active in university and community service.  Faculty are recognized for excellence in teaching, research and service through annual university and college awards.  In 2001, nine in the College of Education were awarded college awards and in 2002, one College of Education faculty was recognized for excellence in teaching by the university and seven were recognized with college awards.  All full-time ranked, tenured and untenured faculty participate in a yearly performance review.  They also submit individual professional development plans outlining their goals and activities in the areas of teaching, scholarship and service.  Teaching effectiveness is assessed through course evaluations.  Supervisors are evaluated each semester by the candidates and the cooperating teachers.  Program evaluation occurs each year in college Graduate Follow-up Survey and university wide graduate student survey by the Center of Assessment and Instructional Support.

The Faculty Handbook outlines the levels of faculty and criteria for appointment.  The Reappointment, Tenure, and Promotion (RPT) policies and procedures developed for each academic unit offering professional education programs spell out the expectations for terminal degrees and/or levels of expertise required for assigned workloads.   These policies delineate the various roles and professional backgrounds required for teaching graduate courses or supervising in advanced clinical experiences.  At the advanced level, appointment to graduate faculty status must meet departmental requirements and approval by the University’s Graduate Council.  For example, in Educational Administration, requirements include evidence of a terminal degree, approval by a majority vote of the graduate faculty of the department, publications in a refereed journal, presentations, and authorship of a major research-based grant and/or a contract proposal with dissemination of scholarly product.  Clinical faculty must have a terminal degree in the discipline and a minimum of five years of experience in a clinical or school setting.. 

Modeling Best Professional Practices in Teaching

In a study conducted of SMSU teacher education graduates from 1998 – 2002 that attempted to assess graduates’ perception of the basic tenets of the conceptual framework and the Missouri competencies for beginning teachers, the highest conceptual framework component was “knowledge of subject matter” (M=4.2 on a scale of 1 -5, ranging from “not competent”, “somewhat competent”, “competent”, “quite competent”, and “highly competent”).  The next highest conceptual framework component was “dispositions” (M=4.06), followed by “Learning and development” (M= 3.77) and “professional skills” (M=3.77).  The study was conducted as part of the unit’s Assessment Plan and data results are to be used for program improvement.

Candidates report that they feel challenged in their courses, that faculty are knowledgeable in their field, that they cared about them, and that they wanted them to be good teachers.  Graduates and candidates are consistent in reporting that faculty model a variety of instructional strategies that they are expected to implement with their students.  Faculty teaching at both the initial and advanced level courses integrate technology in their teaching.  For example, courses in Educational Administration have used ITV and distance learning to deliver courses in Mountain Grove and other outlining areas. Another example is the technology-enhanced third and fourth grade classrooms at Greenwood Lab School. Candidates learn from observation of children in eMINTS classrooms as they engage in inquiry-based learning, using computers, smart boards, and other technology provided by the College of Education through Mission Enhancement funds and strategic donations and grants by the Gateway Corporation.  

Other faculty in the PEU have participated in the ST3 Technology Grant, a partnership between the College of Education and the College of Natural and Applied Science (CNAS).  The grant provides on-going support and training to faculty in current instructional technology to ensure that they are modeling best practices in the use of technology. 

Table 5.2.1 provides rank ordered usage by faculty of technology in their teaching, and their self-assessed skill levels in each technology area.  Data suggest that PEU faculty use word processing on a daily basis, and use several other technology skills on a regular basis.  Their self-reported strongest skills are in word processing, discipline area content specific software, powerpoint, and content specific equipment. 

Table 5.2.1
PEU Faculty Use of Technology and Self-Assessment of Technology Skills 
as Reported on PEAR Form, December 2002
(Usage Ranked from Highest Use to Lowest)
(N = 200)

  
N
Mean Usage of Technology
Mean Skill Rating

Use Word Processing
148
4.86
3.22

Use Spreadsheet
142
2.86
2.12

Use PowerPoint
141
2.69
2.34

Use Content Software
138
2.64
2.37

Use Database
138
2.48
1.90

Use Content Equipment
137
2.47
2.19

Use Interactive Media
137
2.40
1.75

Use Scanner
141
2.18
2.09

Create CD's
138
1.73
1.61

Use Distance Learning Equipment
138
1.72
1.67

Edit Video
136
1.37
1.39

Usage Response Scale: 1=Not at all, 2=less than 1/month,  3=Once a week, 4=More than once a week, 5=daily
Skill Rating Response Skill:  1=Unskilled, 2=Moderately Skilled, 3=Very Skilled, 4=Highly Skilled
The central theme of the Conceptual Framework pertaining to the “Reflective Practitioner” is embedded and assessed in courses, field experiences and student teaching.  Based on interviews with lecturers, in some courses, a reflective assignment is given after each unit/activity. Students are asked to identify their strengths and weaknesses, to suggest changes and modifications needed, to try out those changes and to assess their impact.  Faculty feedback and peer feedback on reflections are utilized.  Assessment of student learning is aligned with the 10 MoSTEP Standards and the conceptual framework. 

Multicultural perspectives and diversity issues and topics, including those children and youth with disabilities, are embedded and assessed at specific points in the professional education sequence at both the initial and advanced levels.  The Counseling department utilizes a new multicultural assessment of candidate perspectives during the initial phase of the professional education sequence.  

Faculty systematically engage in assessment of their teaching through course evaluations at the end of every semester.  Individual department evaluation process specify acceptable levels of expectations for student course evaluations. Per course faculty and lecturers receive their course evaluations at the end of every course that they teach. Discussion with the department heads are often part of the reappointment process.  

Modeling Best Professional Practices in Scholarship
The professional education faculty are engaged in scholarly work in their fields of specialization.  A summary of the range of faculty scholarly activities is in Table 5.3.1, using data from the Professional Education Activity Report (PEAR) data collection form.  

Table 5.3.1
PEU Faculty Scholarship Data from PEAR Form
 January-December 2002
(N=184)
  
N
Min
Max
Mean
σ

Articles Published
99
0
8.00
1.25
1.69

Books Published
98
0
4.00
.13
.53

Juried Works*
1
2
2.00
2.00
--

Creative Performances*
9
1
11.00
3.66
3.35

Professional Presentations
97
0
20.00
3.65
.92

International Meetings
106
0
13
.49
1.42

National Meetings Attended
123
0
4
.98
.94

Regional Meetings Attended
106
0
5
.58
.98

State Meetings Attended
132
0
12
1.52
2.06

N = Number of PEU respondents who answered these items of the PEAR form.
* Values are based on only those PEU faculty in the College of Arts and Letters who completed the PEAR assessment form. 
The university and college annually recognize the achievements of the unit’s full-time faculty in teaching, scholarship and service.  Selection is by college nomination to a university committee. The university award is a $2400 stipend.  Twenty-eight University awards are presented each year.  Faculty members in the Professional Education Unit have received 27 University Awards in the years 1998-2002. The total number of College Awards presented each year is equal to approximately 10 percent of the full-time faculty, and recipients receive $1200. Faculty members in the Professional Education Unit have received 89 College Awards in the years 1998-2002. Faculty who receive any combination of three awards receives an added $1200 to his/her salary base. Fourteen faculty members in the Professional Education Unit have received this pay increase in the years 1998-2002.  

PEU faculty are active in securing grants for research at university, state and federal levels.  University grants include grants for new faculty, faculty research scholarships, Public Affairs scholarships, and “Funding for Results” grants.  Examples of these funded research projects include studies on inclusion, assistive technology, enhancing components of the teacher preparation curriculum, literacy, and those that have focused on reading, sponsoring diversity events, and other beginning research initiatives. 

Through the Institute for School Improvement, the unit is engaged in many grants and contracts that provide direct assistance to PK-12 teachers, administrators and university faculty.   Examples include state-wide studies on such topics as Early Childhood Special Education, and Blindness Literacy, Teacher Supply and Demand. A study with the Southwest Regional Professional Development Center program is examining the differences in student achievement between schools highly involved in professional development and schools with low involvement in professional development.

Of the six academic colleges at SMSU, the College of Education has generated the most external grant funds in FY02 and FY03. Externally funded grant activity has increased each of the last five years. There been a dramatic increase in the amount of dollars received as well as in the number of proposals submitted and funded.  Based on PEAR form self-report data, of nearly $24 million in external funding sought, PEU faculty reported being funded for over $7 million (30 percent successful funding rate). Internally, PEU faculty were successfully funded for $105,238 (73 percent) of funds sought.

Faculty have shared their scholarly work in two university-wide events, Showcase on Research and Showcase on Teaching.  The Showcase on Research is a twice-yearly event designed to highlight faculty accomplishments in research. Showcase on Teaching is a twice-yearly event held in August and January to highlight the best practices in teaching and faculty development initiatives, with demonstrations and workshops conducted by the faculty.  

Modeling Best Professional Practices in Service

Unit faculty provides service to the college, university, school and the Springfield community and the surrounding areas.  Based on the self-report PEAR Form, the table below is summary of the types of service activity of faculty in professional organizations.

Table 5.4.1 
PEU Faculty Professional Service Activity 
from PEAR Form Data
December 2002
Professional Service Activity
N Responding
Freq.  Yes Responses
%

Hold International, Regional Office
103
32
31.1

Hold State Office
103
45
43.6

Member State Committee
103
30
29.1

Professional Service to Community
152
108
71.1

  
n
Mean
St. Dev

Professional Service Hours/Week 
145
5.14
5.78

Table 5.4.2 summarizes the service activity of faculty in college and the professional education unit.

Table 5.4.2
 PEU Faculty University Service Activity, 
from PEAR Data, 
December 2002
Professional Service Activity:
N Responding
Freq.  Yes Responses
%

Member University Committee
125
85
31.1

Chair University Committee
105
36
43.6

Member College Committee 
120
86
29.1

Chair College Committee
97
16
71.1

Member PEU Committee
118
49
41.5

Chair PEU Committee
100
11
11.0

Member Departmental Committee
136
112
82.0

Chair Departmental Committee
114
48
42.0

  
n
Mean
St. Dev

University Service Hours/Week
147
6.38
8.88

All full-time faculty submit a Five-Year Plan for direct involvement in the public schools in compliance with a state of Missouri requirement.  The plan includes a description of activities, objectives for the activities, a plan of action to achieve the objectives, a proposed timeline or amount of time required, a method of criteria for evaluating results of activities, and university support required.  Sample activities include supervising student counselors placed in the pubic schools for field experience, monthly meetings with administrative interns, mentoring principals and superintendents, conducting workshops for superintendents and principals on integrating technology into the curriculum, providing consultation to school counselors, taking students to elementary school to conduct counseling groups in an after school program, conducting workshops in the Missouri Counselors association, serving on local school district science curriculum committees, conducting workshops to area school districts, and volunteering to be judge in science fairs.

The unit also defines service broadly as initiatives involving literacy, technology and diversity.  There are a number of projects that address joint goals of improving the preparation of teacher preparation candidates and positively impacting on the learning of children in the community. Some of the projects include the design and implementation of projects to address the needs of Hispanic families living in McDonald County, the development of programs to provide distance education to a three-state region, and the development of interventions to assist areas schools designated as “at risk” of losing state accreditation. 

Academic units within the PEU offer campus-based clinics and support services for schools and families.  Some of these include the Business Associated Student Education (BASE) Project, Summer Reading Academies, Center City Counseling Practicum Centers, Speech Language Clinics, Project ACCESS (State-Wide Autism Program), Blindness Skill Specialists, Hearing Impaired Preschool, and the State’s only university-based assistive technology loan center.  

Collaboration
Professional education faculty collaborate regularly and systematically with colleagues in P-12 settings, with faculty from other college or university units, and with members of the broader professional community to improve teaching, candidate learning, and the preparation of educators.  The structure of the PEU facilitates collaboration between COE and faculty in departments in other colleges across the university.  Membership in the PEU is based on involvement with professional education programs in SMS.  All faculty, staff and administrators who teach, advise or supervise professional educational students, and/or administer professional educational programs or faculty within their department/schools or college are faculty are members of PEU.  Membership also includes P-12 teachers, administrators and professional education candidates.  The PEU is charge with the reviewing all professional education courses.  

The unit involves community stakeholders and solicits feedback on its programs through the dean’s community advisory committee.  The committee meets twice a year. The committee was involved with reviewing the conceptual framework, including a work session whereby members were divided into subgroups to review specific components of the conceptual framework and then provided feedback to the dean. Each department in the COE has its own advisory group.

Faculty collaboration, service and involvement with schools are evident is a number of ways. Faculty describe their involvement with schools through their Five-Year Involvement in public schools plans and as part of their Professional Development Plans. In elementary education, the site-based programs offered in Title I schools and the Teaching Academy programs affords faculty many formal and informal opportunities for collaboration. Principals report that their feedback to supervisors led to changes in these programs.

Unit Evaluation of Professional Education Faculty Performance

Faculty participate in five separate, but interrelated, evaluative processes:  (1) a regular performance review by the department head, (2) a special assessment of tenure progress during the probationary period, (3) review of application for tenure, (4) review of faculty performance application for promotion, and (5) for untenured, ranked faculty only, review of application for annual appointment. 

Every faculty member participates in a yearly performance review.  Each year in late spring or early summer, every faculty member will discuss with department head (1) the results of prior performance and (2) objectives for forthcoming performance.  The results of this meeting are summarized in writing and placed in the departmental personnel file, with copies provided to the faculty member and to the departmental personnel committee as required for its promotion or tenure recommendations. These summaries form a basis for subsequent reviews, for reviews regarding progress toward promotion, tenure, and for recommendations concerning promotion, tenure, and annual appointment.  This yearly performance review can be part of the annual appointment process for untenured, ranked faculty.  

Ranked, untenured faculty undergo a pre-tenure review two years prior to the date at which time a faculty may apply for tenure.  The department head and a committee of tenured faculty reviews the progress of the faculty toward the tenure process.  The faculty member is evaluated again at the time of application for tenure and application for promotion.

Tenured faculty is reviewed every three years by the department head.  A letter summarizing the review by the department head is placed in the faculty’s file.

Each ranked full-time faculty member develops a three-year professional development plan in consultation with the department head.   The plan is to be revised each year and should reflect the school and department long range plans and goals as well as the conceptual framework.  Faculty specify their goals in the areas of teaching, scholarly activity, and service.  One hundred percent of time is to be accounted for in these three areas.  Faculty are provided a mentor to support the accomplishment of the goals.  Examples of goals in the area of teaching includes developing and updating the course syllabus for SPE 340, increasing the modeling of the use of technology in elementary science methods courses, and assisting in program management including development of forms for tracking students. Examples of scholarly activity goals include publication of a textbook for site-based methods block program, and submission of 1-2 manuscripts for a peer reviewed journal per year.  Examples of service goals includes continuing efforts to organize and assist in presenting a workshop on inclusionary practices for general education and supporting partnership schools in professional development opportunities.

Lecturers and per course faculty are evaluated through course evaluation every semester. They are given copies of the evaluations and department heads initiate a meeting if needed.  The evaluations are an important consideration for annual and semester by semester reappointments.  Supervisors are evaluated by the candidates and the cooperating teachers every semester.  A review of recent evaluations indicate that supervisors are caring, knowledgeable, highly professional, insightful with her suggestions, and enthusiastic While several different evaluation forms were used based on the program of the candidate, supervisors were consistently rated as “performing at a high level” or “excellent”.  An example of positive comments is: “I could not asked for a more caring or supportive supervisor!  He continues to motivate me and push me. He is inspiring!”.  Several candidates from a site-based program even wrote letters to future candidates in the program to offer encouragement for the “rewarding journey they will begin” in the schools.  

Unit Facilitation of Professional Development

The resources within the COE for professional development varies from year to year depending on availability of funds due to budget allocations.  The dean works with department heads to support faculty in meeting their identified goals in teaching, research and service.  Faculty travel is allocated to each department based on the number of ranked faculty in each unit.  Travel moneys can be used for attendance at state, regional and national meetings.  

Each department articulates a mentoring plan for new faculty that provides support in meeting the aims of targeted goals in the individual Professional Development Plan related to teaching, research, and service.

Academic Development Center supports faculty and academic units with projects, workshops, seminars, networking, consultations, material and other resources to promote effective leadership, teaching, and learning.   Offerings include seminars on testing and grading, time management, documenting accomplishments for promotion and tenure, course design and course syllabus, and a research-based learning principles series on motivation and learning. The Center co-sponsors with the Office of Academic Affairs a three-part seminar on preventing sexual harassment, diversity in the classroom, and accommodating students with disabilities.  This seminar is required of all new faculty.  Individual faculty with needs in specific areas of support may ask the Center to assist with an assurance of confidentiality.  During this academic year, the Center is offering teaching fellowships for faculty to design and conduct a study for improving student learning and contributing to the knowledge base of college teaching.  

Overall Assessment of Standard

The unit faculty have academic backgrounds and years of clinical experiences relevant to their assignments.  Lecturers and per course faculty have qualifications that are consistent or exceeds the academic and clinical experiences required of their assignments.  The faculty are very productive in the many scholarship areas.  Candidates consider the faculty to be caring, excellent teachers and mentors. 

C. Recommendation: 


Initial and Advanced -- Met

D. Areas for Improvement:

Corrected


None

Continued:  


None

New:  


None

Unit Governance and Resources

The unit has the leadership, authority, budget, personnel, facilities, and resources, including information technology resources, for the preparation of candidates to meet professional, state, and institutional standards.

A. Level:  Initial and Advanced

B. Findings:

The SMSU Reinvention of Professional Education (RIPE) initiative has resulted in a recently revised organizational structure that defines the Professional Education Unit (PEU).  The Professional Education Unit (PEU) is made up of faculty, advisors, supervisors and administrators from all six academic colleges from across the university (along with colleagues from p-12 schools) who have a responsibility to professional education at the University.  PEU faculty teach courses related to the curriculum of one or more P-12 related programs and PEU identified courses must be taught by identified faculty.  The PEU, through its committee structure, and under the leadership of the dean of the College of Education, is charged with reviewing courses and programs, and defining policies and procedures affecting professional education.  

The Professional Education Committee (PEC) of the PEU is the governing body that represents the PEU to the University’s Faculty Senate, and is responsible for defining the membership and scope of the PEU.  Its voting membership includes university faculty as well as student and school administrator representatives. The head of the PEU (the Dean of the College of Education) the PEC, and its elected chair carry out the mission of the PEU. The oversight body for the PEU is the Academic Affairs Professional Education Unit (AAPEU),  Made up of the relevant deans of the colleges and various representatives from the university’s central administration including the Vice President for Academic Affairs the main responsibilities of the group include information sharing, problem solving and policy implementation related to the mission of the PEU. 

 The Conceptual Framework Sub-committee of the PEC oversees the development and implementation of an assessment plan that includes the gathering and use of candidate performance data.  The Program Review Committee, an additional subcommittee of the PEC reviews materials from each program and provides faculty and administrators with a review of both strengths and weaknesses. SMSU has a strong tradition of faculty governance which requires that new programs be considered by the full faculty senate before going to the higher education board which monitors the activities of the system.  Other subcommittees of the PEC include: The Admissions, Procedures, & Retention Committee, The B.S. in Education Secondary Oversight Committee, the Diversity Committee, the Exceptions and Compliance Committee, the M.S. in Education Secondary Oversight Committee, the Membership and Professional Development Committee, and the Screening Committee.  The faculty identified for membership in the PEU (the Membership Committee), and the accompanying courses associated with the unit, continues to evolve and expand, as courses and faculty are identified that have relevance to the p-12 related programs offered by the institution.  In addition to the faculty identified across the campus,  faculty in the College of Education and assigned to one of its three departments are members of the professional education unit and all programs offered by the College are under the additional jurisdiction of the PEU.  

Additional governance structures are in place to support the work of the College of Education and the programs housed within the college, and include the following:  
The COE College Council, like the other five academic colleges at SMSU meets each month as part of a coordinated university wide governance process.  The council is comprised of faculty from each of the three academic units and the Greenwood Lab School.  The Associate Dean or designee serves as an ex-officio non-voting member of the council.  The council reviews all curricular proposals originating from the three academic units which make-up the college.  The council is charged with reviewing and approving or disapproving these proposals as part of the formal governance process.  All curricular or procedural matters must first pass the COE College Council before moving on in the governance process.  The council does not formally approve graduate programs or 600 level courses; rather, advanced programs and courses are considered as part of the Professional Education Committee (PEC) and at the next step after PEC, which is the Graduate Council.  Information pertaining to graduate programs is shared with the college council as informational items. 

 The COE Administrative Council is composed of unit administrators from each academic and service unit in the college, and/or their designees. This includes the heads of the Departments of Counseling and Educational Administration, the Director of the School of Teacher Education, the Greenwood Lab School, Student Services, Certification, and staff from Advisement and Student Teaching.  

The COE Diversity Committee is composed of representatives elected from each academic program and unit within the College.  At this point, the committee is operating as an ad hoc committee working on aligning present and future diversity activities with the PEU Diversity plan.  

The COE Graduate Advisory Committee is a standing committee which meets regularly to address ongoing issues related to graduate programs in Counseling, Educational Administration, Library Media, and the School of Teacher Education. The scope of work for the committee may include, but not be limited to the following:

1. Facilitation of NCATE and DESE accreditation of advanced programs. 

2. Development and monitoring of assessment plans and data for graduate programs. 

3. Advocacy on behalf of COE graduate faculty and programs. 

4. Assist units in COE with the development of graduate faculty criteria, admission criteria, and other components of graduate program operations. (Unit Graduate Faculty Criteria are provided in Appendix B) 

5. To promote opportunities for research/scholarship for faculty and students which strengthen and enhance graduate programs and experiences. 

6. To assist in the recruitment, promotion, and public awareness of COE graduate programs and activities. 

7. Review/support of curricular proposals generated at the department/school level impacting graduate programs in COE. Note: the purpose of this committee is advisory in nature, and not an additional level or step in the governance or curricular process. The COE Graduate Advisory Committee is pro-active in the support of all graduate programs and faculty and makes recommendations to the Dean's office and/or appropriate unit administrator. 

8. The COE Graduate Advisory Council is not associated with the SMS Graduate Council in terms of governance; however, the SMS Graduate Council member(s) from COE must be a member(s) of the COE Graduate Advisory Council. 

The COE Graduate Advisory Council members include each graduate program director or designee.  Department Heads may be named members or choose a designee for programs without an identified director. Outreach sites (e.g. West Plains) are represented by the coordinator for the site. Additional members are appointed by the Dean.

The COE Graduate Program Committee is composed of members who are responsible for graduate programs in each academic unit in the College.

The COE Technology Committee is composed of members of academic and service units in the College, appointed by the Dean, with no more than six members, not including two Ex Officio members, the Associate Dean and the COE Instructional Support Specialist.  It is charged with developing policies, procedures and processes that further the technology goals of the College, and recommending these to the COE for consideration and adoption.  It is also responsible for the annual Student Computer Usage Fee (SCUF) proposal process, which impacts professional education candidate access to instructional technology, in collaboration with other College Advisory groups and the Administrative Council.   

The Dean’s Faculty Advisory committee is comprised of faculty from each of the academic units and the Greenwood Laboratory School which make-up the college.  Meetings are held monthly and information pertaining to college policies, curricular matters, and other issues which impact the college are discussed.  Each faculty representative is responsible for disseminating relevant information pertaining to these meetings to colleagues within their respective school or departments and is an advisory body to the Dean.   

The Student Advisory Committee, like the faculty advisory committee, meets monthly with the Dean to discuss pressing matters impacting candidates in professional education programs.  Because the Dean of the College of Education serves as head of the Professional Education Unit (PEU), students representing secondary and k-12 programs administered outside COE serve on the committee.  The committee membership changes yearly due to student schedules and graduation.  Every effort is made to include candidates from each of the graduate and undergraduate programs in COE.   

The Community Advisory Committee meets twice a year, generally in September and again in February.  The committee is comprised of a wide range of community stakeholders which include area business professionals, state senators, alumni, and persons representing a wide range of private and public agencies.  The committee’s deliberations provide a mechanism through which the efficacy and design of professional education programs within COE are assessed.

Unit Leadership and Authority

The Head of the PEU is the Dean of the College of Education.  Faculty associated with the various P-12 professional education programs have the responsibility for planning, delivering, and evaluating student performance in programs for the preparation of educators.  The PEU, through its Professional Education Committee, has the responsibility for the review and evaluation of these programs. In addition the university has a mechanism in place for the review of all programs so that the P-12 programs are evaluated both at the unit level and the university level.  

The PEU becomes the umbrella structure that ensures interaction with colleagues in other colleges and schools within the university.  This is especially important for the secondary specialty areas in which students are considered majors in the academic departments.  A newly established position with faculty rank (Director of Secondary Education Programs) has been charged with the oversight for these program areas.  Web based data input facilitates the sharing of information among the various professional education programs that are housed both within and outside of the College of Education and facilitates the monitoring of programs by the PEC and the Head of the PEU.

At both the initial and advanced level, programs are managed or coordinated by a faculty member who is assigned to this task.  On occasion a department chair is assigned this coordinative responsibility across program areas (The Department Head in Counseling assumes this responsibility).  Faculty in some program areas rotate this responsibility while in other areas it becomes a semi-permanent assignment.  Faculty are responsible for class scheduling, recommendations to the department chair or to the Division of Continuing Education for adjunct (per course) hiring, and assuring that standards and assessments are accomplished at the program level.  Faculty who serve in this capacity get little or no administrative release to accomplish these tasks.   At the graduate level (initial and advanced) the faculty also assume a significant role in program advisement of candidates, and receive minimal or no relief in terms of teaching load for these efforts. At the undergraduate level, the Professional Education Advisement Center staff, under the direction of the COE Director of Student Services, are assigned the primary task of advisement. 

In 2002 two new committees were established with department level authority to initiate curricular proposals and policies affecting secondary and P-12 programs at both the initial and advanced levels.  The B.S. in Ed. And M.S. in Ed. Oversight Committees are instrumental in the implementation of a new core that reduces the overall number of hours required for Professional Education Majors.

In addition to input provided by the various committee structures mentioned above several advisory committee structures provide input for the College of Education and the PEU.  These include the Professional Advisory Committee and advisory groups associated with each of the degree programs.  These advisory groups are the primary vehicle for professional community involvement in program design, implementation and evaluation. 

The unit continues to be involved in a number of initiatives with regional school systems focused on a wide range of issues. In 1999 the university developed a long range plan (6 year) which has been revised in each succeeding year.  The planning process has become an institutionalized effort.  A companion document (The COE five year plan) has been developed for the period 2001-2006. The plans focus includes expanding programs in rural areas, addressing teacher shortages via e-high school and other activities, new accelerated and alternative education programs, and web based programs designed to meet the needs of P-12 students, teachers, and administrators.  Annual reports by the Dean (charge to the faculty) have been utilized to refocus and highlight the goals of the plan.

Unit Budget

Despite recent budget shortfalls in the State of Missouri which have effected the overall budget at SMSU, and despite the lowest per student funding by the state of any of the five regional comprehensive universities, there has been continuing fiscal support by university administration for the College of Education, the Professional Education Unit and its programs. The total FY budget for the College of Education to support approximately 2500 students and 77 faculty is $7,549,220.  The following table illustrates the overall funding level for the unit over the last five fiscal years with an accompanying 7% increase in overall enrollments.  It should be noted that students enrolled in the undergraduate initial programs in secondary education are now counted as major in the academic departments.

Table 6.1

Total Annual Budget for the College of Education

Fiscal Year
2000
2001
2002
2003
2004

Total Budget
$7,395,907
$7,449,047
$7,495,600
$7,406,169
$7,590,261*

* internal operating budget documents prepared by the university for annual budget reports

Three faculty lines were shifted to other academic units related to the RIPE initiative but additional faculty and staff lines have been allocated to the school during the period, including lines to support the advanced programs in Counseling and Educational Administration.  In addition the Vice President for Academic Affairs has supported the hiring of a new tenure-track faculty member to teach on-line courses for the new state-wide program in visual impairment as well as the hiring of newly established Director of Secondary Education position designed to oversee the new B.S. in Education and M.S. in Education oversight committees.  A review of the detailed budget showed slight decreases in the line items which supported the School of Teacher Education, educational advisement, and the area of educational field experience which were primarily associated with the shifting responsibilities associated with the programs in secondary education.  The university’s overall support of professional education programs has estimated to  exceed $12,000,000 annually.  Supplemental support has been generated by the Institute for School Improvement ($1.65 million) and in last five years $5.5 million in additional funding by external grant activities has been secured.  Professional Education Unit professional development activities, including travel support, are budgeted at $214,000 for FY 2004.  In addition, technology related expenditures for both personnel and equipment have been substantial ($500,000 in FY ’04).  During the last three years eight technology enhanced classrooms were created in the College of Education and every faculty member has access to the web, email, and ongoing technology training and support through both university personnel and a PT3 federal award.  The COE is the only unit in the university to have three instructional support specialists assigned.

The College of Education, and the university, have been able to maintain flexibility with regard to staffing by utilizing a number of non-tenure track, full time, year to year contract faculty (“lecturers”) to meet its continuing needs. Approximately 2/3 of the full time faculty hold tenured or tenure track positions within the COE.  The use of full time “lecturers” by the unit (and the institution) reduces the number of adjunct or “per course” faculty that need to be hired and help to maintain the integrity of academic programs by providing additional full time personnel for the roles of teaching and supervision.  It should be noted that these positions tend to have heavier teaching loads and a reduced expectation for research and scholarly productivity.  An element of the long range plan for the COE suggests a shift in these lines so that the School of Teacher Education within the COE would have an increase in the number of tenure lines assigned to it and a reduction in its dependence on lecturers and per course faculty. 

The data suggests that over the last five years the College of Education has been, at a minimum, equitably treated, within the institution.  

Personnel

The College of Education has developed policies pertaining to workload, expectations of graduate assistants, professional development plans and other policies affecting the college and the operation of the PEU.  The expectation is that faculty are to teach 9 hours of graduate courses or 12 hours of undergraduate courses each semester. PEU faculty often teach both graduate and undergraduate courses so that workloads are determined by the nature of the combined assignments in accordance with University guidelines and departmental and student needs.  In practice, faculty workload appears to be exceeding these guidelines in terms of faculty teaching 12 hours of graduate level courses or not receiving administrative load credit for such activities as directing a P-12 program.  Data on faculty workload is expressed by the institution in terms of number of credit hours generated by faculty rather than numbers of classes taught so that actual course load data was not available to the team at the time of the visit.  In addition full time lecturers tend to have 12 hour loads and reduced research expectations.  In order to encourage full time faculty outside of the COE and in the PEU to supervise student teachers, it was determined that the supervision of 12 student teachers would be considered a full load for faculty.  In addition, a policy is in place to support faculty engaged in the development and teaching of distance education courses which include both reassigned time and funding.  Despite the fairly heavy workload certain elements of scholarship valued by the institution including sponsored project activity have increased over the last few years.  The use of graduate assistants is limited to faculty support roles rather than direct teaching responsibilities.  A clear majority of the part time faculty have long standing relationships with the unit, and are familiar with both the conceptual framework of the unit and student expectations in specific programs.  Full time faculty clearly express “ownership” of courses and outlines and materials are “shared” with adjunct faculty while they are mentored and guided in their teaching.  The support personnel available to the unit are both competent and sufficient in number to support the work of the unit.  The university has been cognizant and supportive of the time, effort and energy required by accreditation activities and has provided an additional position focused in this area.

Unit Facilities

The majority of faculty in the College of Education are housed in Hill Hall.  Despite the age of the facility which originally housed the “normal school”, significant technology infrastructure has been retrofitted into the building including two technology enhanced classrooms.  Two additional labs in Hill Hall are available to facilitate the students’ electronic portfolio development and utilized for teaching the required technology applications course required of all undergraduates. The Greenwood Lab School also has five technology enhanced classrooms where candidates can work with P-12 students in actual instructional settings.  Polycom Video Conferencing capabilities link the West Plains campus with the main campus for instructionally relevant activities.

Faculty offices are adequate and technology is available to support their work.  The Department Faculties of Counseling and Educational Administration are housed in separate buildings approximately 300 yards from Hill Hall.  The campus is rather compact so that faculty represented in the other colleges that are members of the PEU are relatively accessible by students and COE faculty.   

The curricular materials available to faculty and candidates in the newly renovated SMSU Meyer library are up-to-date and include a Curriculum Resource Center (CRC). The CRC is designed to provide assistance to students pursuing degrees in several program areas offered by the PEU.  It contains materials typically contained in a small p-12 school library, as well as collections of textbooks, curriculum support materials, and audio visual software. The SMSU library system is comprised of two additional library facilities on the West Plains and Mountain Grove Campuses.  These three libraries have collections of over 3 million items including 824,000 accessioned volumes, subscriptions to approximately 4,200 current print periodicals and newspapers; 80 electronic databases that provide access to over 5000 full text journals; an additional 1000 electronic full text journals; and extensive back files of journals and newspapers.  Total microform holdings exceed 1,025,000 units.  Collections of audiovisual titles total over 34,000 titles. The video and audio labs in the Library are fully accessible to faculty and candidates and assist the students in their portfolio development activities as well as other projects and assignments.  The library also supports a fully equipped assistive technology lab staffed by a full time assistive technology specialist.

Public school settings observed by the BOE team were more than adequately supplied with the technology necessary to facilitate both the training of candidates and the learning of P-12 students.

Overall Assessment of Standard

Although the governance structure is rather complex it ensures the involvement of all the relevant faculty in the institution.  The structure is logical and allows for full faculty participation in the governance of the unit.  SMSU has a strong tradition of faculty governance and this tradition continues in the newly established administrative structure which oversees the professional education programs. Authority of the unit leadership is clearly vested in the Dean of the College of Education who also serves as the Head of the PEU.  Despite economic difficulties in the state and cutbacks in the university the PEU and the COE have been able to maintain resources and get additional funding for priority projects which has been supplemented by sponsored projects and private support.  The fiscal support allocated to the unit is equitable with other colleges within the institution and the ratio of tenure track to lecturer lines appears equitable as well.  Personnel assigned to the college have significant workloads but appear to be able to maintain their scholarly endeavors and quality teaching despite a lack of release time for administrative functions.  Unit facilities appear adequate, library resources are significant, and technology investments have been impressive since the last accreditation review.  Long range planning for the institution include professional education as central to the mission and work of the institution and the long range plan developed for the COE (2001-2006) has recently (October 6, 2003)  been supplemented by a draft of a strategic plan for the PEU which includes six themes and thirty-one goals. The long range planning documents include both objectives and benchmarks so that accomplishments can be determined. 

C. Recommendation: 


Initial and Advanced -- Met
D. Areas for Improvement:

New:

None

Corrected

Former IV.A -- The Unit does not have a long range plan.


Rationale:  .In 1999 the institution developed a long range plan (6 year) which specifically outlines the central role of teacher education. A companion long range planning document was developed by the COE covering the period 2001-2006 which has been revised in each succeeding year in an address by the Dean to the faculty to focus on the goals of the Unit.  The planning process has become an institutionalized effort and the unit has been a significant participant in this effort.  The plans focus includes expanding programs in rural areas, addressing teacher shortages via e-high school and other activities, new accelerated and alternative education programs, and web based programs designed to meet the needs of p-12 students, teachers, and administrators.  In the current semester a first draft of a strategic plan for the recently reconfigured PEU has been drafted as a supplement to the university wide and COE planning documents.

Continued:

None

PART IV

SOURCES OF EVIDENCE

Evidence Reviewed

Introduction

Countdown to the SMSU Centennial, 2001-2006

University Organizational Charts

SMSU Master Plan Visioning Guide

Vision 20-20 Springfield-Greene County Comprehensive Plan

Professional Education Unit Member Faculty Website

Educational Administration Faculty

Counseling Faculty

School of Teacher Education Faculty

PEU Conceptual Framework:  The Reflective Practitioner

Institute for School Improvement

Department of Counseling web page

Department of Educational Administration web page

School of Teacher Education

Library Science Program

Greenwood Laboratory School

“Creating a Legacy of Learning”:  A Long-Range Vision and Five-Year Plan (2001-2006)

COE Administrative Council Minutes

Dean’s Faculty Advisory Council Minutes

Dean’s Community Advisory Council Minutes

COE Dean’s State of the College Address, 2002-2003:  “Creating a Legacy of Learning”

Library Science Program Website

Institute for School Improvement

ISI Report:  Teacher & Administrator Supply & Demand in Missouri, 1999-2000

ISI Policy Brief:  Teacher & Administrator Supply & Demand in Missouri, 

Greenwood Laboratory School Annual Report Website

KSUM Radio Website

Ozarks Public Television Website

Academic Development Center Website

Carnegie Academy for the Scholarship of Teaching and Learning

Templeton Foundation

Office of Information Technology

Reinvention of Professional Education (RIPE)

COE Dean’s State of the College Address 2000:  “Education is Everyone’s Business”

COE Dean’s State of the College Address 2001:  “Building a College”

COE Dean’s State of the College Address 2002:  “Creating a Legacy of Learning”

COE Dean’s State of the College Address 2003:  “Documenting a Legacy of Learning”

Successful NCATE and MoDESE accreditation efforts in 1998 approval letter and attachment

GOALS 2000 Project:  Preparing Teachers to Teach Science web site

ISI Report:  Teacher and Administrator Supply & Demand in Missouri:  Executive Summary, 2000-2001

Downtown Springfield Campus Expansion

West Plains Campus

Beginning Educator Assistance, Renewal, and Support (BEARS)

Teachers-in-Residence

Greenwood Laboratory School New Long-Range Plan

Camp Bear

One-Room Schoolhouse Project

9/11 Tree-Planting

Student Advisory Council Web Archives

Faculty Advisory Council Web Archives

Community Advisory Council Web Archives

Technology Advisory Council Web Archives

Greenwood Laboratory School Parent Advisory Council Web Archives

Greenwood Laboratory School Teacher Advisory Council Web Archives

Academic Development Center Website

Project ACCESS State-Wide Autism Project website

Brochures:

· Bachelor of Music Education

· PEU Conceptual Framework Bookmark

· Greenwood Laboratory School

· Institute for School Improvement

· Student Services

· BEARS

· Educational Administration Department

· Center City Counseling Practicum Guide

· School of Teacher Education

· SMSU Libraries

· Resources for Faculty

Profile of First-time Freshmen (Fall 1998-Fall 2003

Annual Report 2001-2002 – Springfield Public Schools

Conceptual Framework

PEU Conceptual Framework:  The Reflective Practitioner

Theoretical Perspectives (Conceptual Framework)

PEU Assessment Plan Website

PEU Diversity Plan

Departmental Diversity Plans:

· Speech-Language Pathology –Communication Sciences and Disorders

· Music K-12 BME Program

· Department of History

· LIS Diversity Strategic Plan

· Department of Computer information Systems, Secondary Business Education BSED Program

· Deaf Education-Communication Sciences and Disorders

· School of Teacher Education

· Agriculture Education Secondary Education BSED Program

· Graduate Reading Program, STE:  Diversity

· Department of Art and Design – Bachelor’s of Secondary Education:  Emphasis Art

· Family and Consumer Sciences

· Department of Theatre and Dance and Department of Communication

· Early Childhood Education Program

· Instructional Media Technology Program

· Department of Modern and Classical Languages (MCL), French, German, Latin, Spanish BSED Program

· Department of Counseling

· Educational Administration Department

· MS in Ed Elementary Program

· Secondary Science Education BSED Program, Departments of Biology; Chemistry; Geology, Geography, and Planning; Physics, Astronomy and Material Sciences

· Secondary Mathematics Education Program

· Letter Concerning Diversity Alignment Matrix

Community Advisory Council Minutes

SMSU PEU Conceptual Model visual model

Standard 1

NCATE/MoDESE Program Website

AACTE Annual Report:  1999, 2000, 2001, 2002

Part C, NCATE Annual Report Addenda 1 and 2:  1999, 2000, 2001, 2002

MoSTEP (MoDESE) Annual Report:  1999, 2000, 2001, 2002

Specialty Professional Association Approval Letters Website

PEC Program Review Committee Result Letters

Program Review Evaluation Criteria Matrix

Initial Candidate Graduate Follow-Up Results:  MoSTEP by subject area table

Initial Candidate Graduate Follow-Up Study Reports:  2001, 2002, 2003

Praxis Data by Unit and Certification Areas

Praxis Data Disaggregated for West Plains Campus

CBASE for College of Education and Secondary Programs

RIPE

Counseling Knowledge Base

Counseling Program MoSTEP and Course Matrix

Educational Administration Knowledge Base

Educational Administration Program MoSTEP and Course Matrix

Library Media Specialist Knowledge Base

Speech-Language Pathologist Knowledge Base

Speech-Language Pathologist MoSTEP and Course Matrix

Deaf Education Knowledge Base

Deaf Education  MoSTEP and Course Matrix

Initial Graduate Follow-Up Study Reports, 2003.  Including Counseling and Educational Administration

PEU Conceptual Framework:  The Reflective Practitioner

SPE 310 Syllabus (Introduction to Special Education)

SPE 340 Syllabus (Educational Alternatives)

Initial Graduate Follow-Up Study Reports:  2001, 2002, 2003

Counseling Program MoSTEP and Course Matrix

Educational Administration Knowledge Base

Educational Administration Program MoSTEP and Course Matrix

Educational Administration SPA Approval Letter

Library Media Specialist Knowledge Base

Instructional Media Technology knowledge Base

Instructional Media Technology Course Matrix

Instructional Media Technology SPA Approval Letter

Speech Language Pathologist Knowledge Base

Speech Language Pathologist MoSTEP and Course Matrix

Educational Administration Treatment of ISLLC Dispositions

Sample Assessment of Dispositions

Multicultural Assessment and Findings

Update to Multicultural Assessment and Findings

Initial Candidate Graduate Follow-Up Results:  MoSTEP by Subject Area Table

Initial Candidate Graduate Follow-Up Study Reports:  2001, 2002, 2003

Five Year Praxis Results for Academic Content

US Census Bureau Web Site

MoDESE Website

Standard 2

SMSU PEU Assessment Overview – PowerPoint Presentation

NCATE/MoDESE Program Website

Program Review Evaluation Criteria

Original Portfolio Guidelines for Paper Portfolios

Initial Electronic Portfolio Guidelines

2002 e-Portfolio Guidelines

PEAR Web Form

Multicultural Assessment and Findings

Update to Multicultural Assessment and Findings

Early Field Experience evaluation Forms Completed by Cooperating Teachers

Sample Assessment of Dispositions

Grants Proposed:  Profiling Teacher Dispositions; Assessment & Early Identification of Effective Teachers, 2003

Faculty Advisor Resource Center Sample Page

Professional Education Activity Report (PEAR) Web Form

Center for Assessment and Instructional Support Web Site, Chart R Reports

Office of Institutional Research Web Site, “Department Profiles”

SMSU Grievance Policy

Program Review Evaluation Criteria

PEC Program Review Result Letters

Countdown to the Centennial Performance Measures for Teacher Education

Initial Graduate Follow-Up Study Reports, 2003 (including Counseling and Educational Administration)

Data from the Center for Assessment and Instructional Support

Center for Assessment and Instructional Support University Wide 2002 Graduate Student Survey Report

General Education at SMSU Executive Summary (on CD-ROM)

Indicators of Quality at SMSU (on CD-ROM)

Citizenship and Civic Issues (on CD-ROM)

Citizenship and Civic Issues Questionnaire (on CD-ROM)

Student Information Form Report – Graphs

College Student Survey Report

Student Information Form and College Student Survey Matched Cohort Report

Minutes from BSED Oversight Committee

Minutes from MSED Oversight Committee

Advanced Program Graduate Survey Items

2003 Advanced Program Graduate Survey Report

Center for Assessment and Instructional Support Employer Survey Reports website

Teacher Supply and Demand Reports (1998-2002)

E-Portfolio Guidelines; First Generation, 2000; Second Generation, 2003

Faculty Handbook Evaluation Guidelines website

Professional Education Activity Report (PEAR)

2003-2004 Undergraduate Catalog

Standard 3

University and School District Agreement for Student Teaching

Student Teaching Handbook

MAT Policy Brief

Student Teaching Application Packets

Syllabi for SEC 300, SEC 302, an SPE 310

Suggestions for Utilization of Practicum Students (SEC 300 and Ele 202)

Practicum Evaluation Forms

Orientation Visit Checklist

Cooperating Teacher’s Weekly Evaluation Form

Student Teaching Evaluation Data

Annual Report 2001-2002 – Springfield Public Schools

Student Teaching Program Observation Form

Composite for Fall 2002 Student Teaching

Composite for Spring 2003 Student Teaching

Listing of University Supervisors for Fall 2002 and Spring 2003

Listing f Portfolio Advisors for Fall 2002 and Spring 2003

SMSU BEARS Brochure 2002-2003

SMSU BEARS Brochure 2003-2004

Syllabi for PED 2000 and MUS 200

Initial email discussion concerning the Willow Springs Russian Initiative

Matrix listing classes with experiences

Student Teaching Placement Policy and Procedures Document

NCATE/MoDESE Program Website

SMSU Undergraduate Catalog – Fall 2003

SMSU Graduate Catalog – Fall 2003

Student Teacher Mid-Block Self Evaluation

Student Teacher Final Evaluation (completed by Cooperating Teacher and University Supervisor)

Student Teaching Calendar

SMSU BEARS Brochure

NCATE MoDESE Program Website

Training Experiences for Cooperating Teachers

Practicum Evaluation Forms

Standard 4

PEU Diversity Plan and Request for Program Diversity Matrix

Request for Program Diversity Alignment Matrix Letter

Program s Diversity Alignment Matrix Website

International Faculty Development Funding FY 00-FY 04

International Faculty Development Seminars

Description of Monett-SMSU partnerships by Charlotte Danielson

Greenwood Students Visit Monett – Summary

Greenwood Student Reflections on Monett Visit

Inaugural Visit by Monett Students to SMSU-Agenda and Description

Matrix of Multicultural Efforts

Perspectives in Multicultural Education Conference Information

PowerPoint presentations from Multicultural Education Conferences

Diversity in Learning (PowerPoint format)

WorldView for Student Teachers 9-02 – Dr. Deborah Cox, Counseling

Diversity Workshop:  Culture and Pedagogy Presentation – Dr. Jamaine Abidogun

Practicum Student Reflections on Monett Visit 

RDG 318 Student Practica Reflections from Monett

RDG 474 Fostering the Literacy Development of Latino Students

RDG 474 Student Reflection on the Summary of Hispanic Population Influence in Monett

Initial email discussion concerning the Willow Springs Russian Initiative

Description of lemenetary Site-Based Program

Multicultural Assessment and Findings

Update to Multicultural Assessment and Findings

Special Education Diversity Presentations

Syllabi for Core Courses with Diversity Experiences

Faculty Demographic Data from PEAR Database

Faculty Hiring Procedures

PEU Diversity Plan

Monett Hispanic Initiative
Project DIVERSE (Abstract)

Policy Brief for Teacher in Residence

List of Recruitment Events and Activities

PEU Diversity Plan

TRIO Website

Multicultural Student Services Website

Minority Student Organizations Website

Chart Depicting Ethnic Background of PEU Candidates

Dean’s Community Advisory Council Minutes

SMSU Student Organizations Website

Summer 2003 ESL PowerPoint Presentation

Chart of Student Teaching Sites – Listing Diversity

Multicultural Awareness Survey and Findings

Syllabi for SPE 310 and SPE 340

Niangua Rural Initiative

New Mexico Native American Initiative (Art Education)

Disability Services

COU 614 syllabi Multicultural Issues in Counseling

Diversity Data for COE Special Program  Schools

Greenwood Laboratory School Long Range Vision and 6 Year Plan

Sample Student Artifact:  Steve Snelson EEM 305 Journal

Chart of Student Teaching Sites Listing Diversity

Additional Site Demographics for Student Teacher Placements in Springfield

Additional Site Demographics for Student Teacher Placements outside Springfield

Matrix of Multicultural Experiences (by program)

Disability Awareness Week brochure (PDF)

Standard 5

Reappointment, Promotion and Tenure Policies and Procedures

Counseling

Educational Administration

Greenwood Lab School

School of Teacher Education

Graduate Faculty Criteria

Table Depicting Faculty Promoted, 1998-2002

Table Depicting New Ranked Faculty Hired, 1998-2002

Abstracts of University and College Awards

List of Cooperating Teachers Appointed as Adjunct Faculty

Personnel Supporting Professional Education:

· Advisement Website

· Certification Website

· Field experience Website

· Greenwood Website

NCATE/MoDESE Program Website

Project STARRS, Standards-based Training and Retention of Rural Special Educators Website

Show-Me Tomorrow’s Teachers Using Technology (ST3):  Summary

Show-Me Tomorrow’s Teachers Using Technology (ST3):  A Science and Education Project Website

Ozark Partnership Teacher Enhancement Initiative, Title II Teacher Quality Enhancement Grant Website

NCATE/MoDESE Program Website

Awards:  COE Awards Handbook 2001, 2002

Examples of MoDESE/SMSU Contracted Studies

University Academic Development Center Website

University Funding for Results Website

Public Affairs Grants Website

Letter Regarding Monett Diversity Initiative, 2003

Letter Describing Willow Springs Russian Diversity Initiative

Grant Abstract:  Project DIVERSE:  Developing an Infrastructure for Visual Impairment Education for Regions, States, and ethnic groups

Blindness Skills Specialist Program Website

Templeton Foundation and SMSU website

BS in ED Oversight Committee Minutes

MS in ED Oversight Community Minutes

Program Review Committee Internal Reports

Dean’s Community Advisory Council Minutes

Examples of yearly performance Reviews on CD-ROM

Faculty Professional Development Plans – on CD-ROM

Dean’s Faculty Advisory Council Minutes Website

Mentoring Plan for School of Teacher Education

Faculty Development Website

Standard 6

Fiscal Year 2004 Budget Requests

Southwest Missouri State University Financial Statement, Year ended June 30, 2003

SFR 250 Student Handbook

PEC Bylaws

Criteria for Defining PEU Courses

Undergraduate and Graduate Catalogs for Fall 2003

Promotional Material Developed by the PEU

Examples of Articulation Agreements Impacting Transfer Students

PEU Strategic Plan

COE Strategic Plan

Description of Recent Student Advisement and Support Initiatives

Professional Education Committee Minutes

BSED and MSED Oversight Committee Minutes

Correspondence to PEU from the Head of UnitBSED

Reinvention of Professional Education

Budget Allocations for FY 03/04

Profile of Mission Enhancement and SCUH Allocations

COE Technology Planning and Goals (01-03)

Revised Technology Plan 01-06 – COE Long Range Plan

Example of Technology Usage – SMSU Greenwood Laboratory School – Description of e-MINTS

College of Education Working Policies and Procedures Manual

SMSU On-Line Policy

Graduate Assistant Allocation for FY 03/04 and Summer

ST3 COE/CNAS Grant Activity Report

Greenwood Laboratory Long Range Plan

Description of new Library Facilities

Description of Assistive Technology Lab

Description of Gateway Instructional Technology Labs

Description of eMINTS Classrooms

Description of West Plains Facilities

Future Directions

Dean’s State of the College Address:  2000, 2001, 2002

Countdown to the SMSU Centennial

COE Long-Range Plan “Creating A Legacy of Learning”

University Internal Annual Budget Documents 2000, 2001, 2002, 2003, 2004

SMSU Libraries Brochure

Additional Evidence

Affirmative Action Plan

Appropriations Request for Capital to CBHE/2005

College of Education “Creating a Legacy of Learning” – 6 Year Plan – 2001-2006

College of Education Graduate Follow-up Study, 2002-2003

College of Education Policies and Procedures

College of Education Summary of Results – Advanced Program Graduate Follow-up – 2003

Committee Minutes:

· BS Ed

· MS Ed

· PEC

· Community Advisory Committee

· Student Advisory Committee

· Faculty Advisory Committee

Countdown to SMSU Centennial Long Range Vision and 6 year plan

EAT Annual Performance Review

EAD Faculty Portfolio for Promotion and Tenure

EAD Professional Development Plan

Employee Handbook

Employer Survey 1999

Exhibit Permission Forms 2003

Faculty Five Year Plans

Faculty Handbook 2003

General Education Resource Book

Graduate Catalog 2003-2004

Graduate Faculty Criteria

Greenwood Laboratory School Long Range Vision and 6 Year Plan

Indicators of Quality at SMSU

Institutional Report

Internal Operating Budget 2004

Library Media  Brochure

Monett Diversity Initiative description

Professional Development Plans (samples)

Secondary Education Student Handbook

Seminar Papers

Student Teaching Handbook

University Awards Handbook, 2002

Undergraduate Catalog (2003-2004)

Program folios for the following:

· Agriculture

· Art

· Biology

· Blind/Partially Sighted

· Business

· Chemistry

· Counseling (Secondary, Psych Examiner, Community Agency, Other)

· Deaf Education

· Driver Education

· Early Childhood Education

· Earth Science

· Educational Administration (MS, Superintendent, Principal, Ed.D.)

· Elementary

· English

· Health

· Industrial Education

· Instructional Media and Technology

· Journalism

· Library Science

· Master of Arts in Teaching

· Mathematics

· Middle School

· Modern and Classical Languages (French, Latin, Spanish)

· MS Ed Secondary

· Music

· Physics

· Physical Education

· Reading

· Social Studies

· Special Education (MS, Early Childhood, Cross Categorical, Categorical)

· Special Reading

· Speech and Language (CSD)

· Speech and Theatre

· TESOL

· Vocational Family and Consumer Science

Educational Field Experiences – Evaluation (raw data forms)

Cooperating Teacher Evaluation of University Supervisor (raw data forms)

Student Teacher Evaluation of University Supervisor (raw data forms)

Academic Development Center – Graphic organizer

MAT student enrollment data for Fall Semester 2003

Policy Brief (August, 2003) Masters of Arts in Teaching

Southwest Missouri State University Financial Statement, (Year ended June 30, 2003)

Placement lists (350 institutions)

Springfield Public Schools – School Report Cards for placement sites used by SMSU

Ethnicity data for PEU undergraduate and graduate – 2003

Ethnicity data for University undergraduate and graduate – 2002

2001-2002 Annual Report – Springfield Public Schools

Site-Based Practicum Handbook

Site-Based Practicum Course Pack (Fall ’03)

Moon City Review (English Department publication)

Schedule and Abstracts from Interdisciplinary Forum (April 26, 2003)

Mathematics Education Advisory Committee meeting minutes

Department of Chemistry Assessment Report (2000)

Biology Department Assessment Summary

3rd Party Testimony:  Dr. Marci Winston, Karen Horny

Classes Visited

SFR 250 – Foundations in American Education

SEC 302 – General Methods of Instruction in the Middle and Secondary Schools 

SPE 340 – Educational Alternatives for Exceptional Students

SPE 560 – Working with Families of Exceptional Individuals

Interviews and Meetings

Individual and Small Group Interviews

John Keiser, President

Frank Einhellig, Associate Vice President for Academic Affairs, Dean of Graduate College

Jeanne Phelps, Assistant Vice President for Academic Affairs

David Hough, Acting Dean, College of Education

Christopher Craig, Associate Dean, College of Education

David Brown, Director of Student Services

Sharon Terry, Coordinator of Field Experiences

Jana Estergard, EEO Officer

Katheryne Staeger-Wilson, Office of Disability Services

Paul Langston, Director of Institutional Research

Martha Kirker, Director of Assessment and Instructional Support

Brent Thomas, University Testing Office

Andy Lokie, Director of Instructional Technology and Media Services

Roger Sell, Director of Faculty Development

Bill Cheek, Chair of the Academic Development Advisory Committee

Dick Meyers, Chair of the Carnegie Task Force, Professor of Biology

J. B. Petty, Library Science

President’s Administrative Council
John Keiser, President

James P. Baker, Executive Assistant to the President

John F. Strong, Assistant to the President

Bruno F. Schmidt, Vice President for Academic Affairs

Kathy J. Pulley, Associate Vice President for Academic Affairs

Greg L. Burris, Vice President for Administration & Finance, Chief Information Officer

Kent Kay, Associate Vice President for Administration and Finance

John F. Black Counsel

Don A. Aripoli, Vice President for Student Affairs

Gregory P. Onstot, Vice President for University Advancement

Paul Kincaid, Assoc. Vice President for University Advancement/Dir. of University Relations

Kent Thomas, Chancellor for the West Plains Campus

Pilot Program – Ava Master’s Degree, Mountain Grove, Specialist Degree

Bill Agnew

Brian Burton

Ken Holloway

Judy Campbell

Barbara Martin

Bob Watson

Tina Spencer

Marcella Swatosh

Marci Chadwell

Nancy Lawler

Terry Philpott

Donna Sherman

Sandra Wegner

Scott Wegner

Ken Southard

Poster Presentations
Wroy Roworth, Title II

Jim Matthews, Title II

Julie Ituarte, Visual Impairment Program

Jamaine Abidogun, Social Studies

Jan  Bradley, Literacy Center

Tina Biava, TESOL Program

Roger Tipling, Instructional Technology

Cherri Jones, LIS

Maureen O’Connell, Speech and Theatre

Brad Rackers, Speech and Theatre

Sarah Tiehes, Speech and Theatre

Bryan Breyfogle, Science Education

Judith John, English Education

Genevieve Sawyer, English Education

Linda Benson, English Education/Literature

Kathie Lewis, Accelerated Schools

Madeleine Kernen, Modern & Classical Languages

Lisa Wood, SHP

Barbara Martin, Educational Administration Department

Teena Fare, Educational Administration Department

Heidi Perreault, Business Education

Yungchen Cheng, Mathematics Education

Samantha Potts, Music Education

John Prescott, Music

Rosalyn Thomas, PEC 

Amber Tidwell, BEARS Program

Kelly Story, Early Childhood

Jodi, Edington, College of Education – Student Services

Ann Lambech, College of Education – Student Services

Sandra Perreault, MS in Education

Cindy Wilson, Advanced Elementary

Sue George, Early Childhood Education

Joe Hulgus, Counseling

Hollie M. Elliott, Greenwood Lab School

Jill Aimone, Deaf Education

Susan Hawkins, Project ACCESS

Bill Agnew, EAPC

Frank Einhellig, Graduate College

Rhonda Ridinger, HPER

Kayla England, HPER

Landon Gray, HPER

Sarah McCallister, HPER

Educational Administration Fast Track
Sandra Wegner, Professor – EAD

Scott Wegner, Processor – EAD

Gerald Moseman, Associate Professor – EAD

Doug Arnold, Superintendent – Hurley Schools

Ken Bowman, Per-course Professor – EAD

Bill Agnew, Department Head – EAD

Lonnie Spurlock, Superintendent – Shell Knob District

PEU Faculty Lecturers
Sue Baldwin, Greenwood

Cheryl Bell, STE

Alice Black, Earth Science

Brad Brown, STE

Donald Carlson, HPER

Brenda Goodwin, HPER

Patricia Goddard, Greenwood

Sondra Hagerman – STE

Julie Ituarte, STE

Frank James, Chemistry

Roseanne Killion, Mathematics

Angela Northrip, English

Linda Smith, Counseling

Kelly Squires, Mathematics

Sherry Whitson, STE

BS in Education Oversight Committee
Cheryl Mimbs, Chair, Consumer & Family Studies

Sarah McCallister, Chair Elect, HPER

Donna Beardsley, STE

Linda Benson, Egnlish

Christopher Craig, Associate Dean, COE

Judith Fowler, Art

Mary Harges, Modern and Classical Languages

James Hutter, Agriculture

Kurt Killion, Mathematics

Carol Maples, Theatre & Dance

Evelyn Maxwell, Interim Director of Secondary Education

Norma McClellan, Music

Lynda Plymate, Mathmatics

Sharon Terry, Coordinator, Educational Field Experiences

Marcia Ratcliff

Scott Fiedler

Joel Chaston

Secondary Faculty and Administration
Sarah McCallister, Chair-elect, HPER

Jamaine Abidogun, History

Yungchen, Cheng, Mathematics

Jerry Chin, Business Education, Computer Information Systems

Neil DiSarno, Communication Sciences & Disorders

Janice Greene, Science

Tamera Jahnke, Chemistry

Madeleine Kernen, Modern & Classical Languages

John Prescott, Music

Steve Willis, Art & Design

Lisa Wood, Communication Sciences & Disorders

PEU Ranked Faculty and Administrators
Steve Willis, Art Education

Madeleine Kernen, Modern & Classical Languages

Neil DiSarno, Speech Pathology
Lisa Wood, Speech Pathology

Yungchen Cheng, Mathematics

John Prescott, Music

Tammy Jahnke, Chemistry

Jamaine Abidogun, Social Studies

Jeremy Chin, Business Education

Linda Benson, English Education

Janice Greene, Biology

Sarah McCallister, Physical Education

M.S. in Education Oversight Committee
David Goodwin, Chair – STC

Joel Chaston, Chair-elect – English

Cheryl, Mimbs, Consumer & Family Studies

David Oatman, HPER

Heidi Perreault, Computer Information Systems

Lynda Plymate, Mathematics

Clyde Paul, Mathematics

Cindy Wilson, STE

Scott Fiedler, Teacher Certification

Robert Quebbeman, Music

Conceptual Framework Subcommittee
Lisa Wood, Chair – Communication Sciences & Disorders

Jamaine Abidogun, History

David Ashley, Mathematics

Jane Doelling, STE

Barbara Martin, EAD

Steve Willis, Art & Design

Academic Affairs – PEU
Bill Cheek (substitute for Dean Larry Banks)

Ronald Bottin, Dean, Business Administration

Joel Chaston, Past Chair of PEC

John Catau (guest), Associate Dean for General Education, University College and Honors College

Christina Drale, Acting Dean, Arts & Letters

Frank Einhellig, Associate VPAA & Dean, Graduate College

Ron Fairbairn, Dean, Continuing Education Administration

James Giglio, Chair of Faculty Senate & Professor of History

Karen Horny, Dean, Library Services

David Hough, Acting Dean, College of Education

Curtis Lawrence, Dean, University College

Evelyn Maxwell, Interim Director of Secondary Education

Janet Nazeri, Professor, STE

Cynthia Pemberton, Dean, Health & Human Services

Jeanne (Skip) Phelps, Associate Vice President for Academic Affairs

Lynda Plymante, Chair of PEC and Professor of Mathematics

Kathy Pulley, Associate Vice President for Academic Affairs

Bruno Schmidt, Vice President for Academic Affairs

Lorene Stone, Dean, College of Humanities and Public Affairs

Program Review Subcommittee
Gay Ragan, Chair, STE

Sarah McCallister, HPER

Tamara Arthaud, STE

Rhonda Ridinger, HPER

J. B. Petty, Library Science

Lisa Wood, SLP

Janet Nazeri, STE

Jane Doelling, STE

Lynda Plymate, Guest

Joel Chaston, Guest

Professional Education Committee
Lynda Plymate, Chair

Jamaine, Abidogun, History

David Ashley, Mathematics

Bryan Breyfogle, Chemistry

Scott Fiedler, Coordinator of Teacher Certification

Jim Giglio, Chair of Faculty Senate

David Goodwin, MSED, STE

John Hall, STE

Steven Hinch, Greenwood Lab School

Joseph Hutter, Agriculture

Cheryl Jones, Library

Carol Maples, Theatre & Dance

Stephanie Marinec, COE

Evelyn Maxwell, STE

Norma McClellan, Music

Cheryl Mimbs, Consumer and Family Studies

Janet Nazeri, STE

J. B. Petty, LIS

Gay Ragan, STE

Gayle Runke, HPER

Cheryl Schaefer, Physics

Roger Tipling, STE

Steve Willis, Art

Sarah McCallister, HPER

Joe Hulgus, Counseling

Lisa Wood, Communication Sciences and Disorders

Cindy McMeley, STE, Teacher in Residence

Bob Watson, Educational Administration

Barbara Martin, Educational Administration

Joel Chaston, English

Area School Administrators
Alan Thomas, Principal – Marshfield Junior High

Mike Wutke, Superintendent – Marshfield School District

C. J. Huff, Principal – Espy Elementary Niza R-II

Karla Eslinger, Superintendent, Ava R-1 Schools

Site-Based School Coordinators
Linda Pawlowski, York Elementary

Jeannie Ratcliff, York

Lesley Robinson, McGregor

Sondra Hagerman, COE

Lacy Cartwright, Weaver

Pam Bingham, Weaver

Sarah Logan, Westport

Kim Vorse, Campbell

Sherry Whitson, COE

Roberta Aram, COE

Mary Downing, Fairbanks

Bettina George, Bissett

Brenda Bradshaw, COE

Diversity Subcommittee
Cherri Jones, Chair

Rosalyn Thomas, Minority Liaison for Springfield Public Schools

Heather Moulaison, Library

Antoinette Sterling, Advisement

Ciarra Jackson, Multicultural Student Services

Johnny Washington, Philosophy

Leslie Anderson, Counseling

Jamaine Abidogun, History

Barbara Martin, EAD

Charlotte Hardin, Multicultural Student Services

Per Course Faculty
Ken Bowman, Educational Administration

Glenn Coltharp, Educational Administration

Regina Cowin, Reading

Heidi Depue, Counseling

Gaye Griffin-Snyder, Counseling

Allen Grymes, Middle School Education

Neva Hilton, Counseling

Ron Howard, Educational Administration

Don Keck, Educational Administration

Carol Lund, Modern & Classical Languages

Jim Matthews, Counseling

Len Mitchell, STE

Steve Moncher, Counseling

Scott Morrison, STE

Kristi Perryman, Counseling

Cheryl Schaefer, Physics & Astronomy

Morris Tinsley, Counseling

Julia Veatch, Teacher Education

Regina Welch, STE

Donna Williamson, Counseling

Mary Wittry, Music

Cheryl Schaefer, Physics & Astronomy

Mary Beth Wittry, Music

Field Experiences & Field Supervisors
Jim Jolliff

Doris Cooper

Pat Carrico

Candace Fairbairn

Wynne Harrell

Susan Hoyer

Robert Israel

Frank James

Alton Manning

Cindy McMeley

Nydia Rowe

Myrna Walker

Joretta Wilcox

Sandra Tinsley

Norma McCullen

Linda Garrison-Kane

Sarah McCallister

Norma McClellan

Reba Sims

Sandra Tinsley

Mary Lou Toth

Teachers in Residence (Current & Past)
Cynthia McMeley

Regina Welch

Regina Cowin

Scott Morrison

Current Undergraduate and Graduate Students
Treina Gladney, Elementary Education

Denise Jones, Middle School Math and Science

Abigail Hagy, Secondary Social Studies

Sarah Mills, Secondary English 

Ciarra Jackson, Middle School

Tom Sowers, Early Childhood

Katrina Williams, Special Education

Candace Benbow, Special Education

Carol Hamlin, Special Education

Current Student Teachers

Carie Kite, Elementary Education

Carrie Strupp, Elementary Education & Middle School Math & Science

Gretchen Carr, Early Childhood Education

Tiffany Alexander, Elementary Education

Travis Van Horn, Elementary Education

Laurel Taylor, English

Marissa Wolfe, Math

Matt Blansit, Social Science

Current Students in MAT and Post Bac. Programs

Caleb Carter, Art

Ann Lammers, Social Studies

Jane Cowden, MAT

Callie Carter-Linville, Business

Kim Brungard, Unified Science (Biology)

Sam Bennion, Spanish

Judith Martinez, Spanish

Jennifer Alicandri, SPE (Alt Cert)

Meeting with Graduates
Nicole Flowers, Speech & Language Pathology

Beth Black, Speech & Language Pathology

Susan Reid, Conseling

Brian Burton, instructional Tech Support

Jamie Williams, Counseling

Christa Choate, Counseling

Jennifer Alicandri, SPE (Alt Cert)

Sam Bennion

Leslie Dingman

Dorris Eoff

Mike Garton

Valerie Jett

Rebecca Johnson

Judith Martinez

Marie-Alana Ragan

Andrea Singer

Sarah Singer

Amber Tidwell

Victor Yap

Student Services Meeting
David Brown, Director

Stephanie Marinec, Advisement

Sharon Terry, Field Experiences

Scott Fiedler, Certification

Linda Johnson, Degree Analyst

COE Graduate Advisory Council
Cindy Wilson, MSED - Elementary

Dale Range, MSED – Elementary

Steve Jones, Foundations

Paris DePaepe, MSED – SPED

J. B. Petty, LIS

Charlene Berquist, University Representative

Dave Goodwin, Research

Tom Tomasi, Graduate Council Chair, Biology

Chuck Barké, Counseling

Roger Tipling, IMT Graduate Coordinator

COE Faculty Advisory Council
David Hough, Acting Dean, College of Education

David Brown, Student Services

Joseph Hulgus, Counseling

Robert Watson, EAD

D’Arcy Simmons, Greenwood Lab School

Barbara Michels, STE

Cynthia McMeley, STE

Deanne Camp, STE

Donna Beardsley, STE

Tamara Arthaud, STE

Technology Support & Distance Learning
Avinash Daga, Graduate Assistant

Gautham Pillaipakkam, Graduate Assistant

Liang-Yi Lin, Senior Instructional Designer

Julie Ituarte, SPE-Visual Impairment

Brian Burton, NCATE Tech Support Coordinator 

Ken Cloud, Systems Analyst

Sara Clark, Web Coordinator

Bill Carnagey, Assistive Technology Specialist

Jason Lee, Sistributed User Support Specialist

Susan Rakestraw, Student Lab Worker

Mike Garton, Instructional Technology

Wroy Roworth, Program Coordinator

Chuck Barké, Counseling

Evelyn Maxwell, STE Director

COE Administrative Council
David Hough, Acting Dean, College of Education

William Agnew, Educational Administration

Chuck Barké, Counseling

Fred Groves, STE

J. B. Petty, LIS

Joy Brown, COE/NCATE Adminstrative Assistant

David Brown, Director of Student Services

Judy Gregg, Greenwood Lab School

COE Initial Program Coordinators
Sue George, Early Childhhood

Susan Jones, IMT 365

Fred Groves, Middle Level

Linda Garrison-Kane, SPED

Steve Jones, Foundations

Robert Aram, Elementary Education

Elementary Education Candidates
Charlotte Donnell

Laura Freeze

Jennifer Sutton

Jesse Sutherland

Site Visit Interviews

Century Elementary School

Candace Fairbairn, Clinical Practice Coodrinator and Supervisor of Nixa Teaching Academy

Cooperating Teachers:

· Karla Tyler, 2nd Grade

· Jennie Rhudy, Kindergarten

· Pat Vaught, 2nd Grade

· Malinda Reagan, Counselor

Student Teachers

· Gretchen Carr, ECE

· Carie Kite, 2nd
· Pam Holmes, Principal

Cherokee Middle School
· Jan Bloch, Principal

· Cooperating Teachers:

· Jennifer Cvitak

· Cleo Harger

· Becky Wells

· Kevin Youngblood, Teacher Candidate

Parkview High School
· Judy Brunner, Principal

· Justin Herrell, Assistant Principal

· Candidates:

· Elizabeth Mann

· Terry Mitchell

· Joan Harrison

· Cooperating Teachers

Greenwood Lab School
· Emmit Sawyer, Director

· Judy Gregg, Assistant Director

· Cooperating Teachers:

· Trish Goddard

· Connie Claybough

· Linda Azeez

· Vicki Dunlop

· Teacher Candidates:

· Angela Whytlaw

· Erin Wilson

· Laura Eagan

Mann Elementary School
· Mary Lou Toth, University Supervisor

· Leatha Ault, Principal

· Bob Hollis, retired principal

· Wanda Gray

· Carol Plumley

· Cooperating Teachers:

· Marcia Hlavacek

· Rusty Lala

· Kathy Hoke

· Suzanne Montgomery

· Valorie Halbor

· Susan Sneegas

· Sandy Riegert

· Student Teachers:

· Tiffany Alexander

· Erin Allen

· Rebecca Baker

· Erin Creehan

· Travis Van Horn

Hickory Hills Middle School
· Kelly Allison, Principal

· Cooperating Teachers:

· Mike Brooks

· Christy Church

· Dawn Ward

· Student Teachers:

· Dustin Washam

· Brad Osborn

Campbell Elementary School
· Roberta Aram, University Supervisor

· Tim Brown, Principal

· Natalie Cauldwell, Principal of York Elementary

· Cooperating Teachers:

· LeAnne Roark

· Jennifer Dixon

· Kim Vorse

· Cindy Lines

· Teacher Candidates:

· Phoebe Ezell

· Amy Weldy

· Carla Proctor

· Shawnda Minor

· Jamie Byrnes

West Plains Campus

· Kent Thomas, Chancellor – West Plains Campus

· Jane Ward, Lecturer

· Nancy Gallavan, Coordinator – B.S. in Education Program

· Susan Johnson, Advisor

· Graduates:

· Diane Crabtree

· Anita Kazen

· Denny Melvin

· Wanda Barker

· Blaine Boze

· Sandra Barnes

· Kasey King

· Current Students:

· Rochelle Shipley

· Janet Fisher

· Shardette Pendergrass

· Jennifer Barr

· Edward Hackwroth

· Seth Bryant

Fairview Elementary School
· Terie Honeycutt, Principal

· Victor Williams, Superintendent

· Cooperating Teachers:

· Lori Smith

· Eva Ashford

· Greta Taylro

· Sharron Jones

· Jolie Stone

· Teacher Candidates:

· Elizabeth Williams

· Angela Schertz

· Heather Shulz

CORRECTIONS TO THE INSTITIONAL REPORT

None
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